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ABSTRACT
With 50% of college attendees leaving college with student loan debt and the 
default rate of these loans dropping substantially, it may be time to turn our attention 
away from repayer-defaulter comparisons to look at loaner-non-loaner comparisons. 
This study addresses the research gaps in the student loans literature by linking 
leadership, diligence, and post-collegiate behaviors to loan procurement.
Respondents in this study (n=692) were examined and survey data was 
collected using abstracted versions of the Posner and Brodsky (1992) Leadership 
Practice inventory, the Bernard (1991) Diligence Inventory, and an original 
demographic questionnaire. Leadership competencies, diligence competencies, post- 
collegiate behaviors, and demographic characteristics were linked to the presence or 
absence of loan procurement.
The quantitative procedures concluded that there are developmental 
leadership and diligence benefits associated with student loan procurement. The 
leadership and diligence models were strong predictive tools for loan procurement 
and logistic models were developed for African Americans, Whites, females, and 
males. There were no significant differences found in the post-collegiate behaviors of 
loaner and non-loaner groups.
The qualitative results of this study indicated that there are gender and racial 
differences in the perceptions of leadership, diligence, and the variables associated 
with success. In contrast to the quantitative results, graduates’ reactions to their loan 
status included regret, anxiety, frustration and anger and concerns about the affects
XI
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on post-collegiate lives (consumer purchases and just-out-of-school salaries), 
administrative problems, and interest accumulations.
Implications to the economic returns of a college education, quality of life 
factors, loan sensitivity, educational opportunity, and national, state, university, and 
personal financial policies were discussed.
XII
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
INTRODUCTION 
Evolution of the Problem
The original purpose of my research was to compare loan repayers and loan 
defaulters and build multivariate profiles of these two groups using leadership and 
diligence variables. I also intended to run logistical regression analysis on selected 
demographic variables that were associated with loan repayment and build combined 
leadership, diligence, and demographic profiles of repayers and defaulters. The use of 
leadership and diligence as variables associated with loan repayment behavior would 
have been new to this field of research. Using personality measurements in the 
repayment models, I proposed to go beyond the current demographic models used in 
the student loan literature.
Survey Pilot Results
In August of 1997,1 conducted survey pilot procedures at the monthly meeting 
(welcoming reception) of Louisiana State University's Black Graduate and Professional 
Student Association (BGPSA). The pilot procedures were conducted to (1) test 
validity of the data collection procedures, (2) gain information concerning construct 
validation of the variables examined in my study, and (3) determine if graduates would 
report loan status and personal information in the research design’s prescribed 
classroom and organizational settings.
During the survey pilot procedures, I surveyed 23 graduates in attendance. All 
but one of the graduates who completed the survey provided confidential loan and 
salary information (n=22 or 96%). Additionally, 15% of the respondents reported their 
loan status as being in default. The national default rate at its highest ranged from 
17% to 20%. Based on this high range of 17% to 20% and the fact that the 1994
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
(latest reported fiscal year as of 1997) national default rate was 11.6%, the data 
collection procedures were deemed viable and the fieldwork procedures began.
Fieldwork Procedures Results 
Despite the encouraging results of the pilot sun/ey, the actual fieldwork 
procedures did not yield adequate levels of defaulters to Include in the logistic 
regression profiles. As a result, the focus of the research required refinement. After 
692 surveys were collected, the fieldwork procedures yielded a total default rate 
representation of 2% of the graduates (n=16) and an additional 3% of the graduates 
(n=21 ) reported their status as a previous default that was either paid in full or in good 
standing. After months of data collection and fieldwork procedures where 1(1) spent 
four days at a national conference and set up a booth to solicit volunteers; (2) visited 
over 40 classrooms at Louisiana State University and Southern University; and (3) 
visited various Greek and professional local meetings, I learned first hand that the 
dissertation process is an evolutionary one and I was faced with some difficult choices 
about continuing with this study.
Redefining Mv Research Orientation 
The results of my fieldwork procedures indicated that my sample was even 
more restricted than initially planned. The two groups that emerged as a result of my 
data collection procedures were loaners-repayers and non-loaners, not repayers and 
defaulters. The loaners surveyed in this study had either repaid their loans in full or 
were in good standing in terms of making current payments. This finding is not 
surprising considering the aggressive collection procedures of the U.S. Department of 
Education implemented with the 1992 loan reforms. (These procedures are discussed 
in the literature review conducted for student loan procurement and repayment on 
page 61). As a result of these collection efforts, the 1995 national default rate is
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
10.7%. Recent researchers have indicated that 66% of defaulters will eventually fully 
repay their loan debt (Volkwein & Cabrera, 1998). These findings indicate that the true 
default rate of student borrowers is approximately 4%. Therefore, it maybe time to 
turn our attention away from defaulter-repayer comparisons and look at loaner-repayer 
and non-loaner groups. In deciding to redefine my study and redirect my research 
orientation, I considered the following;
• First, as of 1996, over one-half of graduates leave college with a substantial 
amount of student loan debt as a result of the 20 year shift from grants to loans in 
the federal financial aid program. This shift has resulted in saddling promising 
lower-class students with seemingly insurmountable amounts of debt (Hansen & 
Gladieux, 1991, p 34).
• Second, despite astronomical increases in loan volume, the national default rates 
on student loans have dramatically decreased in the first five years of this decade 
as a result of aggressive collection procedures of the U.S. Department of 
Education. The default rate that soared to heights of up to 20% in the late 1980’s 
is now reported at 10.7% for the fiscal year 1995 (the last year that this information 
is available as of 1998) (Burd, 1997). Some policy-makers have turned their 
attention to other areas without fully understanding why this decline has occurred 
or the impact it has had on the post-collegiate lives of loaners.
• Third, graduate concerns at the multiple survey administrations did not point to the 
fear of loan default. In fact, studies have shown that even if graduates do default 
on their loans, over 66% of loan defaulters eventually resume payment on their 
debt obligations (Volkwein, 1995; New Jersey Loan Default Taskforce, 1988). 
Instead, many graduates highlighted tremendous anxiety about their ability to repay 
their loans with post-collegiate salaries or the implications that repaying these
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
loans would have on future consumption patterns, marriage options, family size 
decisions, and/or saving or paying for their children’s education. Twenty years 
ago, most of these students would have received grant assistance to pay for their 
education. Today, they receive loans that must be repaid during the critical start 
up years after graduation. Clearly, the post-colleglate experiences and concerns of 
these loaners are very different from non-loaners. These comments and 
differences caused me to wonder about the variances and the current and future 
Implications of acquiring and repaying student loans.
• Fourth, after hearing the concerns expressed by the graduates, the last factor that 
played a role in my decision to redefine my study was the lingering question: Are 
there any beneficial advantages associated with acquiring and repaying student 
loans? In the past, the social and political benefit supporting the use of financial 
aid has centered on allowing access to students who may not otherwise receive 
the opportunity to attend postsecondary Institutions. However, the benefit of 
providing access (the original purpose of the total student financial aid program) 
could be overshadowed by the Implications of the shift from grants to loans in the 
federal program. This shift only magnifies the existing differences between the 
social classes in our country when graduates with loans carry Insurmountable 
amounts of debt into their post-collegiate lives.
The best we can hope for Is that In addition to the debt levels that some 
students carry Into their post-colleglate lives, students with loans will have the 
opportunity to acquire skills that will benefit them In their academic, occupational, and 
personal lives. Therefore, my newly defined research orientation sought to uncover 
linkages among leadership competencies, diligence competencies, post-colleglate 
civic behaviors, and student loan procurement/repayment exist.
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With 50% of college attendees leaving college with student loan debt and the 
default rate of these loans dropping substantially, It may be time to turn our attention 
away from repayer-defaulter comparisons. As more and more college students 
acquire loans, what are the possible changes that could be associated with loan 
procurement In current and future generations of college cohorts? Can we assume 
that the educational and post-colleglate experiences of loaners and non-loaners who 
receive other forms of support (scholarship and/or parental) are or will continue to be 
similar? The quantitative procedures employed provided the opportunity to determine 
whether there are developmental (leadership and diligence) or social (post-colleglate 
behavioral) differences between loaner-repayers and non-loaners that maybe 
associated with student loan procurement. These qualitative procedures provided the 
opportunity to explore the perceptions that graduates have about leadership and 
diligence and examined the Impact of loan procurement on the lives of college 
graduates during the post-colleglate repayment periods.
Statement of the Problem 
Background
On January 28, 1997, Senator Edward Kennedy Issued a congressional press
release on President Clinton’s proposed educational budget stating the following:
To meet the rising cost of college, students and their families are 
going deeper and deeper Into debt. In the 1990’s, students have 
borrowed more In student loans than In the last three preceding decades 
combined. In 1996 alone, students borrowed $30 billion, a 65%
Increase since 1993. Since 1988, borrowing In the federal student 
loan program has more than doubled. The President’s proposal 
recognizes that making college more accessible and affordable Is a 
top priority for the nation. His proposal Increases funding for higher 
education, provides tax cuts for education, and cuts student loan fees 
(Congressional Press Releases, 1997).
On February 16, 1997, the Orange Country Register cited the following: 
‘Today's college graduates are learning the financial facts of life: There’s no escaping
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taxes or student loan repayments” (Chun, 1997, p A1). Across the country, 
universities, policy-makers, editorial writers, and all Americans are engaging in the 
national debate concerning federal student loans.
The origins of this debate started more than thirty years ago when the Federal 
Student Financial Aid Program was developed to reduce inequities in our country by 
providing disadvantaged students assistance to pay for postsecondary education 
opportunities. The purpose of the federal program was to level the playing field by 
broadening educational opportunity for economically disadvantaged students with 
grants, loans, and work-study funding. For decades, financial aid has been an 
effective tool for making post-secondary education accessible for all those who aspire 
and have the ability to participate. By awarding aid on the basis of need, the system 
was relatively straightforward; economically disadvantaged students received federal 
grants, low-interest loans and/or subsidized workstudy that enabled them to enroll in 
post-secondary institutions.
As the years passed, loans became the preferred method of assisting 
disadvantaged and middle-income families and the orientation of the federal program 
shifted from grants to loans. This shift is not hard to understand as loan dollars (not 
grant dollars) through student repayments can be recycled back into the federal 
program to support the next generation of students who required federal assistance to 
attend college. Therefore, theoretically the loan program was intended to be 
financially independent and self-supportive (Kramer, 1991).
Researchers have typically investigated the phenomenon of student loan 
procurement through four theoretical perspectives. Namely: (1) the human capital 
theory and the value of public subsidy have been demonstrated by the significant 
linkages between earned degrees and higher post-graduate incomes and quality of life
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factors; (2) the effects of student loans on educational opportunity (college access 
and college choice) has been demonstrated by the responsiveness of lower income 
families to grant assistance and middle and upper income families to loans; (3) the 
linkages of student loan acquisition to higher education organizational literature 
(institutional wealth and student body diversity) have been demonstrated by the higher 
loan procurement rates and lower loan repayment rates occurring at proprietary, 
historically black, and community college educational institutions (Volkwein, 1995); (4) 
the ability to pay model has been supported by the role of family support, marital 
status, and dependent children on student loan procurement and repayment rates.
This research investigated the phenomenon of student loan procurement 
through all of the above perspectives but added a new perspective that used the 20 
year shift from grants to loans in the federal program as a backdrop for examining 
racial and gender variations of younger and older graduates who did or did not use 
loans to pay for their postsecondary degrees.
When examined from the aforementioned perspectives, student loan 
acquisition is not a simple issue to explore. Recent researchers (after the 20 year shift 
from grants to loans), have focused on graduates’ ability to pay student loans in their 
post-graduate lives. The rise in student borrowing co-exists with overall consumer 
borrowing now surging to record levels (ERI, 1997; Fossey, 1998; Greiner, 1996).
More people are finding that their student loans are getting too heavy to juggle. Joanne 
Budde, executive director of the Consumer Credit Counseling Service of San 
Francisco in a New York Times article reported; “We are seeing more people in their 
late 20's who didn't get the job they planned for, these young adults have several 
maxed-out credit cards and a lot of student loans'" (Hansell, 1997, p. 4A). The debt
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challenges faced by current cohort groups of college graduates have to date been 
unmatched In previous generations.
The Federal Student Financial Aid Program
The use of loans to finance postsecondary education has grown dramatically 
since the passage of the Higher Education Act of 1965, which authorized grant, loan, 
and work-study programs in Title IV. Loans have grown from 20% of the total federal 
financial aid awarded to students to represent 73% ($25 billion) of the student aid 
awarded during the 30 year time period from 1965 to 1995 (Hearn, 1998). A 1997 
American Council on Education Policy Brief on Student Borrowing indicated that in one 
year, the student loans awarded to borrowers increased 24% from $25 billion in 1995 
to $31 billion in the 1996-1997 fiscal year.
The 1995-1996 National Postsecondary Student Aid Study (NPSAS-95) 
reported that 78% of professional students borrow an average of $47,000 by the 
completion of their programs. Most alarmingly, 27% of professional students borrow 
$75,000 or more. Master’s degree completers who borrowed either for undergraduate 
or graduate education or both had an average cumulative debt ranging from $15,100 
to $21,400 for public and private institutions respectively. Doctoral degree completers 
had an average of $22,500 when they borrowed funds.
The 1991 Recent College Graduates Study (RCG:91) reported that graduating 
college seniors incurred mean loan balances of $9,300. The 1995 senior averages 
have increased to a range of $12,000 to $14,300 for public and private institutions 
respectively (ACE, 1997). One central question arises: What are the possible changes 
that we may see in college graduates that may be associated with the increased 
volume of student loan acquisitions? As the number of students who receive loan 
assistance grows and college students incur greater levels of indebtedness to pay
8
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
for postsecondary education, this loan volume and Its Impact on college students and 
college graduates could have tremendous Implications for national policy-makers, 
universities, and colleges across the nation.
Federal Legislation and Its Impact on The Student Financial Aid Program
From 1965 to 1995, legislators have had a tremendous Impact on the volume, 
the program character, and the Individuals who benefit from the student financial aid 
program. The 1965 and 1972 higher education legislative acts expanded the program 
In the equity oriented direction with the use of grant dollars for postsecondary 
education, but the remaining legislative amendments did little to reduce Inequalities In 
our country. In fact, some researchers believe that the shift from grants to loans has 
exacerbated the Inequities of our citizens by saddling promising lower class students 
with seemingly Insurmountable amounts of debt (Hansen & Gladieux, 1991, p. 394). 
The Shift From Grants to Loans in the Federal Program
The rise In the volume of student loans In the past several years has been 
attributed to the 1992 (reform legislation) amendments. Lawmakers Increased annual 
borrowing limits and created unsubsldlzed-loan programs for all students regardless of 
financial need. Since 1992, the loan volume has more than doubled from about $15 
billion to approximately $34 billion In 1997 (Burd, 1997). “Student loan repayments 
could become as much a fixture In young adults' lives as mortgage or car payments” 
(TanamachI, 1997, p. A1). Some loan repayment periods and amounts can match or 
exceed mortgage Indebtedness and this fact Is an ominous threat to the future 
financial stability of a college graduate.
Reforms In the Federal Student Loan Program
As the volume of loans Increased, so did the default rates associated with 
these loans. The 1992-1993 reform legislation for the federal student aid program
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resulted in more than two dozen sets of regulations. The reform Initiative resulted 
from a variety of conditions including increased program costs, administrative mis­
management, the shift from grants to loans in the overall program, and the increasing 
debt burdens of students due to rising college costs. The purpose of the reform was to 
address and improve; (1) the repayment rates on student loans, (2) the future financial 
viability of the program, (3) problematic loan administration, and finally, (4) the 
restriction of educational opportunity resulting from raising college costs (Campaign & 
Mossier, 1998).
Institutions with repayment rates of less than 60% in one year face immediate 
disqualification from the federal student aid programs. During 1997, more than 109 
educational institutions (including 29 public and private colleges) were notified that 
their 1995 repayment rates put them in the disqualification category (Burd, 1997). 
Institutions with repayment rates of less than 75% for three consecutive years can lose 
the right to participate in the federal program (GAO, 1993). Also during 1997, a total of 
77 educational institutions (including 15 public and private colleges) were in line for 
such action (Burd, 1997).
Student Loans and Post-Collegiate Repavment
The reforms are working and students are taking their debts seriously. Since 
1990, the percentage of borrowers who repay on student loans has increased steadily, 
rising from 77.6 percent in 1990 to 89.3 percent in 1995, the last year for which figures 
were available. This increase in the repayment rate and decrease in the default rate 
(10.7%) represented the fifth consecutive year of repayment improvement and default 
reduction (Burd, 1997). This repayment improvement was due in part to the U.S. 
Department of Education’s aggressive accountability and collection efforts, the 
implementation of the new National Student Loan Data System (NSLDS), and the
10
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
disqualification of over 600 universities. Institutions become ineligible for participation 
in the federal program due to low repayment rates (U.S. Department of Education, 
1996).
Student Loans. Federal Reforms, and Educational Opoortunitv
In 1995, the amount of institutional disqualifications from the federal student 
loan program rose to 900 (Burd, 1997). From an institutional perspective, colleges and 
universities face dire financial straits if they can not develop some mechanism to 
increase the loan repayments associated with students who attend their institutions. 
Despite the demise of “in loco parentis", higher education administrators are held 
accountable for the actions of their students while they are on campus and continue to 
be accountable even after students have graduated. Unfortunately, most of the 
institutional disqualifications have occurred in educational facilities that serve lower 
income and students of color. As a result, the shift from grants to loans and the federal 
reforms both work in opposition with the central purpose of the federal program; to 
increase educational access.
In the process of increasing student loan repayment rates, universities must 
consider that it is illegal to deny federal loans to students based on factors like gender, 
race, or academic ability. Therefore, the admission decision rather than the loan 
decision is likely to be the point at which institutions attempt to predict and control 
graduation rates and student loan repayment prospects. The danger is that campuses 
will begin to search for overly simplistic admission indicators like race and poverty that 
may predict and screen out likely dropouts and loan defaulters (Volkwein & Cabrera,
1998) and further deny access to disadvantaged groups.
Restricted admission policies that factor in the demographic characteristics of 
loaners would diminish the educational opportunity for many deserving students. This
11
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“restricting access” stance (that could be assumed by some campuses) would 
contradict the central purpose of the federal student loan program. The central 
purpose traditionally has been defined as increasing access to higher education for 
disadvantaged individuals, to include African American, Native American, and Hispanic 
students, not denying access to these groups (Mossier, Braxton & Coppersmith, 1989; 
Mortensen, 1995; Volkwein & Cabrera, 1998).
The aggressive accountability and collection efforts implemented by the federal 
government have also targeted individual graduates in addition to educational 
institutions. On January 21, 1998, the final edition of The Commercial Appeal cited 
the following;
Hoping to spur student loan repayment, the federal government Tuesday 
disqualified 1,402 health professionals, including a handful of Mid-South 
providers, from the Medicare and Medicaid programs. "They must pay up or 
lose out," said Donna Shalala, Secretary of Health and Human Services. She 
spoke Tuesday after the names were posted on the Internet. The list of 
physicians, dentists, pharmacists, chiropractors and other professionals will 
also be published in the Federal Register (Powers & Brosnan, 1998, p. A9).
The above passage points out that student debt concerns are broader than the access
issue for disadvantaged students. Jacqueline King, director of federal policy analysis
with the American Council on Education, said students at the low and high ends of the
economic ladder were having problems with loan debt. "If you're in a low-paying job,
repayments could be significant, for law and medical students, total debt can reach
$50,000 and result in payments of over $600 a month” (Wilson, 1998, p. B4).
The literature revealed research that examined the impact of loans on
educational opportunity and the ability the pay student loans. This research will cover
these two areas and determine if there are any developmental (leadership and
diligence) or social (post-collegiate behaviors) benefits associated with student loan
12
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procurement. To date, I know of no study that has examined the relationship of loan 
procurement and student or graduate psychological and social development.
My qualitative research inquiries will ask loaners and non-loaners about (1) 
their perceptions of leadership, (2) their perceptions concerning the leadership and 
diligence contributions to academic, occupational, and personal success, and (3) their 
linkages of student loan repayment with post-collegiate behaviors. I will also ask 
loaners to share their reactions about their loan status hoping to elicit comments about 
the impact of student loans on their post-collegiate lives.
Note: All of the loaners in this study were also repayers. For the purposes of 
introducing my problem statement in chapter one and all of the subsequent chapters, I 
will refer to this group as loaners in the group comparisons discussed throughout this 
study.
Leadership
An argument can be made that students who acquire loans have a vested 
interest in maximizing their college experiences because they will pay for their 
collegiate experience in the first five to thirty years after graduation. One proposed 
benefit of acquiring student loans is that students may develop stronger leadership 
competencies resulting from college affiliations and work experiences. A majority of 
colleges and universities have established some sort of leadership education program 
for students (Hirschorn, 1988), demonstrating a belief that leadership can be learned 
and enhanced through the educational process (Bass, 1985; Bennis & Nanus, 1985; 
Bradford & Cohen, 1984; Burns, 1974; Crown & Marlowe, 1960; Kotter, 1987;
Levinson & Rosenthal, 1984). Posner and Brodsky (1992) summarized leadership 
behaviors as: (1 ) challenging the process, (2) inspiring a shared vision, (3) enabling 
others to act, (4) modeling the way, and (5) encouraging the heart of others. These
13
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behaviors also correspond well to the developmental issues that are important for 
college students (Bass, 1981; Clark & Freeman, 1990; Kouzes & Posner, 1987;
Posner & Kouzes, 1988; Powell, 1989; Roberts, 1981) and fit the qualities required by 
students within academic settings (Bass, 1981; Kouzes & Posner, 1988; Miller &
Jones, 1981; Newton, 1981). In this research, I examine loaners and non-loaners and 
make an inquiry as to whether there are developmental (leadership) benefits 
associated with the process of acquiring student loans to pay for postsecondary 
education.
Diligence
Financial advisors advocate that a crucial part of doing the best for your college
age children is giving them responsibility in regards to paying for their college
educations. Godfrey (1998) recommends that:
College age offspring should be prepared to take responsibility for one- 
quarter of her/his college expenses. Your college bound child will not only be 
helping financially, but also will be more likely to attend classes diligently if 
they have to help pay for their education (Godfrey, 1998, p. G6).
The concept of diligence originates out of the student effort literature. Bernard
and Schuttenberg (1995) report that a significant and meaningful correlation exists
between study skills and grade point averages in high school and college.
Researchers have concluded that a renewed emphasis should be placed on the
inclusion of study skills within educational curricula and that students should be held
more accountable for their educational results (Ericson & Ellett, 1990; Pace, 1988).
The phenomenon of diligence was conceptualized out of this research (Bernard,
1991). Diligence is defined as “effort expended toward holistic educational
development reflecting goals and practices promoting mental, physical, social, and
spiritual well being. Diligence characteristics center on motivation.
14
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concentration/assimilation, conformity/citizenship, discipline, and responsibility” as 
cited in Bernard (1991) page 9%.
Pace (1988) maintained that the quality of effort expended by college students 
on studying is strongly related to positive academic outcomes. Astin (1979) pointed to 
the expenditure of physical and psychological energy as the key to academic 
achievement. Bernard (1991) indicated that diligence is manifested at all levels of 
development and achievement. In this research, I examine loaners and non-loaners 
and make an inquiry as to whether there are developmental (diligence) benefits 
associated with the process of acquiring student loans to pay for postsecondary 
education.
Problem Statement
While previous studies have examined leadership, diligence, and student loan 
procurement independently, I know of no studies that have examined the complex 
relations between and among these variables. As a result, little is known about the 
internal psychological (diligence) benefits or the external social (leadership) benefits 
that are associated with student loan procurement. These types of linkages are 
absent from the current literature. Additionally, not much is known about how parents 
and educators can use this information to make prudent financial, educational, and 
developmental decisions for college age students.
This research primarily examined; (1) whether loaners and non-loaners are 
different in regards to their leadership competencies, diligence competencies, and 
other post-collegiate behaviors defined as civic involvement, community service, tax 
adherence, ethical business practices, voting behavior, lawful conduct, and charitable 
contributions; (2) the relationship of leadership and diligence with student loan
15
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procurement; and (3) the relationship of selected demographic, leadership, and 
diligence variables with student loan procurement.
There are no conceptual or theoretical frameworks available to integrate the 
above information into policy that provides universities with a comprehensive 
understanding of the leadership and diligence profiles associated with loaners and 
non-loaners. Additionally, no instruments are available to jointly measure leadership, 
diligence, student loan acquisition, and other post-collegiate behaviors. Consequently, 
parents and universities do not fully understand the developmental or social benefits 
(or impediments) that are associated with acquiring postsecondary loans. This 
information is also required to make informed decisions about determining the 
appropriate mix of loans, grants, and work study allocations for student assistance 
financial packages.
Quantitative Research Questions
The following quantitative research questions guided this study:
Quantitative Research Question ( 1 )
Are loaners and non-loaners different in regard to their leadership competencies, 
diligence competencies, and their post-collegiate behavior?
Quantitative Research Question (2 )
What are the leadership and diligence profiles of loaners and non-loaners?
Quantitative Research Question (3)
What are the combined demographic, leadership, and diligence profiles of loaners and 
non-loaners?
• Are the profiles different for Caucasians and African Americans graduates?
• Are the profiles different for female and male graduates?
16
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Qualitative Research Questions
The following qualitative research questions guided this study:
Qualitative Research Question (1)
Do you think that leaders are more socially or politically responsible than 
non-leaders? Why?
Qualitative Research Question f2)
Is diligence or leadership more critical to academic and occupational success? What 
has been the most important to your success? Why?
Qualitative Research Question (3)
Any comments about loan status?
Qualitative Research Question (4)
Do you think that student loan repayment is related to post-collegiate socially 
responsible behavior? Why?
The above multi-layered questions were asked to derive graduates’ negative and 
positive perceptions of the leadership, diligence, and student loan procurement. The 
combination and contrast inquiries were posed to understand respondents’ 
conceptualizations of the relationships between and among these variables as they are 
associated with various successes and post-collegiate behaviors. Question three 
invited graduate reactions to their student loans by inquiring about their loan status.
The final question sought to link loan repayment to other post-collegiate behaviors and 
sought to determine if respondents would agree to link loan repayment to socially 
responsible behavior. In summary, the answers to these qualitative questions were 
used to supplement the quantitative findings and provide respondent insights on the 
relationships among and between leadership, diligence, and student loan procurement.
17
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Purpose of the Study
The primary purpose of this study was to develop a conceptual framework that 
linked loaners and non-loaners to multiple indices of leadership and diligence. My 
research sought to identify leadership and diligence skill development opportunities 
that are associated with the experience of acquiring student loans. I applied logistical 
regression procedures using two independent variables (or constructs) to predict a 
single criterion dependent variable. Applying this definition to the specifics of my 
study; the independent constructs of leadership (supported by five domains of 
challenging, inspiring, enabling, modeling, and encouraging) and diligence (supported 
by the five domains of motivation, concentration/assimilation, conformity/citizenship, 
discipline, and responsibility) were used to develop group profiles of college graduates 
who incurred loans and those who did not incur loans.
Significance of the Study
This study is important and theoretically significant as it is the first study that 
links the constructs of leadership and diligence to student loan procurement. It is one 
of the first studies that examined how these variables for academic success relate to 
post-collegiate behaviors. My research is also one of the first studies to examine post- 
collegiate behavioral differences of loaner-repayers and non-loaners. These 
comparisons were made to determine if there are any developmental (leadership and 
diligence) or social (civic) benefits associated with the experiences of acquiring and 
repaying student loans.
This study is relevant to practice as the findings can further the process of 
altering institutional financial decisions to aid in the development of college students. 
Additionally, the findings of this study are socially relevant as student loan procurement
18
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(and subsequent repayment) can be a proxy measurement for post-college financial or 
social success/failure (Volkwein, 1995, p. 20).
The significance of this study to future research is that it examines the 
influences of leadership and diligence beyond the traditional educational outputs of 
standardized test scores and grade point averages to larger societal outputs. Societal 
outputs are defined as post-collegiate loan repayment, law adherence, ethical 
business practices, non-violent behavior, civic involvement, voting behavior, alumni 
donations, and community benevolence.
Conceptual Framework for the Study
Previous researchers have linked leadership and diligence to educational 
outcomes primarily operationalized as academic achievement. My study sought to 
examine the influence of leadership and diligence in the larger societal context by 
relating these variables to college graduates and their post-educational environments 
and behaviors by surveying graduate respondents. Additionally, this research 
attempted to discover what happens after college as these individuals go into society 
and start their post-collegiate lives.
My research's conceptual model sought to start new investigations that 
examine the internal psychological profiles (motivation, concentration/assimilation, 
conformity/citizenship, discipline, and responsibility) and the external socially oriented 
profiles (challenging the process, inspiring a shared vision, enabling others to act, 
modeling the way, and encouraging the hearts of others) of loaners and non-loaners. 
This research orientation is separate from the previous demographic profile 
examinations, but it can be complementary to investigations that focus on the 
demographic (pre-college, college, and post-college) profiles of repayers and 
defaulters. These demographic profiles use race, gender, family status, degree
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completion, college grade point average, family support, and earnings variables. My 
research used some of the same variables and also examined the racial and gender 
variances among loaners and non-loaners to improve family and institutional financial 
decisions concerning student loan procurement.
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REVIEW OF THE LITERATURE 
Overview and Organization
Previous studies have Independently focused on leadership, diligence, and 
student loan procurement. However, no study has looked at the complex relations 
between and among these variables. Additionally, parents, universities, and federal 
organizations have not used the above variables to understand the developmental 
gains that are related to student loan acquisition. My study addresses these gaps by 
developing leadership and diligence profiles for loaners and non-loaners and combines 
these competencies with selected demographic variables.
This literature review Is organized by each of the relevant theoretical constructs 
under examination within this study. The literature review summarizes research on (1) 
leadership, (2) diligence, and (3) student loan activity utilizing literature from the 
Educational Resource Information Center (ERIC) and the Louisiana On-line Library 
Access (LOLA) databases. Primary and secondary research publications from the 
past 20+ years (1977-1998) were examined In this literature review. In synthesizing 
the research, I compared and contrasted the findings of previous researchers and 
developed the conceptual framework for the variables under consideration In this 
study.
Leadership
Using qualitative emergent theme analysis of the leadership articles, my review 
Indicated that a substantial portion of the literature of the past two decades on 
leadership has centered on the development of leadership skills In children. In fact, 
42% of the articles examined looked at the benefits of leadership for children and 
teenagers Involved In school activities, 4-H clubs. Future Homemakers of America, 
Future Farmers of America, and other academic activities.
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The remaining research on college leadership centered on: (1) identifying and 
measuring behavior variables that indicate leadership in students (14%), (2) the 
educational and occupational benefits of fostering leadership in students (22%), and 
(3) the past and present conceptualizations of student leadership (16%). Articles that 
could not be grouped into the above categories because they involved leadership 
programs in specific areas (multimedia, gangs, AIDS, military, drugs, community 
organizations, etc.) represented 6% of the publications.
Identifying and Measuring Leadership 
Hart and Kean (1996) proposed that effective college student leaders are 
defined by (1) consistency in word and action, (2) ownership of responsibility for 
actions and the leadership position, (3) development of healthy relationships with 
friends, co-workers, mentors, and mentees, and (4) ethical decision making. Posner 
and Brodsky (1992) asserted that effective student leaders did not vary according to 
gender and that they engage in challenging, inspiring, enabling, modeling, and 
encouraging practices more frequently than their less effective counterparts.
Gorden (1994) found that his respondents of college leaders possessed high 
levels of leadership ability after examining the motivational, management, 
interpersonal, and communication abilities of these college students. Gorden found 
that significant portions of the variance associated with the “management of se lf factor 
and “interpersonal relations" factor could be explained by the respondent’s gender. 
Apart from gender, none of the other demographic characteristics had a significant 
influence on the above leadership factors.
Hall (1980) specifically looked at the leadership traits necessary to and fostered 
by editing a college newspaper. The leadership traits required and exhibited included
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delegating authority, developing subordinates, motivating others, being approachable, 
commanding respect, and bringing out optimum performances in others.
Several researchers have developed instruments to measure leadership and 
evaluate the positive outcomes of leadership in postsecondary students, i.e., the 
Buckner and William’s (1995) Student Leadership Using the Competing Values Model, 
Posner and Brodsky’s (1992) Student Leadership Practices Inventory, DeJulio’s (1981) 
Measurement of Leadership Potential in College Students, and Hall’s (1980) 
Developing Leadership Traits. The most widely used leadership instrument for college 
students is the Posner and Brodsky's (1992) Student Leadership Practice Inventory 
(SLPI). Most of the models for leadership originated in the private sector (Leavitt,
1986; Levinson & Rosenthal, 1984; Peters & Austin, 1985; Tichy & Devanna, 1986) 
and were developed with managers in business organizations. Posner and Brodsky 
felt that the business model for leadership, i.e., the Leadership Practices Inventory - 
LPI developed by Kouzes and Posner (1988) needed some adaptations to measure 
student leadership.
College students differ from managerial populations by age, experience, and 
types of organizations the groups are involved in. College students are also different 
because they primarily work with volunteers and people from their own peer groups. 
Finally, student leaders are typically involved with social or service-based organizations 
rather than product or technology-based competitive environments with profit motives. 
As a result of these differences, Posner and Brodsky (1992) adapted the Kouzes and 
Posner (1988) leadership model to fit college student experiences and the Student 
Leadership Practice Inventory was developed.
Both the Leadership Practices Inventory (LPI) and the Student Leadership 
Practices Inventory (SLPI) have identical subscales that are summarized as follows;
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(1) Challenging the Process supported by the practices of (a) searching out 
challenging opportunities to change, grow, innovate, and improve and (b) 
experimenting, taking risks, and learning from the accompanying mistakes. (2) 
Inspiring a Shared Vision supported by the practices of (a) envisioning an uplifting and 
ennobling future and (b) enlisting others in a common vision by appealing to their 
values, interests, hopes, and dreams. (3) Enabling Others to Act supporting by the 
practices of (a) fostering collaboration by promoting cooperative goals and building 
trust and (b) strengthening people by giving power away, providing choice, developing 
competence, assigning critical tasks, and offering visible support. (4) Modeling the 
Way supported by the practices of (a) setting the example by behaving in ways that 
are consistent with shared values and (b) achieving small wins that promote consistent 
progress and building commitment. (5) Encouraging the Heart supported by the 
practices of (a) recognizing individual contributions to the success of every project and 
(b) celebrating team accomplishments regularly (Kouzes & Posner, 1988; Posner & 
Brodsky, 1992).
Benefits of Leadership
Many researchers have looked at leadership in higher education environments 
and highlighted the academic achievement associated with leadership activities. These 
academic achievements include school completion, higher grade point averages, and 
higher scores on graduate school admission standard tests education (Brown, 1978; 
Fazio & Ural, 1995; Gorden, 1994; Karnes & Riley, 1996; Ryan, 1994; Schiralli, 1993; 
VanDerKarr, 1994). Preissler and Handley (1992) and Sermersheim (1996) conducted 
research on past leaders of college Greek and government organizations to examine 
the impact of leadership on work-related and personal life skills. A majority of the 
students felt that their undergraduate leadership exposure was beneficial and prepared
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them for their chosen profession. Additionally, students who held college leadership 
positions revealed more positive attitudes about careers and enhanced abilities to look 
ahead when making career choices.
Reconceptualization of Leadership 
Cultural and Gender Pluralism
Definitions of leadership have recently been expanded to include cultural and 
gender pluralism. Schmidt (1996) concludes that effective leadership is culturally 
inclusive and requires a willingness to take risks, cultural self-awareness, ability to 
separate individuals from stereotypes, attentive listening, ability to view cultural 
differences as assets, and a willingness to see opposing viewpoints as valid and real. 
Other researchers agree that there are multicultural definitions of leadership (Arminio, 
1993; Croteau, 1992; Treat, 1995; Yamasaki, 1995).
King (1994) looked at the impact of leadership on African American students 
within predominately white institutions and concluded that these student leaders may 
face identity crisis issues and/or a lack of value and belief affirmations from 
predominately white environments. King concluded that educational environments 
must become more culturally inclusive to allow all student leaders to fully participate.
In a study of over 2,000 African American graduates of United Negro College Fund 
Colleges (UNCF), Thompson (1986) concluded that the primary mission of UNCF 
colleges is assistance of African American students in developing knowledgeable, 
ethical leadership. African American respondents indicated that there were at least 
three ideal types of leadership:
(1) Intraracial Leaders - The interests and influence of these leaders are 
generally confined to the black community, to some institution or organization 
with all black members.
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(2) Interracial Leaders - These leaders “walk in two worlds.” This type of 
leader has always existed in some form, even in the period of slavery. 
Historically and currently, there are blacks who were/are called upon to 
'establish or maintain harmony between the races.
(3) Integrated Black Leaders - This is a new and emerging segment of the 
Black leadership class. Their integreted leadership duties and responsibilities 
necessarily transcend Black interests, (p. 165).
In examining the gender differences among student leaders, Posner and 
Brodsky (1992) found no differences in the leadership practices of female and male 
student leaders using the Student Leadership Practices Inventory (SLPI). However, 
when Komives (1994) revised the SLPI and developed the Administered Achieving 
Styles Inventory, she concluded that female student leaders were most comfortable 
with the empowering leadership practices of “enabling others to act” and least skilled in 
“challenging the process.” Other researchers also have indicated that there are 
gender issues that influence the strength and weakness of leadership competencies 
(Cawood, 1992; Silien, 1992; Vale & Riker, 1979). This research will further examine 
these differences.
Service Leadership
In addition to the gender and racial pluralism considerations offered in the 
reconceptualization of leadership, a recent trend in defining and developing student 
leadership has been the introduction of service to the college community and to the 
overall society as a whole. Various researchers have developed conceptual models 
and laid the theoretical groundwork for making a paradigm shift in the area of student 
leadership toward service learning and service administration (Cawood, 1992; Enos & 
Troppe, 1996; Leder & McGuinness, 1996; Seitz & Pepitone, 1996). Enos (1996)
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presented various options for integrating sen/ice learning into the college curriculum 
through service learning courses, graduation requirements, research that is integral to 
service, internships, and service learning majors and minors.
Likewise, Leder and McGuinness (1996) examined ways in which a college or 
university can support and enhance service learning pedagogy that included practical 
strategies for curriculum design, faculty development, and administrative support. 
Illustrations were drawn from Loyola College of Maryland whose program has five 
categories of initiatives: a service-leadership track, a service learning colloquium, a 
departmental associates program, course administration support, and faculty 
development programs. Seitz and Pepitone(1996) examined Wright State University’s 
two-year student leadership program that attracts students who are interested in 
developing a selfless yet influential leadership style characterized by a commitment to 
others. This program stresses inner strength and the ability to lead by persuasion, not 
coercion. A leadership phase follows an initial service phase.
Buckner and Williams (1995) reconceptualized university student leadership 
development by applying the competing values model and concluded that student 
leaders saw themselves most often as mentors to others within their organization or 
club and least often as brokers to individuals outside their immediate unit. Buckner 
and Williams (1995) indicated that the position of leadership, type of organization or 
club, student classification, and gender produced significant differences in the 
leadership roles performed. As a result of these findings, recommendations were 
made to (1) provide student leaders with more opportunities to perform the broker 
leadership role, specifically by interacting more with university administrators and (2) 
provide opportunities to allow senior students to peer-educate underclass students.
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Activist Leadership
In addition to the service leadership reconceptualizations, Chambers and 
Phelps (1993) and Miser (1988) explored the notion that student activism can be a 
form of leadership development. The promotion of activism raises issues that 
challenge educators to view the developmental potential of activist behavior and 
thought. Chambers and Phelps also concluded that social and academic conditions 
can support or inhibit the resurgence of activism in educational settings. Likewise, 
Ryan (1994) called for the systematic cultivation of community college students to 
create a activism/advocacy leadership voice that can assist two-year institutions in 
explaining community colleges’ missions and needs to lawmakers, the media, and the 
voting public.
Summary
Leadership Identification and Measurement
After performing a qualitative theme analysis on the leadership behaviors 
identified and measured in the Hart and Kean (1996), Posner and Brodsky (1994), 
Gorden (1994), and Hall (1980) research, I determined that leadership characteristics 
can be divided into two categories (1) the effective management of self and (2) the 
effective management of others.
Effective self -management skills represented 47% of the total leadership 
characteristics detailed in the studies. These skills were identified as (1) consistency 
in word and action, (2) ownership of responsibility for actions and the leadership 
position, (3) ethical decision making (Hart & Kean, 1996), (4) challenging the process, 
(5) modeling the way (Posner & Brodsky, 1992), (6) personal motivation, (7) self 
management (Gorden, 1994), (8) being approachable, and finally, (9) commanding 
respect (Hall, 1980).
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Effective management of others represented 53% of the total leadership 
characteristics detailed in the above studies. These skills were identified as (1) 
development of healthy relationships with friends, co-workers, mentors, and mentees 
(Hart & Kean, 1996), (2) inspiring a shared vision, (3) enabling others to act, (4) 
encouraging the hearts of others to act (Posner & Brodsky, 1994), (5) positive 
interpersonal skills, (6) effective communication skills (Gorden, 1994), (7) delegating 
authority, (8) developing subordinates, (9) motivating others, and (10) bringing out 
optimum performances in others (Hall, 1980).
In examining the balance of leadership characteristics related to self­
management (internal-47%) and leadership characteristics related to the management 
of others (external-53%), both the Gorden and the Posner and Brodsky instruments fit 
the results of the qualitative analyses. However, in this study, I selected the Posner 
and Brodsky’s instrument due to (1) the heavier emphasis on external management 
characteristics, (2) its adaptation from the professional sector that can be appropriate 
for both college graduates and current graduate students, and finally, (3) the Posner 
and Brodsky instrument best incorporates the reconceptualization (multicultural, 
service, and activist) attributes of leadership. The following table highlights 
internal/external characteristic ratios of the studies summarized:
Internal Factors External Factors
Hall 33% 67%
Posner and Brodsky 40% 60%
Gorden 50% 50%
Hart and Kean 75% 25%
Leadership Benefits
Previous research has indicated that college students after graduation benefit 
in work related areas and enhanced personal life (relationships) and occupational 
(career choices) skills. These advantages are accrued from positive attitudes about
30
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
their careers and their career choices (Brown, 1978; Fazio & Ural, 1995; Gorden,
1994; Karnes & Riley, 1996; Preissler & Handley, 1992; Ryan, 1994; Schiralli, 1993; 
Sermersheim, 1996; VanDerKarr, 1994).
The research indicated that college leaders differ from adult professional 
leaders by age, experience, organizational type (profit vs. service), the volunteer 
nature of student organizations, and peer vs. subordinate associations. As a result of 
these differences, leadership models used for professional organizations may not be 
appropriate for student organizations (Posner & Brodsky, 1992). However, they are 
appropriate for measuring leadership in college graduates.
Reconceptualization of Leadership
Researchers have indicated that it is particularly important to expand the 
definition of leadership to include those non-traditional variables that capture the most 
pluralistic representation of leaders i.e., gender and cultural diversity (Arminio, 1993; 
Croteau, 1992; King, 1994; Schmidt, 1996; Treat, 1995; Yamasaki, 1995). Posner and 
Brodsky (1992) are the only researchers who indicated that leadership practices were 
not affected by gender issues. Most of the other researchers examined (Cawood, 
1992; Gorden, 1994; Hall, 1980; Komives, 1994; Silien, 1992; and Vale & Riker, 1979) 
indicated that leadership could be associated with gender specific social roles.
Many colleges and universities are beginning to link leadership to service and 
benevolence (Cawood, 1992; Enos & Troope, 1996; Leder & McGuinness, 1996; Seitz 
& Pepitone, 1996). Academic administrators and researchers are beginning to 
incorporate service components into curriculum schedules and associate, 
administrative, and faculty development programs.
Activism is a newly recognized form of leadership that challenges us to expand 
the definition of student leadership. The research pointed out that educational
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environments can encourage or inhibit traditional or novel expressions of student 
leadership. Educational environments can support or repress social or political activism 
on college campuses (Chambers & Phelps, 1993; Miser, 1988; Ryan, 1994). I believe 
the activism phenomena is captured in Posner and Brodsky’s “challenging the 
process" subscale.
Redefining traditional definitions of leadership can provide many societal gains 
as new paradigms for leadership move toward openness and tolerance for diversity, a 
stronger “other person” orientation, and concerns for individual rights and human 
welfare (Pascarella and Terenzini, 1991). Schmidt’s (1996) research concludes that 
effective leadership is culturally inclusive and requires a willingness to take risks, 
cultural self-awareness, ability to separate individuals from stereotypes, attentive 
listening, ability to view cultural differences as assets and a willingness to see 
opposing viewpoints as valid and real. King (1994) reported that African American 
students are faced with unique challenges when trying to assume leadership roles 
within predominately white institutions. Thompson (1986) indicated that African 
Americans are either interracial, interracial, or integrated leaders. The Posner and 
Brodsky (1992) leadership subscales of inspiring a shared vision, enabling others to 
act, and modeling the way capture a large portion of these variables used to redefine 
leadership.
Diligence
A majority of the research on diligence originates from the student effort 
literature. Student effort centers on the practices and assessment measures for 
grading and quantifying student effort. Relationships between student characteristics, 
perceived college environments, student behavior, and student achievement gains
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have all been positively correlated in numerous studies. Diligence centers on the 
internal motivation and volition of individuals.
Identifying and Measuring Diligence
Student diligence is operationalized as having components of motivation and 
volition. Bernard (1991) conceptualized volition as being closely related to motivation. 
The research of Corno and Kanfer (1993), suggested the following relationship: 
motivation is defined as the ability to enhance learning and performance in school by 
directing attention to critical element tasks, mobilizing efforts, and increasing 
persistence when goals are readily attainable. Volition, in contrast, is needed when 
goals are not clear and easily met. Under more difficult conditions, volitional 
processes are required in addition to motivation to benefit learning and performance. 
Volition assists in the transition of goals and intentions into actions; it sets the stage for 
action through commitment to explicit intentions.
Bernard (1991) created the diligence inventory to extend Pace’s (CSEQ) effort 
studies and to recognize that students (not university curricula) should be held more 
accountable for educational results. His/her diligence inventory emphasizes the 
widespread inclusion of study skills into educational curricula. The original Diligence 
Inventory (DI-HS) was developed for high school students and found that female 
students were more diligent than male students and younger (junior) students were 
more diligent than older (senior) students. However, Bernard suggested that diligence 
is manifested at all developmental levels related to education. As a result, the 
Diligence Inventory for Higher Education Form (DI-HE) was developed (Bernard, 
Thayer, & Streeter, 1993). The five subscales of the DI-HE are motivation, 
concentration/assimilation, conformity/citizenship, discipline, and responsibility.
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Bernard’s five subscales of diligence are summarized as follows: (1) Motivation: 
the drive to get started along a certain course of action with an intended result, (2) 
Concentration and Assimilation: the act of focusing attention on a problem, task, or 
impending situation through a process by which all new experiences, when received 
into the consciousness, are modified so as to be incorporated with the results of 
previous processes and the interaction in which a subject or its parts are mentally 
conceived, (3) Conformity and Citizenship: the act of maintaining harmony or the 
status quo in an organized setting by demonstrating maturity with respect to dealing 
with one's self and significant others, (4) Discipline: the training of the will, and (5) 
Responsibility: the practices that contribute to building good morals and self-esteem.
A summary of student effort skills and the student effort instruments follows: 
Gall et al. (1990) as cited in Bernard (1991) defined study skills as the effective use of 
appropriate techniques for completing a learning task. Several standardized 
instruments on study skills or learning strategies are available, for example, the Survey 
of Study Habits and Attitudes (SSHA) by Brown and Holtzman (1967), the Learning 
and Study Strategies Inventory (LASSI) by Weinstein, Schultz, and Palmer (1987), the 
Motivational Strategies for Learning Questionnaire (MSLQ) by Pintrich et al. (1987), 
the Minnesota Study Habits Bank: Selective Analysis Form (Raynor, 1980), the 
Effective Studies Test (Brown, 1964), and the College Adjustment and Study Skills 
Inventory (Christensen, 1968).
In an examination that reviewed the content of these instruments, Weinstein, 
Goetz, and Alexander (1988) indicated that these inventories cover traditional areas of 
study skills: note taking, time management, work habits, and student attitudes toward 
school and study. Few studies extend student effort to diligence as conceptualized by 
Bernard’s research.
34
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
A number of studies have examined the disincentives to student effort and 
found that (1) non-academic activities which compete for time, (2) public policies that 
reward students for making minimal effort (as graduation rates have risen while 
achievement scores have declined), (3) ambivalent messages sent by schools when 
athletics are given privileged status, (4) peer pressure against academic achievement, 
and (5) classroom practices that convey low expectations with unchallenging work, all 
contribute to low levels of student effort exhibited in current educational settings 
(Tomlinson, 1992) and therefore, may also impact the diligence of students.
Benefits of Effort and Diligence
Study skills and G PA are found to be moderately correlated (.36 to .46) for high 
school and college students (Shay, 1972). Erekson (1992) developed a simultaneous 
four-equation model for analyzing whether student effort and academic achievement 
are jointly determined. The results of this study showed that increased student effort 
toward working with faculty improved grades, but course effort and library effort had no 
significant effect on grade point averages. Most of the studies measuring student 
effort have used Robert Pace’s College Student Experiences Questionnaire (CSEQ) 
with the 14 quality of effort scales (Pace, 1988). Pace examined the importance of 
student effort and involvement in college activities as decisive elements in promoting 
positive college outcomes. Additionally, Pace concluded that college outcomes 
depend on responsible student behavior and institutional environments that either 
encourage or discourage active student participation.
The dimensions of student responsibility for effort scales include classroom 
behavior, library time, creative arts involvement, science involvement, student union 
participation, athletic activity, dormitory/Greek involvement, faculty interaction, 
club/organizational involvement, writing experience, breadth of personal experiences.
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breadth of student acquaintances, range of topical conversation, and expertise and 
knowledge brought to conversations (Davis, 1993). Pace (1988) concluded very 
simply that students got out of the educational experience what they put into it.
Reconceptualization of Effort into Diligence 
Bernard (1991) was the first researcher to develop and use a concept of 
diligence that expands the previous concept of student effort. As discussed earlier, the 
diligence phenomenon goes beyond study skills and student effort and incorporates 
other constructs like motivation and volition. Thomas (1988) stated that academically 
strong students exhibit healthy self-concepts, strong personal values, and an inner 
directed locus of control. All of these characteristics can be included in the construct 
of personal motivation; that is thought to be essential to student diligence. 
Unfortunately, the student effort research has focused on traditional study skills and 
has ignored concepts like personal motivation and volition.
Summary
Identifvina and h/leasuring Diligence
Most of the research on diligence has focused on the traditional student effort 
tasks that support academic achievement within academic settings (Davis, 1993; 
Erekson, 1992; Pace, 1988; Shay, 1972). Traditional study skills as cited in Bernard 
(1991) include note taking, time management, work habits, and student attitudes 
toward school and study. Bernard’s Diligence Inventory Instrument goes beyond 
traditional effort skills and includes aspects of motivation and volition. The diligence 
inventory also provides an useful tool for relating diligence variables to the post- 
collegiate behavior of graduates in the larger social context defined as occupational 
and other post-collegiate environments (Bernard, 1991; Bernard, Thayer, & Streeter, 
1993; Corno & Kanfer, 1993).
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Benefits of Diligence and Effort
Research has shown that diligence and efforts are correlated to academic 
success. As Pace (1988) concluded, students get out of the educational experience 
what they put into it. Bernard (1991) stated that diligence can be manifested at all 
levels of development, and therefore inferring that diligence in post-collegiate 
professional and social environments could lead to occupational and/or civic success. 
Reconceptualization of Effort into Diligence
Bernard’s (1991) research suggested that diligence is manifested at all 
developmental levels. Student diligence is thought to go beyond study skills and 
student effort and incorporates other constructs like motivation and volition. Personal 
motivation is thought to be essential to student effort (Thomas, 1988). Motivation can 
be employed to achieve attainable goals while volition is needed to achieve goals that 
are not clear or easily met (Corno & Kanfer, 1993).
Bernard (1991) and Bernard and Schuttenberg’s (1995) student diligence 
research includes dimensions of student responsibility rated on diligence scales of 
motivation, concentration/assimilation, conformity/citizenship, discipline, and 
responsibility. In both cases, student responsibility is key to all development and 
learning. Bernard (1991 ) also found that diligence is manifested at all levels of 
educational development (Bernard & Schuttenberg, 1995). In this study the diligence 
inventory was adapted to college graduates as diligence can also be manifested at all 
levels of post-educational development. Diligence incorporates internal psychological 
profiles of personal motivation and volition that are essential for understanding 
collegiate and post-collegiate behaviors.
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student Loan Procurement and Repayment
To examine the variables effecting student loan procurement activity, it is 
important to look at the societal, academic, and economic factors that occur before, 
during, and after the college years. The national and institutional policies (social, 
financial, and educational) implemented during one decade can greatly impact 
subsequent decades. Student loan acquisitions are greatly influenced by the student 
characteristics of the college applicant pool and the types of educational institutions 
chosen by borrowers. Additionally, the quality of college curricula and college 
experiences can influence the quality of post-collegiate lives for graduates who acquire 
loans to attend college in the United States.
In my review of the literature, I examined educational articles derived through 
an (ERIC) search relating to student loan federal legislation, additional articles on 
educational opportunity in the United States, and finally, secondary review articles on 
the case law concerning loan repayment and bankruptcy filings for students who 
acquired loans to pay for their education.
Student Loan Activity Literature Review Focus
This literature review will focus on four major areas: (1 ) federal legislation that 
has changed the orientation of the federal student aid program from grants to loans,
(2) the impact of this shift from grants to loans in the federal program on educational 
opportunity, (3) university factors that affect student loan procurement, and (4) the 
impact of loan procurement on the post-collegiate lives of borrowers during repayment 
periods.
One goal of this literature review is to highlight major federal reforms and their 
impact on the student financial aid program. A second goal is to identify societal shifts 
and social policies that have expanded or restricted educational opportunities for
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segments of the population that use student loans extensively. A third goal is to 
examine the university factors that play a role in student loan procurement. A final 
goal is to summarize the student and institutional characteristics that are correlated 
with post-collegiate loan repayment behavior and discuss the post-graduate 
experiences of college students that have used loans to pay for their college 
education, the volume and causes of non-repayment, and the remedies available 
within the law for students unable to repay loan indebtedness.
Federal Legislation and Their Impact on The Student Financial Aid Program
The US higher education act of 1965
The US Higher Education Act of 1965 arose out of the prosperity and growth of 
the sixties. It was largely a product of wide-ranging educational initiatives on the part 
of President Lyndon Johnson. This and other acts were closely connected to the 
Democrats’ “War on Poverty” , “Great Society" efforts, as well as the Civil Rights Act of 
1964. Philosophically, Title IV of the act expanded aid in the equity-oriented direction 
and laid the fiscal groundwork for the future massive growth of the program in dollars 
and recipients. The 1965 act also initiated the guaranteed student loan (GSL) program 
that was aimed at middle class families with liquidity problems. Through the GSL 
program, families not needy enough to qualify for the need-based aid programs could 
borrow funding for their children’s education, using loans with favorable interest rates 
(Hearn, 1998).
The 1972 reauthorization and amendments
The 1972 Reauthorization and Amendments initiated a period of policy 
refinement and expansion for the federal program. The first implication of the act was 
the development of the Basic Educational Opportunity Grants (BEOG) program that 
allowed students to take their aid to the institution of their choice. This program was
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the federal government’s first major need-based, direct-grants program. The second 
Implication of the 1972 legislation was to expand the federal aid program to include 
propriety and vocational institutions. Federal policy focus then changed from “higher 
education” to “post-secondary education.” Government sponsored private 
corporations were developed and the government paid special allowances to lenders 
and offered 100% federal reinsurance to states with low default rates. The third 
implication of this act was the passage of the Middle Income Student Assistance Act 
(MISAA) to address the perceived “middle-income squeeze.” With this change, federal 
programs began to substantially depart from the need-based grant oriented aid for 
disadvantaged students (Hearn,1998).
The 1980 reauthorization
The 1980 Reauthorization focused on redesigning and managing the growth of 
student-aid programs. Congress created the Parental Loans for Students (PLUS) 
program. This program was open to all Americans regardless of need, had larger loan 
amounts, provided no interest rate subsidies, and featured higher interest rates. By 
1986, student loans had accumulated to 60% of the federal program at $13.0 billion 
and grants were at $5.5 billion or 25% of the federal program aid dollars (See 
Appendix B). The Reagan Administration, to control the growth in the loan program, 
ended college benefits to social security survivors, toughened the PLUS program and 
limited borrowing to actual needs by implementing a needs-analysis test for students 
with family incomes over $30,000 (Hearn, 1998).
During this growth period, policy-makers became concerned about the 
incidences of loan defaults in both the GSL and the National Direct Student Loan 
(NDSL) programs. From 1965 to 1980, gross defaults grew from $300,000 (or 2.4%) 
to $32 million, (or 8.9%) and then grew seven-fold in the 1980s (Barger & Barger,
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1981). In the mid-1980s, congress Imposed more stringent “due diligence” 
requirements on institutions to reduce default rates, limit multiple disbursement of 
loans to first year students, and limit Interest billings (Hearn, 1998).
The 1986 reauthorlzatlons
In 1986, this act Implemented the Unsubsldlzed Supplementary Loans to 
Students (SLS) program for Independent students. This act toughed the need-analysis 
for loan eligibility and placed limitations on student borrowings. However, the number 
of students borrowers In the loan programs grew from 2.9 million to 3.7 million, (28%) 
between 1980 and 1990. Not surprisingly, the growth In the grant program was 
severely restricted: federal grants grew from $4.8 billion to $6.0 billion during the same 
period (See Appendix B).
The 1992 reauthorlzatlon
President Clinton, In his first term, figured prominently In the debate about 
student aid and attempted to address rising program costs, management questions, 
the shift of less grants/more loans for lower Income students, the debt burdens of all 
students, and rapidly rising college costs. The President proposed a national service 
program and a direct lending program to replace the existing student loan program. 
Alternative GSL repayment periods were Implemented by offering Income-contlngency 
options. Congress In 1992-1993 expanded the eligibility for the loan programs, raised 
loan limits, place eligibility analysis for Title IV programs, and reduced Pell eligibility for 
students (Hearn, 1998).
During 1994-1995, the Ford Direct Student Loan Program was adopted and 
Institutions began disbursing funds directly to students. It Is projected that 60% of all 
federal loans will be direct by 1998. Between 1990-1995 the number of student 
borrowers In the Stafford Program grew from 3.7 million to 6.2 million, a 68% Increase.
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Federal loan balances grew from $15.0 billion to $25.3 billion, (a 69% increase) while 
the federal grant program grew less than 1% from $6.0 billion to $6.2 billion. Loan 
balances represented 72% of total federal aid dollars while grants represented 18% 
(See Appendix B).
The Shift From Loans to Grants in the Federal Student Aid Program
Social policy
In the United States, education is not just for the brilliant or the rich. Perhaps 
no other national trait epitomizes our country as much as the belief in both the 
possibility and the desirability of bettering the socioeconomic station to which one was 
born. “Education is thought to be the great engine of social mobility and economic 
growth as well as the major cure for the ills of poverty, structural unemployment, idle 
youth, and mid-career boredom” (Johnstone, 1986, p. 228).
Because education is thought to be a crucial element of success, it is important 
to look at who receives this advantage and who is denied access to this benefit. It is 
especially important to examine this issue now as the costs of higher education 
continue to rise. These costs have a tremendous impact on individuals in poverty or 
fellow citizens who hope to remove themselves from the impediments of structural 
unemployment. Structural unemployment is defined as multiple generations who 
receive transfer payments (i.e. welfare and unemployment benefits).
Federal and state programs grew rapidly through the 1970s and peaked in the 
mid-1980s. The growth in educational opportunity for people of color and lower 
income students also increased as a result of President Johnson’s War on Poverty, the 
Great Society initiatives, and the Civil Rights Act of 1964. College and university 
enrollments also grew as the numbers of low-income and minority students enrolling in 
higher education increased dramatically.
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From 1965 to 1995, legislators have had a colossal impact on the volume and 
the character of the federal student aid program. Legislators also have greatly 
influenced which individuals benefit from the student aid program. In 30 years, the 
total program has grown from $2.7 billion to $46.2 billion in 1995 (Hearn, 1998). The 
1965 and 1972 legislative acts expanded the program in the equity oriented direction, 
while the 1980, 1986, and 1992 amendments did little to reduce inequalities in our 
country. One of the largest social and financial policy changes is the shift from grants 
to loans In the student aid program. This shift began in the Carter years and has 
continued into the 1990’s.
This shift in program focus was largely attributable to the passage of the Middle 
Income Student Assistant Act. Favorable interest rates created incentives to 
participate in government rather than private loan programs. With the passage of this 
legislation, the student financial aid program began to substantially depart from the 
needs-based grants aimed at disadvantaged students (Hearn, 1998).
In the 20 year period of 1975-1995, grants grew from 13% to 18% of the total 
dollars in the student financial aid program, while loan volume grew from 20% to 73%. 
The remaining 9% consisted of work-study programs (2%) and special funds and 
(7%). In the two year time period from 1995 to 1997 the loan volume grew from $25 
billion to $34 billion, an increase of $9 billion or 36% (ACE Policy Brief, 1997). Some 
researchers believe that the shift from grants to loans has exacerbated the inequalities 
of our citizens by saddling promising lower and middle class students with 
insurmountable amounts of debt and discouraging others from ever going to college 
(Hearn, 1998).
With the increasing loan volume, the student repayment rates began to lag. As 
a result. Congress enacted the 1992 reform legislation for the federal student aid
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program. This reform Initiative arose from a myriad of conditions including raising 
program costs, administrative mis-management, the shift from grants to loans in the 
overall program, and the increasing debt burdens of all students due to rising college 
costs (Hearn, 1998).
Financial policv
The United States’ system of higher education is expansive and fully 
dependent on the existence of credit for college attendance. In 1991, 50% to 67% of 
students received some form of student aid through grants, loans, or work study 
programs (Kramer, 1991, p. 249). This cost nevertheless is considered to be a sound 
investment for society, the individual student, and his or her family (Geske, 1995).
Individual mean indebtedness for all students rose from $6,488 to $16,417 
between the years of 1985-199, an increase of 153%. The mean annual repayment 
amounts rose from $987 to $2,161, an 119% increase. As a percentage of 
respondents’ annual gross income, the mean annual repayment amounts grew from 
6.23% to 9.52%, while the average increase in annual gross income for this period was 
5.5% (Campaign and Mossier, 1998).
Twenty years ago, students took out about $1.20 in loans for every $1 of 
federal grants received. In 1996-1997, that proportion was $3.80 in student loans for 
every $1.00 in grants according to government reports (Marino, 1996). It is easier to 
provide money for loans because that money goes back in the coffers. Still it could be 
argued that grants are an investment in someone who will become a future taxpayer.
College costs have escalated over the past 15 years and the loan volume has 
grown to $25 billion or 73% of the total student aid program to meet these needs. The 
median household income has remained relatively flat. As a result, debt is a growing 
ingredient in the mix of paying for postsecondary education. However, the acquisition
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of debt for education Is not viewed In tfie same manner by all families. Lower Income 
families pfillosophlcally view loans differently than middle and upper Income families 
and are less willing to Incur educational loans. This fact has tremendous Implications 
on the access and choice components of educational opportunities for lower Income 
students (Campaign & Mossier, 1998; Stage & Mossier, 1989).
Loan Sensitivity. Educational Access, and Educational Choice
Societal shifts
Societal demographic trends set the context for examining college students and 
the student financial aid program within the United States’ higher education system. 
Using the Information reported from the 1987-1992 Census, the United States’ 
population grew to 248.7 million, up 22 million from 1980. While the population as a 
whole grew 9.8%, the number of whites Increased 6.0%, Blacks 13.2%, Native 
Americans 37.9%, MIspanlcs 52.8%, and Aslan Americans an astounding 107.8%.
At these growth rates, the 2010 United States population will Include 38 million 
Blacks, an equal number of MIspanlcs, 10 to 12 million Aslan Americans, and as many 
as 3 million Native Americans (Modgklnson, 1992). It Is Important to note that 25% of 
Black and MIspanIc families In the United States live below the poverty level, up to 30% 
live “at the margin”, and 40% are middle Income generators (using $25,000 as an entry 
point Into the middle-class). “At the margin” families are members of the United 
States’ working poor who are eligible for poverty benefits. Therefore, over 55% of 
Blacks and MIspanIc families live In or near poverty within America (Modgklnson, 1992, 
p. 25).
It Is projected that by the year 2010, major states will have no ethnic majority 
among Its children. This Is due to dramatic Increases In the number of non-white 
children. White children will probably drop by 3.8 million while the number of non-white
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children will probably increase by 4.4 million. These numbers have tremendous
implications for higher education and the student financial aid program. The current
higher education student body is 19% minority, while today's public school enrollment
is 30% minority and 35% preschool enrollment is minority (Hodgkinson, 1992, p. 27).
No longer can we ignore the needs, talents, aspirations, and energy of minority
children in America (p. 34). Trent (1991) in the book College in Black and White.
summarizes this situation in the following manner:
The conclusion for higher education is inescapable, American public schools 
are now very heavily enrolled with minority students, large numbers of whom 
will be college eligible. Previous policies like “benign neglect" seemed 
reasonable when the percentages of minorities was 10% to 12%, but what 
state can neglect 40% to 45% of its youth? Thus out of sheer self-interest, it 
behooves the higher education community to do everything in its power to 
make sure that the largest possible number of minority students do well in 
public schools and thus become college eligible. If this in not done, the 
potential decline in college cohort groups would not be 24% for the nation, 
but could be twice that (p. 41).
While it is important to examine who is going to college now and in the future, it 
is equally important to understand how individuals will pay for their attendance in 
institutions of higher education. In the early years of student aid program, Kramer and 
Van Dusen (1986) argued that student financial aid packaging was based on several 
generally accepted principals: (1) the expectation of a level of parental contributions 
equal to parents’ “ability to pay" determined by needs-analysis; (2) the expectation that 
students would contribute “self-help" funds drawn from their savings and earnings, and 
finally (3); the assumption that total aid would address the difference of costs and 
parental/student contributions.
In sum, the burden of educational costs was shared by some combination of 
four partners or sources of revenue: parents, student, taxpayers, and institutions. The 
Guaranteed Student Loan Program is thought to have interfered and blurred each 
aspect of this long-standing consensus among aid administrators, the government.
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students, and their families as college attendees acquired greater levels of debt to 
finance their postsecondary education. With the policy changes from grants to loans, 
the burden of paying for college shifted to parents and students. “Today, parents have 
abrogated their responsibility and allocated even greater percentages of the costs of 
education to students” (Hansen & Gladieux, 1991 p. 389).
Parental support has edged down partly because the typical undergraduate is 
older. Half of all undergraduates are over the age of 24 and often they are out of their 
parent's home. Statistics show that in 1965, 64% of parents helped in student loan 
repayments for children who earned both bachelor’s and master’s degrees. By 1991, 
only 47% of parents assisted their children in paying for higher educational 
expenditures (Marino, 1996, p. 1E). As a result, this cost burden for attending higher 
education is met with ever-increasing amounts of student loans.
Kramer (1991) concluded that the growing reliance on student loans is 
undermining the long-standing assumption of the aid community that grants are the 
way to equalize educational opportunities by taking the place of parental contributions 
among lower income families. Kramer states, “Grant programs reduce the inequality 
of resources, but loan programs perpetuate it when low income graduates owe more 
than their affluent contemporaries. This undermines the rationale of leveling-up that 
was central to the consensus of the 1950s" (p. 250).
Educational opportunity
Today educational access and choice in the United States are seriously 
threatened by a number of trends and events, namely the shift in federal aid programs 
from grants to loans. Additionally, current educational reforms have a substantial 
impact on the educational opportunities of some students. Educational opportunity is 
defined as student aspirations, access, or choice (Mortensen, 1995; St. John, 1989).
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Educational aspirations evolve over several years and result from parental 
encouragement, interaction with peers and other family members, student ability, and 
school experiences (Stage & Mossier, 1989). It is unlikely that the shifts in federal 
loan policies will have an immediate impact upon the aspirations of students.
However, it is well documented that there are significant differences in the willingness 
of students and families of diverse income levels to take on loans (Mortensen, 1995). 
Therefore, the shift from grants to loans in the federal program adversely affects the 
educational opportunity of minority and lower income students.
Restriction of educational access
Mossier, Braxton and Coopersmith (1989) concluded that families from lower 
income groups are more averse to taking out loans, while families from middle to 
upper income groups are not so opposed to taking out loans. The federal loan policies 
that emphasize loans over grants have had an adverse effect upon the access of 
higher education institutions among students from low to moderate income groups. In 
fact, enrollments from the period of 1979 to 1993 by students from lower income 
families (+4.1%) has lagged behind middle income families (+12.8% to +16.0%) and 
higher income families (+21.1%) who are better able to afford increased costs of 
education.
Mortensen (1995) argues that the current federal reliance on loans and the 
failure to provide higher limits for Pell grants has adversely affected the access of 
students from lower income families (i.e. Blacks and Minorities). Yet it is counter­
argued that there is not a direct linear relationship between the reliance on loans and 
the access of students, as state aid, tuition policies, family backgrounds, and 
educational experiences have a significant impact on the development of educational 
aspirations and access to higher education. Although there may not be a direct linear
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relationship, many agree with Mortensen that an over-reliance on loans can seriously 
threaten the gains that have been made in equalizing educational opportunities in the 
United States.
Restriction of educational choice
To examine whether these policies have an impact on the choice of institutions 
students select, a recent study of enrollment trends by St. John (1989) points out that 
during the early 1980s, middle income enrollments improved within all tvpes of 
institutions. Changes in the federal grant policy however, have influenced a shift of low 
income (Blacks and other minorities) enrollments from four year colleges to two year 
colleges or out of the higher education system altogether. The 15 year shift from 
grants to loans which began with the Middle Income Student Assistance Act of 1978 
(MISAA) has had a serious negative effect on the college choices for low income and 
minority students.
Research by St. John (1989) and St. John and Noell (1989) established that 
low income student enrollment behavior is responsive to the amount of grant aid but 
not to the amount of loan aid. Middle income student enrollments are more responsive 
to loans than grants. Therefore, the widening gap between available federal grant 
dollars and loan dollars exacerbates the negative effect that loans have on some first- 
generation lower income college students.
University Factors That Affect Student Loan Procurement
Institutional support is not available to close the gap between lower, middle, 
and upper income students. Some schools practice “differential aid” packaging where 
students with high grades and high test scores are given more grant and less loan 
money than students who do not meet these qualifications. What results is that
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students most at risk of leaving college for economic (inability to pay fiigh tuitions) or 
academic reasons end up with larger loans and more part-time work.
Some institutions still provide a significant amount of grants to students who 
are the neediest. However, the high costs of colleges and universities often force low 
income students to incur significant loan burdens. Consequently debt is a leading 
factor in limiting college choice and is also increasingly important in a student’s 
selection of a career upon graduation (ERI, 1996). The Federal Family Education 
Loan Program seems to offer an added measure of flexibility in college destination 
choices for middle and upper income students, but this benefit appears to go hand-in- 
hand with a deleterious effect on the college choices of many lower income and 
minority students. Lower income and minority students have had their college choice 
options shifted from four year institutions to primarily two year and propriety 
institutions.
Institution type
During the 1980s, student loan repayment rates fell to 65% at 
proprietary/vocational schools (Breneman, 1991) and the dollar value of default claims 
grew 1200% to account for one-fifth of total program costs (Volkwein & Cabrera,
1998). Research was directed at determining the causes of default rates in the 
student loan program. Government investigations found that a significant amount of 
fraud, waste, and abuse occurred at proprietary institutions. As a result, numerous 
examinations were conducted to determine the institutional influences on the soaring 
default rate of student loans.
Institutions with repayment rates of 75% or lower for the periods of 1991 
through 1993 were subject to a loss of eligibility within the federal system. The 1992 
amendments dramatically reduced the number of proprietary institutions receiving
50
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
federal aid and have had a tremendous Impact on Increasing the national repayment 
rates of student loans. With the advent of the aid reform, the 1990s loan participation 
rates of students and institutions from the proprietary sector have decreased from 35% 
of total loan allocations to 10% of total loan allocations. Over 900 institutions have 
dropped out of the federal loans programs between the years of 1992-1997 (Burd,
1997). Most of these defectors were from the proprietor sectors.
The student loan reforms have greatly reduced the educational opportunity of 
disadvantaged groups by putting pressure on colleges and universities to control their 
student repayment rates and eliminating educational institutions that serve 
disadvantaged groups. Reform initiatives have increased student loan repayment 
rates by eliminating 900 institutions (mostly proprietary) with high default rates from the 
federal loan program. Therefore, the same reforms that have increased the repayment 
rate of student loans have had an extremely negative impact on educational 
opportunities for the individuals who attend proprietary institutions, namely females, 
minorities, economically disadvantaged students, and students whose training is in low 
wage fields (Coomes, 1998).
Finally, the 20 year evolution of student loans becoming a primary component 
of the federal program presents the greatest threat to educational opportunity. The 
shift from grants to loans has led to numerous funding challenges to disadvantaged 
students and the universities they attend. Reform threats (i.e. the loss of eligibility) to 
proprietary and historically black institutions have tremendous implications to 
educational opportunity in our country. Research indicates that proprietary and 
historically black institutions have student repayment rates that are substantially lower 
than predominately white four year public and private colleges (Coomes, 1998; Morra,
1994). As a result, these institutions walk a fine line of servicing “at risk” populations
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without putting their financial viability “at risk" with disqualifications from the federal 
student aid program.
Student Loans and Post -Collegiate Repayment
This research’s qualitative inquiries asked graduates to comment about the 
post-collegiate status of their student loans and explored their perceptions on the 
linkages of repayment to post-collegiate socially responsible behavior. These 
questions were asked to examine the effect of loan procurement on the post-collegiate 
lives of graduates (during the repayment years). The following sections highlight the 
literature on student loan activity (repayment and default) during the post-collegiate 
repayment years and provides background on the student characteristics, institutional 
factors, legal remedies, and post-graduate quality of life indicators that are associated 
with student loan repayment and default rates.
Student characteristics
In Condemning Students to Debt (Fossey & Bateman, 1998), ten studies were 
summarized that examined factors associated with defaults in the federal student loan 
program. Only four studies highlighted factors that were positively associated with 
loan repayment. The factors positively associated with loan repayment included 
marital status, higher earnings, higher parent/family income, two parent homes, high 
school or college graduates, non U.S. citizens, and graduates from non-proprietary 
institutions.
The General Accounting Office completed a review in 1991 of 12 studies 
conducted during the time period of 1984-1990. The following table highlights how 
often the indicated student characteristics were found to lead to loan default behavior.
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Table 1:
Summary of Loan Default Characteristics from 12 Studies:
Default Characteristics Number of studies studies Percentages
Attended vocational/trade school 12 100%
Had low income 11 92%
Had little or no financial support 8 67%
Borrowed small amounts 7 58%
Failed to complete program 6 50%
Attended school one year or less 6 50%
Had minority background 3 25%
Unemployed at time of default 2 17%
Lacked high school diploma 1 8%
The above analysis concluded that students (1) who attended vocational or trade 
(proprietary) schools, (2) with low incomes, and (3) who received little or no financial 
support are the graduates that are most likely to default on their student loans. This 
finding adds support to the proposition that the shift in the federal student aid program 
from grants to loans are amplifying the existing inequities between middle and upper 
income students and lower income students.
Student characteristics’ impact on default behavior 
Studies like Volkwein and Cabrera (1998) have found that individual 
characteristics of borrowers exert a stronger influence on default and repayment 
behavior than the characteristics of the institutions they attend. The pertinent 
characteristics of borrower defaulters include race and gender, family socioeconomic 
status, parents’ educational attainment, specific disciplines studied, college G PA, and 
completion status of degree.
There is agreement from a majority of researchers that African Americans and 
American Indians who come from families with little schooling have the lowest 
repayment rates generally ranging from 40% to 70% (Volkwein & Cabrera, 1998). This 
study replicates the previous research by determining that the inability to pay is the 
greatest cause of default behavior for these two groups. (Volkwein & Cabrera, 1998).
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African American and Hispanic defaulters are significantly more likely to be 
unemployed, be dissatisfied witfi their educational program, and to have personal 
problems that interfere with loan repayment (Volkwein & Cabrera, 1998). Whites and 
Asians are significantly more likely to resume loan repayment after default. The 
NPSAS-87 database shows that 66% of defaulters have resumed payment and 31% 
have completed repayment after default (p. 8). The predictors of loan repayment for 
white students are not the same as the predictors for black students.
Student characteristics that affect the probabilitv of loan reoavment/default 
Various researchers have found that being Non-Asian or Non-White, having 
dependent children, and being separated, divorced, or widowed all generate sizable 
decreases in the probability of loan repayment. On the other hand, significant 
Increases in repayment probability are produced by being female, by having parents 
who attended at least two years of college with incomes above $30,000, by earning a 
high school diploma, by majoring in the sciences, by attaining high college grades, by 
completing a college degree or professional license, and by higher current earnings 
(Volkwein & Cabrera, 1998). The conclusions made by Volkwein and Cabrera (1998) 
are that student loan activity (repayment and default) behavior can be substantially 
predicted by the characteristics of the borrowers. Moreover, the type of institution 
attended, the grades earned, and the choice of a major appear to be less important 
than completing a degree, being married, and not having dependent children.
The impact of institutional type appears important only for White borrowers. 
Blacks and Hispanics in the study, when compared to Whites, have lower levels of 
degree attainment, lower levels of academic achievement, and almost twice the 
number of dependent children, rates of separation, and divorce. College GPA is a
54
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
strong predictor of loan repayments behavior for Whites. For minorities, degree 
completion is more important than grades earned (Flint, 1993).
The lowest repayment rates are among single parents with no degree or 
certificate. The highest repayment rates occur among those with bachelors or 
graduate degrees, those with higher loan amounts (generally correlated with more 
years of schooling and training), and those married without children. Degree 
completion, marital status, and dependent children are the great equalizers among the 
races. Borrowers in similar circumstances exhibit similar levels of income and loan 
repayment behavior regardless of race or ethnic group (Volkwein & Cabrera, 1998). 
These findings have rich implications for national policy makers, campus managers, 
researchers, parents, and students alike as decisions are made concerning financial 
aid, admissions decision, and student affairs.
Institutional impacts on reoavment/default behavior.
Recent research raises questions about individual and institutional influences 
on borrower repayment and default behavior. Studies by Hearn (1984; 1991), Mow 
and Nettles (1990) and Astin (1993) concluded that student outcomes are associated 
with the type of institution they attend. However, Knapp and Seaks (1992); Volkwein 
and Szlest (1995) concluded that institutional variables have little or no impact in 
repayment rates of students when compared to individual borrower characteristics. 
Volkwein and Szlest used NPSAS-87 data to come to their conclusions that borrower 
characteristics are defined as college major, GPA, degree earned, marital status and 
dependent children. Dynarski (1994) and Volkwein (1995) previously used NPSAS-87 
data to conclude that attending a four-year institution is independently associated with 
a significantly higher repayment rate by student borrowers.
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Three studies using NPSAS-87 data (Dynarski, 1994; Volkwein, 1995; Volkwein 
& Szlest, 1995) show conflicting results as to whether the institutions attended by 
students affect their future repayment behavior. Volkwein has found himself on both 
sides of the issue within the same year. However, his most recent research concludes 
that institutional influences are minor determinants of repayment behaviors. When 
considering defaults among racial/ethnic populations, over two-thirds of Whites, 
Hispanics, and Asians defaulters are located at proprietary and two-year institutions. 
African Americans and Native Americans have high default rates at all institutions.
Legal remedies
Fossey (1998) reports that Congress has been concerned about student loan 
default volume since the 1970s. Legislators believed that some students were abusing 
the federal loan program by shedding their educational debt in bankruptcy. To prevent 
this. Congress passed legislation in 1978 that substantially limited a debtor’s ability to 
discharge student loan obligations in bankruptcy proceedings. Unless students could 
show “undue hardship,” debtors were precluded from discharging their educational 
loans for five years after they become due. In 1990, the five year limitation was raised 
to seven years (p. 161).
Some courts have ruled that students cannot discharge their loans within seven 
years unless they can show “the certainty of hopelessness” about their long-term 
financial prospects (Fossey, 1998, p. 161). Due to this ruling and the courts’ strict use 
of the Johnson test, the Brunner test, and the Poverty test, students are rarely granted 
relief from student loan debts. As a result, they are denied equal protection under the 
bankruptcy statute and the opportunity to have a “fresh start” for debtors with 
excessive debt (p. 164). There are over 30 federal cases where students have been 
held to the greater standard of “extreme and unbearable hardship” in trying to receive
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relief from their student loans. In all of these cases, the courts have refused to 
discharge educational loans in spite of strong evidence that the loan debtors were in 
dire financial straits.
Harsh measures against student loan repayers are popular with the public and 
would be justified if most loaners were middle-class college graduates who obtained 
good value from their education and then refused to pay for it (Fossey, 1998, p. 161). 
Advocates of the strict measures taken by the court are quick to point out that one 
middle-class student from a advantaged family was able to defraud the system and 
obtain $101,500 in student aid by using different names, social security numbers, and 
forging the signature of school officials (Elgin, 1993, p. 54). However, student abuses 
are rare. A profile of students who have filed for relief is that of a low-income minority 
member who incurred educational loan debt at proprietary institutions or low quality 
colleges. In addition, single parents are prominently represented among former 
students who do not repay their loans. Most of the court cases involve individuals who 
encountered difficult life circumstances and whose economic situations were made 
more precarious by the burden of their loans. Unemployed persons and individuals 
with mild but not totally debilitating illnesses also figure prominently in non-repayment 
cases (Fossey, 1998, p. 162). In most of the examined cases, students had acquired 
their student loans in good faith but received no value from their schooling. In these 
cases, student loans have worsened their life chances, not improved them.
Post-Graduate qualitv of life factors
Failure to meet student loan obligations can spell post-graduate financial 
disaster for many students. Wages can be garnished, tax refunds intercepted, and 
credit histories ruined. Legal rulings have insured that even bankruptcy will not 
dismiss the obligation. Graduates report that a lack of job opportunities and heavy
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student loan burdens are severely affecting the quality of their lives (Marino, 1996, p.
1E). It is not uncommon for some students to spend 25% to 30% of their after-tax pay 
on repaying student loans. The average for all fields is 10%. This 10% is not an 
insignificant amount when you consider the magnitude of other post-graduate living 
expenditures. Multiple lenders offer several repayment options besides the standard 
10 year plan, but it is important to remember that the lower the payment and the longer 
the term, the more paid out in interest over the life of the loan (p. 2E).
Fifty three percent of graduate and professional students borrow for their 
postsecondary schooling. A significant portion of these student borrowers have low 
post-graduate income levels (ERI, 1996, p. 26). Examining borrowers by race and 
ethnicity, the research indicated that 55% of African Americans and Hispanics live at or 
near poverty. Over 60% of the students from these two demographic groups use 
loans to pay for their educational expenditures. Sixty two percent of African 
Americans, 60% of Hispanic, 54% of whites, 43% of Native American, and 37% of 
Asian students incur loans for their college education.
Anne Matthews (1996), as cited in Will (1997), reported that half of all students 
leave college with significant debt, some of which will last until their children are 
college age. She reports that the market for college graduates is saturated; 20% of 
college graduates work in jobs that do not require a college degree. Additionally, the 
market for Ph.D.s is glutted: one million graduate Ph.D.s are without academic 
employment and only two in five get academic appointments. These findings have 
serious implications for future research on educational returns.
In a study conducted by the Educational Research Institute (ERI) (1996), debt 
as a percentage of monthly income was calculated for graduate and professional fields 
of study. The following ranges were reported: Doctorates (2% to 5%), Attorneys (12%
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to 27%), and Physicians (5% to 12%). This study indicated that total debt levels are 
higher for students in the medical, dental, and law fields when compared to students in 
Ph.D. programs. The lower loan levels for Ph.D. students are primarily attributable to 
the institutional support that is available in the form of assistantships and fellowships.
While the above rates may be modest (with the exception of attorneys), the 
ERI (1996) does not consider the problems graduates may face in securing 
employment. Recent employment studies have indicated that definite commitment 
placements are lower for doctorates in the 1990s than in the 1970s (ERI, 1996). The 
American Medical Association warns students that medical graduates face tougher job 
markets, especially for specialists (anesthesiologists, gastroenterologists, etc.)
Finally, reported job prospects are also low for law students as an increasing amount 
of students are taking low paying jobs as legal assistants or leaving the field altogether 
(ERI, p. 45). Another limitation in the ERI study is the use of average salaries in 
calculating debt to income percentages. Using averages may understate the actual 
single digit percentages above if students fail to receive offers that are on par with 
these national averages (p. 45).
Credit underwriting guidelines for mortgage lenders specify that all debt 
payments including mortgage payments should not exceed 33% to 36% of monthly 
gross income. If adjusted student loan payments fall between 25% to 33% of monthly 
gross income, the burden of borrowing for their education may prevent some graduate 
students from buying a home early in their lives (ERI, 1996, p.45).
Using the Department of Housing and Urban Development (HUD) mortgage 
guidelines, total debt (including car, loans, credit cards, and mortgages) cannot exceed 
a total of 41% of monthly gross income (Greiner, 1996, p. 10). Mortgage payments
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alone cannot exceed 29% of a graduates’ monthly salary. If this is the case, student 
loan debt percentages cannot exceed 12% and other debt must be zero.
The trend of increased borrowing can have serious long-term consequences 
for students and the nation as a whole as they start their post-graduate lives. 
Decreased participation in lower paying public service oriented fields, reduced 
consumption, and higher default rates are all potential negative effects of the ever 
increasing level of borrowing by students to finance their education (ERI, 1996). 
Repavment and default rates
The lack of job opportunities, the overproduction of college graduates, and the 
“mis-education” of proprietary students have all led to decreases in the volume of 
student loan repayments. Considering all of the problems that led to the student loan 
reforms, the default rate received the most media attention. Default expenses in the 
ten year period of 1970 to 1980 soared from $4.8 million (4.6%) to $44 million (8.9%) 
(Barger and Barger, 1981). 1990s default rates grew to ranges from 17% to 21% 
(Hearn, 1998).
New trends in repavment rates
During the first five years of the 1990’s, the volume of loan repayments 
reported by the United States’ Department of Education had dramatically increased 
and the default rate had decreased. The U.S. Secretary of Education reported in 
January 1996 that:
The 1994 national student default rate has been cut almost in half from 22.4% 
three years ago to 11.6% in the most recent year, due in part to the US 
Department of Education’s aggressive accountability and collection efforts.
The department collected $585 million in 1994 by offsetting tax refunds from
774,000 defaulters. Wage garnishments increased from some 5,000 defaulters 
in all of 1994 to nearly 8,300 persons in the first quarter of 1995. Litigation 
against student defaulters has increased from 200 accounts in 1994 to 708 
accounts in the first quarter of 1995.
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Some 600 schools have become ineligible for participation in the program due 
to high default rates. The new National Student Loan Data System (NSLDS) is 
improving its monitoring of student aid applications to prevent ineligible 
students and students who provide false information from receiving federal 
funds (Riley press release from the US Secretary of Education, 1996).
By 1997, the Department of Education had barred more than 900 educational
institutions and the 1995 national default rate was 10.7%. Secretary Riley once again
praised the student loan agencies for the continued improvement citing:
The use of litigation and the use of new and expanded collection powers 
including wage garnishment and offsets of income tax refunds. The federal 
government recovered about $500 million by seizing income tax returns from 
student borrowers in default and by garnisheeing $19 million in wages from
53,000 defaulters (Surd, 1997).
Summary
Student Loans and Federal Legislation
From 1965 to 1995, legislators have had a tremendous impact on the volume, 
the character of the total federal student aid program, and the individuals who benefit 
from it. The 1965 and 1972 acts expanded the program in the equity oriented 
direction, while the remaining acts did little to reduce inequalities in our country. The 
primary contributing factor to the rise in family borrowing for college appears to be the 
1992 amendments and reauthorization of the Higher Education Act with its raised 
annual limits (Campaign & Mossier, in press, p. 6).
The Federal Program Shift From Grants To Loans
Education is thought to be the great social engine of mobility and economic 
growth. However, social policy that favors loans over grants is exacerbating the 
inequalities of our citizens by saddling promising lower and middle class students with 
insurmountable amounts of debt during the post-collegiate years (Campaign &
Mossier, 1998; Hearn, 1998; Kramer, 1991; Kramer & Van Dusen, 1986).
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This review Indicated that the financial policy (under which loans have grown to 
represent 73% of the federal student aid program), has severely restricted educational 
opportunity for lower income and people of color in the United States (Campaign & 
Mossier, 1998; Stage & Mossier, 1989). Lower income families philosophically view 
loans differently than middle and upper income families (Mossier, Braxton, & 
Coopersmith, 1989; St. John & Noell, 1989). This difference results in decreased 
educational opportunity for lower income students.
Loan Sensitivitv. Educational Access, and Educational Choice
Demographic and societal shifts have resulted in substantial changes in the 
pool of college applicants (Modgkinson, 1992; Trent, 1991). As disadvantaged 
students of color and low income students become larger portions of the pool for 
college attendees, more financial aid in the form of grants is needed to finance their 
postsecondary expenditures. Unfortunately, the federal program has drifted away from 
its “need-based” focus and these students most likely will end up with the largest debt 
accumulations for college expenditures in our nation’s history (Mansen & Gladieux, 
1991; Kramer, 1991; Kramer & Van Dusen, 1996; Marino, 1996).
Today, educational opportunity in the form college access has been severely 
restricted for the aforementioned groups of students. Many students of color and low 
income students are simply not attending college (Mossier, Braxton, & Coopersmith, 
1989; Mortensen, 1995). Those who do attend postsecondary institutions have found 
their college choice options shifted from four-year institutions to community colleges 
and proprietary institutions (St. John, 1989; St. John & Noell, 1989). Students who 
attend proprietary institutions and receive no value for their educational expenditures 
can end up without job opportunities and cause the national default rate on student 
loans to increase dramatically (Coomes, 1998; ERI, 1996; Fossey, 1998).
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University Factors That Affect Student Loan Procurement and Repayment
The research shows that individual characteristics exert stronger influences on 
default and repayment behavior than the institutional characteristics of the university 
they attend (Knapp & Seaks, 1992; Volkwein & Cabrera, 1998; Volkwein & Szlest,
1995). Yet, the federal government continues to hold universities accountable for the 
repayment rates of prior students. Historically Black Institutions (GAO, 1993; Morra, 
1994; Volkwein & Cabrera, 1998) and proprietary institutions (Apling & Aleman, 1990; 
Caroll, 1988; Coomes, 1998) face record numbers of disqualifications if their default 
rates are not brought within the federal guidelines. If universities restrict admission 
policies or financial assistance to disadvantaged students in an effort to control future 
repayment rates, educational opportunity will be decreased. Yet, if disqualifications 
occur, this too will further reduce educational opportunity for female students, students 
of color, and lower income students (Coomes, 1998). Either way, disadvantaged 
students lose.
Student Loans and Post-Collegiate Repayment
Student characteristics for borrowers in similar circumstances (level of income 
and degree completion) are comparable for default behavior regardless of race or 
ethnic group (Volkwein & Cabrera, 1998). However, students of color have higher 
rates of default due to the unfavorable post-graduate conditions of unemployment and 
the inability to pay (Dynarski, 1994; GAO, 1991; Volkwein, 1995). The lowest 
repayment rates are among single parents without degrees or certificates (Volkwein & 
Cabrera, 1998). The highest repayment rates occur among females and students with 
degrees, those with higher loan amounts that correlate with more years of schooling 
and training, and those students who are married, with children, and came from two 
parent homes, higher incomes, and did not attend proprietary institutions. Finally,
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international student citizens are more likely to repay their loans . (Volkwein & Cabrera,
1998).
Single parents, unemployed graduates, and individuals with debilitating 
illnesses have not found any relief from student loan indebtedness in legal cases of 
bankruptcy filings (Fossey, 1998). The courts have been very unforgiving for 
individuals who find themselves in dire straits after graduation. Some researchers 
hypothesize that current court actions and restricted job markets seriously can 
seriously mitigate the benefits associated with quality of life factors for college 
graduates (Nelson-Brown, Ropers-Huilman, & Fossey, 1998).
For decades education has been championed as the “great equalizer” in our 
country. This belief has been fueled with economic analysis indicating that there are 
large monetary, social, and private gains to pursuing postsecondary education. 
Researchers have indicated that double digit favorable returns may be understated 
due to the inability to quantify the non-monetary (i.e. stable marriages, improved family 
lives, better health, efficient consumption, better asset management skills and 
increased professional mobility) benefits of education for college graduates. 
Additionally, the exclusion of social benefits or externalities (increased research, 
human resources, economic growth, etc.) also causes the returns of education to be 
understated (Cohn & Geske, 1990; Geske, 1995).
Excessive loans can severely reduce the quality of life factors, the non­
monetary benefits, and the social benefits of education as college graduates opt out of 
lower-paying public service fields and even decide that the costs of legal and medical 
professional training outweigh the post-graduate benefits. Students who are 
encumbered with debt consume less. This decreased consumption has tremendous
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implications for our nation’s economic growth (ERI, 1996; Greiner, 1994; Marino, 1996; 
Will, 1997).
Finally, while educators and policy makers breathe a collective sigh of relief 
over the increasing national student loan repayment rate (and the declining default 
rate), to date no researchers are examining how this phenomenon is affecting the 
post-collegiate lives of college graduates. As the government implements aggressive 
loan collection techniques, students are left with wage garnishments, tax refund 
interceptions, and ruined credit histories. For students who acquired loans in good 
faith but received little value for their education or low paying occupational positions, 
student loan procurement has worsened their life chances, not improved them 
(Fossey, 1998). This research will ask graduates to comment on the effect of student 
loan procurement on their post-collegiate lives during the repayment years.
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RESEARCH METHODOLOGY 
Research Design
In this study I primarily sought to examine the leadership and diligence 
competencies and the post-collegiate behavioral differences of loaners and non­
loaners. The design for this study was an ex-post-facto design in which the variables 
were assigned and not manipulated. This inductive study was conducted to explore 
the relationships between and among multiple subscales of leadership and diligence 
with loaner and non-loaner respondents. I used a mixed methodology approach, using 
both quantitative and qualitative procedures. Additionally, the qualitative and 
quantitative results were strengthened with triangulation procedures.
Methodological triangulation involves the use of multiple methods to examine 
an issue or problem (Patton, 1990). Quantitative procedures were used to develop 
profiles of loaners and non-loaners. Qualitative procedures were used to; (1) explore 
graduates’ perceptions of the leadership and diligence variables examined in this 
study; (2) explore the linkages of the leadership and diligence variables to academic, 
occupational, and personal success; (3) provide construct validity for variables 
examined in this study; and (4) solicit loaner reactions to their student loans and 
repayment commitments during the post-collegiate years.
Constant Comparative procedures (Lincoln & Guba, 1985) were performed on 
all of the qualitative inquiries to determine if African American vs. Caucasian and 
female vs. male responses differed in regards to perceptions, construct validation, and 
the linkages of leadership and diligence to various successes. I used the responses 
from the qualitative questions to enrich the quantitative results.
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Quantitative Procedures
A majority of the information obtained in this study was received from the use 
of quantitative procedures. These procedures determined if leadership and diligence 
profiles associated with student loaners and non-loaners. Additionally, loaner and non­
loaner profiles were developed from regression analysis. The quantitative and 
qualitative procedures and findings in this research will serve as a pilot study for a 
national study on leadership, diligence, and student loan procurement. Ultimately, my 
goal is to conduct a national study in which the constructs of leadership, diligence, and 
student loan activity can be generalized to the overall population.
Qualitative Procedures
Qualitative procedures took the form of three multi-layered questions that were 
included in the survey instrument. The answers to the qualitative questions were used 
for methodological triangulation procedures on the qualitative and quantitative results.
Sample
A primary sample of college graduates was drawn from students attending 
professional and graduate evening classes at Louisiana State University (LSU) and 
Southern University (SU). Additional selections were drawn from fraternity and sorority 
graduate chapters within the Baton Rouge area. Graduate students and professional 
members attending the National Conference of the Association for the Study of Higher 
Education (ASHE) in Albuquerque, New Mexico were also suveyed. These sampling 
frames were selected to provide an appropriate mix of former student leaders 
(fraternity and sorority) and former diligent students who most likely worked during 
college (Graduate, and Professional Associations, and students attending evening 
classes at LSU and SU).
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The Louisiana State University (LSU) system enrolls over 57,000 students. Its 
population demographics are summarized as 80% White, 10% African American, and 
10% Other. The Southern University (SU) system enrolls over 16,300 students. Its 
population demographics is summarized as 5% White, 92% African American, and 3% 
Other. These two systems educate over 43% of all of the students in Louisiana. 
Population demographics of the two systems represent 40% of all White students,
48% of all African American students, and 50% of all Other Race students within 
postsecondary educational institutions within Louisiana.
The total sample target was 1000 respondents. The data collection 
procedures yielded 692 surveys received from 40 classrooms and six professional and 
graduate chapters of fraternity and sororities in the Baton Rouge area. The types of 
respondents participating in this research were summarized as follows; loaner- 
repayers (n=421 or 60.8%), non-loaners (n=255 or 36.8%), and defaulters (n=16 or 
2.3%). Defaulters were removed from the sample prior to performing the logistical 
analysis to develop the loaner and non-loaner profiles in order to address the two 
largest graduate groups in the sample.
Instrumentation
A survey questionnaire consisting of a demographic data sheet and two 
inventory instruments was used for data collection in this study. (See Appendix C).
The two instruments included in the questionnaire were:
Leadership Practice Inventorv (LPI)
The Student Leadership Practice Inventory (SLPi) (Posner and Brodsky, 1992) 
is a modified version of the Kouzes-Posner Leadership Practice Inventory (LPI)
(Kouzes & Posner, 1988). Both instruments are based on the specific behaviors and 
actions students and professionals reported using when they are “at their personal
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best" as leaders. The leadership construct in both instruments is categorized by five 
leadership domains or scales labeled: (1) challenging the process, (2) inspiring a 
shared vision, (3) enabling others to act, (4) modeling the way, and (5) encouraging 
the heart of others. These factors are identified as common to successful leaders and 
correspond well with developmental issues important for college students and 
professionals.
Posner and Brodsky (1992) modified the leadership instrument to fit students 
by replacing the words “at work” with “in our organization.” The instrument in this study 
eliminates any reference to work or student organizations in order to be appropriate for 
both professional respondents and graduate students. If leadership in the post- 
collegiate years (i.e. post undergraduate years) correlates to student loan procurement 
then university administrators can incorporate this information in their decisions 
concerning financial assistance packages to foster leadership during the time that 
students are receiving their postsecondary education.
Reliability and validitv.
Reliability and validity for the leadership inventory have been previously 
demonstrated with private and public sector executives. Internal reliabilities for the 
SLPI as measured by Cronbach’s alphas were strong at .88 for internal effectiveness 
and .83 for external effectiveness. Reliabilities of the five subscales are generally .70 
(Posner & Brodsky, 1992). The Kouzes and Posner (1988) LPI had even higher 
effectiveness measurements. This study used an abridged version of the leadership 
inventory. The instrument consists of 20 items, four questions for each subscale. A 
five-point likert scale was used. For the purposes of coding the responses, the likert 
measurement was collapsed into a three-point scale. “Rarely or never” and “once in a 
while” responses were coded -1, “sometimes” responses were coded 0, and “fairly
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often and “very frequently or always" responses were coded 1 for the 20 questions. 
The total instrument scores ranged from -20 to 20 and the subscales ranged from -4 
to 4 (higher scores indicated stronger leadership tendencies).
Diligence Inventorv - fPI)
Diligence is defined as an expression or reflection of an individual’s effort 
toward a holistic development in the mental, moral, physical, and social dimension.
The diligence construct is categorized by five domains or scales: motivation, 
concentration/assimilation, conformity/citizenship, discipline, and responsibility. 
Reliability and validitv
Validity and reliability for the diligence inventory were established by using a 
sample of 339 college students. The 48 item instrument yielded a reliability coefficient 
alpha of .904 and the reliabilities of its five scales ranged from .557 to .858 (Bernard & 
Schuttenberg, 1995). In this study, I modified the DI-HE by abstracting 20 items from 
the instrument, four items for each subscale. A five-point likert scale was used. For 
the purposes of coding the responses, the likert measurement was collapsed to a 
three-point scale. “Rarely or never” and “once in a while” responses were coded -1, 
“sometimes” responses were coded 0, and “fairly often and “very frequently or always” 
responses were coded 1 for the 20 questions. The total Instrument scores ranged 
from -20 to 20 and the subscales ranged from -4 to 4 (higher scores indicated 
stronger diligence competencies).
Data Collection Procedures 
Individual packets containing instrumentation for the independent variables (LPI 
and Dl), a demographic information form, and instructions were distributed at the 
weekly evening classes of Louisiana State University and Southern University or the 
membership meetings of the aforementioned alumni, fraternity, sorority, graduate, and
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professional associations. Respondents were asked to fill out the sun/ey and return 
the packets to the researcher.
The pre-printed scanable surveys were processed and analyzed by the 
Louisiana State University Testing and Measurement Center. The descriptive, 
demographic, and correlational statistics along with the multivariate logistic regression 
results compiled by the Testing and Measurement Center were used for data analysis 
to form the conclusions of this research.
Independent Variables
The independent construct of leadership and its associated domains were 
operationalized by cumulative scores tabulated for the responses to the following 
survey items: (See Appendix D for the complete Leadership Practices Inventory 
Instrument).
Challenging the process [questions 1,6, 11, and 16],
• I look for opportunities that challenge my skills and abilities.
• I challenge the way things are done.
• I look for new ways to improve processes.
• I try to learn from processes that do not go as planned.
Inspiring a shared vision [questions 2, 7, 12, and 17],
• I share my dreams and aspirations about the future.
• I try to communicate in a positive hopeful manner.
• I try to meet various interests by working for common goals.
• I show my enthusiasm and excitement about goal accomplishment. 
Enabling others to act [questions 3, 8, 13, and 18],
• I treat others with dignity and respect.
• I give people the freedom and responsibility to make their own decisions.
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• I create an atmosphere of mutual trust for cooperative relationships.
• I provide opportunities for others to assume leadership responsibilities. 
Modeling the way [questions 4, 9, 14, and 19],
• I make sure that people uphold agreed upon standards.
• I share my beliefs about organizational efficiency.
• I behave in ways that are consistent with agreed upon standards.
• I make sure that programs and projects have clear goals and plans. 
Encouraging the heart of others [questions 5, 10, 15, and 20],
• I give people encouragement as they work on projects.
• I praise people for jobs well done.
• I find ways to celebrate accomplishments.
• I make sure to tell others about good work performed by others.
The independent construct of diligence and its associated domains were
operationalized by cumulative scores tabulated for the responses to the following 
survey items: (See Appendix D for the complete Diligence Inventory Instrument). 
Motivation [questions 21, 26, 31, and 36],
• I finish projects that I start.
• I try to do outstanding work with all of my assignments.
• I am able to motivate myself to do my assignments.
• I make sure that all my assignments are done correctly. 
Concentration/Assimilation [questions 22, 27, 32, and 37],
• I set high standards for myself.
• I proofread assignments before turning them in.
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• I try to see the relationship between what 1 am working on and what I 
already know.
• I make sure my assignments look neat and tidy.
Conformity/Citizenship [questions 23, 28, 33, and 38],
• I tend to avoid conflicts with my supervisors/advisors.
• I owe an explanation to my family/supervisor when I am out longer
than expected.
• I follow budgeting and accounting systems for my finances.
• I enjoy attending religious ceremonies.
Discipline [questions 24, 29, 34, and 39],
• I remember to drink adequate water.
• I think I get enough rest.
• I think I get enough exercise.
• I have regular eating habits.
Responsibility [questions 25, 30, 35, and 40]
• I complete assignments before spending time with family and friends.
• I do assignments as soon as I get them.
• I like to take on challenging projects.
• I try to keep my weight under control.
Bernard and Shuttenburg (1995) defined discipline in the diligence inventory as the 
“training of the will.” Individuals who are disciplined enough to take care of their 
nutritional and physical fitness needs may also exhibit positive discipline traits in their 
academic and occupational environments. As a result, the questions concerning 
personal health and fitness are appropriate measurements of the construct of
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discipline. This response is also appropriate for the last question chosen for the 
responsibility constructs.
Dependent Variables
The dependent variable in my study is dichotomous in nature and is defined as 
loaners-repayers and non-loaners. The dependent variable was operationalized within 
this design by the student loan status reported on the survey instrument.
Data Analysis Procedures 
This study relied on a mixed methodology of quantitative and qualitative data 
analysis procedures to report the findings of this research. Methodological 
triangulation procedures were performed on the data collected from qualitative and 
quantitative inquiries to increase the reliability of the research results.
Self-Reported Information
This study relies on the results reported by Dale Trusheim’s (1994) study on 
the accuracy of self-reported financial information. Trusheim examined the 1986-87 
National Postsecondary Aid Study database and reported that the accuracy rates of 
self-reported financial information contained within the database ranged from 90.5% to 
93.0%. Agreements between institutional and self-reported financial aid status were; 
public universities (93.0%), private universities (90.5%), public colleges (92.6%), and 
private colleges (90.8%). The accuracy rate for the dollar amounts of financial aid 
reported by students and institutions dropped to 70%. Students were found to under­
report amounts of financial aid received. Student reports were typically $50 to $300 
lower than the amounts reported by institutions. The dollar amounts of loans are not 
used for classification purposes, and therefore, this discrepancy is not considered 
material for the design of this study.
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Descriptive Statistics
Summary descriptive statistics for pertinent demographic and sample 
characteristics were performed (for gender, ethnicity, age, martial status, family size, 
school completion, college GPA, years of employment, field of study, salary range, and 
loan commitment) for the overall sample. Additional descriptive statistics summaries 
were performed on the leadership and diligence inventories used in this research. 
Loaner - Non-Loaner Comparative Analvsis
A variety of analyses were performed to examine the independence of 
established relationships for the pre-college (gender, ethnicity, and age), college 
(GPA, college affiliations, field of expertise), and post-collegiate (martial status, 
children, school completion, full-time employment years, salary, and loan status and 
amount) characteristics of loaners and non-loaners using college graduates as the unit 
of analysis. Pearson Correlation t-test statistics using a significance level of 5% were 
used to compare the leadership competency means and diligence competency means 
of loaners and non-loaners.
Multivariate Analvsis
This research examined the patterns of loan procurement by a series of logistic 
regression models. Logistic regression is the most appropriate analytical tool for 
handling a data set with a dichotomous dependent variable and a mixture of 
categorical and interval data among the independent variables (Feinberg, 1983). 
Logistic regression for this type of data set has been shown to be superior to 
discriminant analysis (Cabrera, 1994).
Loan acquisition is presumed to be associated with various pre-college, 
college, post-college characteristics, and leadership and diligence competencies. 
Standardized coefficients were calculated to represent the relative importance of each
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variable, controlling for all others on the logit. Odds statistics were calculated to show 
the impact that each variable makes on the probability of loan occurrence controlling 
for all other variables.
The design for this study is based on those described by Volkwein’s (1995) 
study that examined the characteristics of student loan defaulters within different racial 
and ethnic groups. Previous researchers have looked at demographic information to 
develop defaulter profiles by racial groups. In this study, I will develop loaner-repayer 
and non-loaner profiles based on the reported subscales of leadership, diligence, and 
the demographic variables. Odds statistics show the impact that each subscale makes 
on the probability of loan acquisition controlling for all other subscales of leadership 
and diligence (including demographic variables) for the overall model, the gender 
model, and the ethnic model for loaner-repayers and non-loaners.
Freouencv Analvsis
Frequency statistics were calculated to determine the extent to which the 
graduates engaged in the post-collegiate behaviors of lawful behavior, ethical business 
practices, civic involvement, community service, voting manner, charity donations, and 
tax payments. Additional frequency statistics were used to address whether loaner- 
repayers and non-loaners are similar or different in regards to these behaviors. 
Qualitative Analvsis
Responses from the qualitative questions were analyzed using Patton's 
Emergent Theme Analysis (1990) and Lincoln and Cuba’s Constant Comparative 
Method (1985). Constant Comparative procedures involve the processes of unitizing 
and categorizing information into emergent themes. Constant Comparative analysis 
was performed on selected questions to distinguish between the similarities and 
differences that are related to (1) loaner and non-loaner, (2) racial, and (3) gender
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groups and to provide respondent insights on the relationships between and among 
the variables under examination in this study.
Patton (1990) stated the used of emergent theme analysis or emerging 
categorical schemes are appropriate when the researcher has no idea of what will be 
found during the data collection process. Once the data is collected, the researcher 
looks for patterns or themes that emerge from the data. The researcher using 
emergent theme analysis starts the fieldwork with a blank slate and no perceived 
notions about the respondent’s attitudes or perceptions. Therefore, cultural patterns, 
themes, and organization emerge from the fieldwork data.
Lincoln and Guba’s (1985) Constant Comparative Methods is a process where 
patterns emerge from a two step process that includes unitizing and categorizing 
qualitative data. Unitizing is the process of taking data collected and breaking it into 
the smallest possible units of information. Categorizing is the process of bringing the 
information together into provisional categories that are mutually exclusive, internally 
homogeneous, and externally heterogeneous. Categorizing also involves reviewing 
categories for overlap, re-evaluating miscellaneous groupings, and looking for 
relationships among the categories. Emergent categorical scheme analysis in this 
research design was thought to be superior to predetermined categorical scheme 
analysis where the data is sorted into predetermined categories by the researcher.
Limitations of the Study
The design for this study had the following limitations. First, the sample was 
drawn from volunteer organizations (fraternity, sorority, graduate, professional groups, 
and attendees of evening classes) that are affiliated with two state colleges in 
southeastern Louisiana. Additionally, attendees of the 1997 annual Association for the 
Study of Higher Education (ASHE) conference were surveyed. As a result, of this
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sampling frame, the variations within the sample may be restricted. Additionally, 
findings of this study may be influenced by sampling biases and therefore, may not be 
generalized to the overall population. This research, however, was an inductive study 
conducted to determine if the leadership and diligence constructs are associated with 
loan procurement and therefore, is not intended to be generalized to larger 
populations.
Second, a selected group of loaner-repayers and non-loaners were used in the 
multivariate logistic analysis to develop leadership and diligence profiles. Defaulters 
were not examined as a separate group in this study. Any study seeking to explore the 
leadership and diligence similarities and differences of repayers and defaulters should 
use an alternative sampling frame.
Third, parental support was assumed for those students who had not incurred 
loans to pay for their postsecondary educational expenditures. However, this 
research’s design did not inquire about parental socioeconomic background as college 
graduates were the targeted sample. Research indicates that smaller percentages of 
parents are providing support for their college age offspring (Marino, 1996), more 
independent non-traditional students are attending college today (Marino, 1996), and 
parents and students, regardless of need or socioeconomic status, are making greater 
uses of unsubsidized loans to pay for their children's education (Campaign & Mossier, 
1998; Stage & Mossier, 1989). In the future, however, to eliminate this limitation, 
inquiries into parental support and/or socioeconomic backgrounds should be added to 
the logistical profiles.
Fourth, correlational analysis can not establish cause and effect relationships 
between and among the variables that are examined. However, the logistic regression
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analysis can develop group membership profiles (or models) that statistically predict 
loaners and non-loaners.
Fifth, qualitative and quantitative methods are subject to the perceptions and 
perspectives reported by the participants and the researcher. Participant responses 
and researcher interpretations are subject to distortions due to personal biases of 
which each may or may not be aware. Therefore, triangulation procedures were 
performed on the quantitative and qualitative findings to minimize the impacts of these 
limitations.
Survey Pilot
On August 22, 1997,1 attended the welcoming reception of Louisiana State 
University’s (LSU’s) Black Graduate and Professional Student Association (BGPSA) to:
• test the viability of the intended data collection procedures
• gain information concerning construct validity and survey instrument clarity
• determine the approximate percentage of survey respondents who would 
report the presence of a current or prior student loan default and other 
confidential information in these types of forums
I was able to survey 38% of the individuals in attendance at this meeting.
Respondents were asked to complete the survey and note the time spent on the 
instrument. Additionally, respondents were asked to provide feedback for the following 
questions:
• How would you summarize the purpose of this research?
• How does the survey instrument sen/e the research purpose?
• Do the qualitative questions aid in the purpose of the research?
• Are there questions you would add to the survey?
• Does this survey measure constructs associated with leadership?
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• Does this survey measure constructs associated with diligence?
• Does this survey measure constructs associated with effort?
• Does this survey measure constructs associated with loan activity?
• Does this survey measure constructs associated with social responsibility?
Survey Pilot Findings
I distributed 23 surveys at the meeting and only one respondent chose not to 
disclose his/her salary and loan status (5%). The remaining surveys were tabulated 
and respondent loan status was summarized as follows:
• 9% reported they had not incurred student loans
• 15% reported their student loan status as being in default
• 27% reported their student loan as currently deferred
• 49% reported their loans in good standing (35%) or paid in full (14%)
The data collection procedures proved viable, as I was able to survey close to 40% of 
the attendees at the meeting. The average time spent on the survey was 10 minutes 
for the actual survey and an additional five to ten minutes on the instrument 
assessment questions. Numerous adjustments were made to the actual survey 
instrument based on the verbal and written comments shared by the respondents.
Overwhelmingly, the respondents (78%) felt that student loan repayment was 
related to post-collegiate socially responsible behavior. Finally, respondents reported 
that the survey instrument did measure (See Appendix E for instrument trial survey) 
the following constructs:
• 62% reported the instrument measured leadership constructs
• 62% reported the instrument measured diligence constructs
• 52% reported the instrument measured constructs associated loan activity
• 71% reported the instrument measured social responsibility constructs
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Fieldwork Findings
Despite the encouraging results of the pilot survey procedures, the actual 
fieldwork data collection procedures did not yield an appropriate number of defaulters. 
Instead, the two groups that emerged from the fieldwork procedures were loaner- 
repayers and non-loaners. Due to the results of the fieldwork procedures, the 
orientation of the study was redefined. See Evolution of the Problem In Chapter 1 on 
page 1.
Fieldwork Recommendations for Future Studies 
Quantitative Recommendations
During multiple administrations of the survey Instrument used In this research, 
graduates offered recommendations to Improve the effectiveness of the data collection 
document. Any future researchers should consider the following survey adjustments:
• Change the frequency ratings to: (1) rarely or never, (2) less than half, (3) half of 
the time, (4) more than half, and (5) very frequently or always, to clearly distinguish 
between the levels of response.
• Breakdown the Hispanic category to distinguish between Latinos, Chlcanos, 
Mexicans, etc. Also add Native Americans and a category for International 
students.
• Add parental assistance and socioeconomic background Inquiries.
• Add divorce and possibly some descriptor for gay and/or lesbian couples to the 
marital status category.
• Add specialist degrees and jurist doctorates to the school completion category.
• Add more options to the college GPA section to better distinguish between 
graduate academic performance.
• Add more years of experience to the full-time employment category.
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• Add loan amounts greater than $40,000 to the maximum loans acquired question.
Qualitative Recommendations 
Although the qualitative questions I used in this study are appropriate, given the 
reorientation of the problem statement, I would change the inquiries used in this 
research in the following manner for future investigations:
• Do you think that student loan procurement aids or detracts from the development 
of leaders who are socially or politically responsible? Why?
• Has acquiring student loans aided in the development of diligence or leadership 
skills that are critical for academic and occupational success? Has leadership or 
diligence been the most important to your success? Why?
• Do you think that student loan repayment is related to post-collegiate socially 
responsible behavior? Why?
The above multi-layered questions would have served the same purpose as the 
questions used in this study i.e., to derive graduates’ negative and positive perceptions 
of the leadership, diligence, and student loan procurement. The combination and 
contrast inquiries would still be used to understand respondents’ conceptualizations of 
the relationships between and among the variables, as they are associated with 
various successes and post-collegiate behaviors. I think I would have left the last 
questions untouched to provide exploratory information about the linkages of loan 
repayment and socially responsible behavior but I would have been a lot more specific 
about the other open-ended question that invited graduate to share reactions to their 
student loans:
• What has been the impact of student loan procurement on the quality of your life 
during the repayment years?
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I do not feel that these questions would have resulted in significant changes in the 
responses received from the questions used in this research. In summary, in both 
cases, (the original problem and the restated problem) the answers to qualitative 
questions were and would have been used to supplement the quantitative findings and 
provide respondent insights on the relationships among and between leadership, 
diligence, and student loan procurement.
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SUMMARY OF RESULTS
In this chapter I describe the results of the study. The results are presented as 
follows: (1) descriptive statistics for the overall sample; (2) descriptive statistics for the 
various independent variables; (3) quantitative analyses pertinent to major research 
questions; and (4) qualitative analyses pertinent to major research questions. The 
independent variables were as follows: (a) subscales of leadership (challenging the 
process, inspiring a shared vision, enabling others to act, modeling the way, and 
encouraging the hearts of others), (b) subscales of diligence (motivation, 
concentration/ assimilation, conformity/citizenship, discipline, and responsibility), and 
(c) selected demographic information. The dependent variable was dichotomous and 
defined as those graduates who acquired loans to finance their postsecondary 
education and those who did not. Note: all of the loaners examined in this sample 
were also repayers. Graduates who had defaulted were removed from the sample 
before the logistic regression procedures were performed. These loaner-repayers will 
be referred to as loaners for the purposes of summarizing the results of this study.
Summary of Sample Descriptive Statistics 
The sample for the study was drawn from individuals attending professional 
and graduate evening classes at Louisiana State University (LSU) and Southern 
University (SU). Additional selections were drawn from the Association for the Study 
of Higher Education (ASHE) Annual National Conference held in Albuquerque, New 
Mexico. Fraternity and sorority graduate chapter members were surveyed.
Participation in this study was voluntary. The LSU and SU systems enroll over 43% of 
all Louisiana students, 40% of all White students, 48% of all African American 
students, and 50% of all Other Race students in postsecondary educational institutions
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within Louisiana. The data collection procedures used in this study yielded at total of 
n=692 graduates.
Demographic Characteristics
Descriptive statistical results for the total sample groups can be found in Table 
2_ to Table 4. These tables depict personal and professional characteristics for the 
sample participants (n=692). The sample groups consisted of 421 loaners, 255 non­
loaners, and 16 defaulters.
Table 2:
Demographic Characteristics
Non-
Borrower Category Overall Loaners Loaners
692 421 255
Gender
Female 61.1 % 60.8 % 62.7 %
Male 31.1 % 39.1 % 36.9 %
Ethnicity
African American 35.3 % 42.8 % 23.1 %
Asian 3.5 % 1.2 % 7.5 %
Hispanic 3.3 % 3.3 % 3.5 %
White 53.3 % 49.4 % 60.8 %
Other 2.9 % 2.9 % 2.7 %
1.7%
Age
20-24 22.1 % 21.9 % 22.1 %
25-29 28.3 % 31.4 % 24.3 %
30-39 24.1 % 26.4 % 20.4 %
40-49 17.2 % 14.5 % 22.1 %
50-over 7.4 % 5.5 % 11.1 %
* percentages may not add to 100% due to missing data
Overall Sample
The demographic statistics in Table_2 indicates that females comprised a majority 
(61.1%) of the total sample. African Americans constituted 35.3% of the participants 
and the White population represented of 53.3% of the respondents. Other racial 
categories represented 9.7% of the participants surveyed. The ages of the 
participants ranged from 25 to 39 years, with the same age range representing 52.4% 
of the respondents.
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Loaners and Non-Loaners
There were no significant (5 points and 10%) differences between the 
representations of female and male loaners and non-loaners. The racial and age 
variables of loaners and non-loaners in Table 2 were deemed to be significant (in 
terms of their five points and ten percentage differences). First, the percentage of 
African Americans (42.8%) who acquired loans for postsecondary education was 85% 
greater than the percentage of African Americans (23.1%) who were non-loaners. The 
percentage of Whites (49.4%) who acquired loans for postsecondary education was 
19% less than the percentage of Whites who were non-loaners (60.8%). Clearly, 
White students attending postsecondary institutions avoid the accumulation of loans to 
a larger extent than African Americans and may receive more parental, institutional, 
and/or other forms of financial support. Second, there were 29% more loaners 
between the ages of 25 to 39 years of age than non-loaners in this age group. The 
occurrences of older graduates between the ages of (40 -49) and (50 years and 
above) as loaners were 34% to 50% respectively less than non-loaners in this age 
range. In other words, older graduates were more likely to use other forms of payment 
(i.e. parent support, GI bills, and grant funding) for postsecondary education. This 
finding was consistent with the 30-year evolution of the student financial aid program 
that in the past offered greater grant assistance to veteran and disadvantaged 
students in need.
College Characteristics
Overall Sample
The college demographic statistics for the overall sample in Table 3 indicated 
that college grade point averages typically ranged from 2.5 to 4.0 (96.7%) with 2.5 to 
3.4 (49.6%) being the most typical. College involvement was reported as Greek
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affiliation (28.2%), student government (14.6%), other student organizations (50.7%). 
Over 71.1% of the participants reported working as a student. Education (38.9%), 
business (19.9%), and social science (12.7%) were the most common fields of 
expertise for the participants in this study.
Table 3:
College Characteristics
Borrower Category Overall Loaners
Non-
Loaners
692 421 255
College GPA
Below 1.5 0.1 % 0 % 0.4 %
1.5 to 2.4 1.6 % 1.9 % 1.2 %
2.5 to 3.4 49.6 % 48.9 % 51.4 %
3.5 to 4.0 47.1 % 48.5 % 45.9 %
College Affiliations
Greek Organization 28.2 % 29.2 % 26.7 %
Student Government 14.6 % 19.1 % 7.8 %
Other Student Organization 50.7 % 53.1 % 47.5 %
Worked as a Student 71.1 % 75.8 % 63.9 %
Field of Expertise
Arts 6.2 % 6.4 % 5.9 %
Business 19.9 % 19.1 % 21.6 %
Education 38.9 % 40.6 % 36.9 %
Legal 1.6% 1.2 % 1.6 %
Medical 3.2 % 2.4 % 4.7 %
Applied Science 6.1 % 5.5 % 7.1 %
Social Science 12.7% 15.2 % 9.4 %
Technical 5.2 % 3.8 % 7.8 %
* percentages may not add to 100% due to missing data
Loaners and Non-Loaners
The collegiate variables of college affiliations and field of expertise categories 
showed significant variances (5 points and 10%) at Table 3. There were no significant 
differences in the academic performance of loaners and non-loaners as indicated by 
their grade point averages. The percentage of loaners (19.1%) who were involved in 
student government was 145% greater than non-loaners (7.8%) who engaged in 
extracurricular activities. The percentage of loaners (53.1%) who were involved in 
other student organizations was 12% greater than non-loaner (47.5%) involvement.
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Finally, the percentage of loaners who worked as a student (75.8%) was 19% greater 
than non-loaners (63.9%). These findings indicated that students with loans may pick 
up valuable networking, communication, leadership, and/or diligence skills during the 
college years that may not be acquired by non-loaners. (Note: Greek involvement was 
also higher for loaners but not significantly so).
In examining the selected majors of loaners and non-loaners, the only 
difference that is material is that loaners (15.2%) tended to major in the social sciences 
with 62% greater frequencies than non-loaners (9.4%). Loaners have larger 
percentages of graduates in the areas of arts, education, and the social sciences fields 
of study. Non-loaners, on the other hand, have higher percentages of graduates in the 
areas of business, legal, medical, applied sciences, and technical support fields of 
study. This finding is significant as non-loaners seem to choose those fields that have 
higher post-collegiate incomes (Gray, 1997).
Loaners, were at a double disadvantage in relation to the non-loaners in this 
study. One, they graduate with collegiate debt encumbrances that non-loaners do not 
have and two, they work in fields that traditionally have lower post-collegiate income 
levels and this may amplify the pre-existing inequities that may exist between the two 
groups.
Post-Collegiate Characteristics
Overall Sample
The post-collegiate demographic statistics in Table 4 indicate that over one-half 
or 51.9% percent of the participants were single and 40.3% were married. A majority 
(67.8%) of the participants had no children and 26.6% of the sample had small families 
consisting of one to two dependent children living at home. The highest level of school
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Table 4 :
Post-College Characteristics
Non-
Borrower Category Overall Loaners Loaners
692 421 255
Marital Status
Married 40.3 % 35.9 % 49.1 %
Single 51.9 % 57.1 % 43.1 %
Divorced 6.9 % 6.7 % 7.8 %
Children
None 67.8 % 70.8 % 63.1 %
One to Two 26.2 % 24.9 % 29.4 %
Three 3.3 % 3.1 % 3.9 %
Four or More 1.2 % 0.2 % 1.6 %
School Completion
Business/Trade 0.6 % 0.2 % 1.2 %
Associates 0.1 % 0 % 0.4 %
Bachelors 47.4 % 46.6 % 50.2 %
Masters 20.4 % 19.5 % 21.6 %
Masters 30+ Hours 18.4 % 18.8 % 17.6 %
Doctorate Degree 9.1 % 11.2 % 5.9 %
Full-time Employment
None 16.6 % 16.9 % 16.1 %
1 to 2 Years 18.2 % 20.9 % 14.5 %
3 to 5 Years 17.9 % 19.7 % 16.1 %
6 Years or More 45.2 % 41.1 % 51.8 %
Salary
Below $9999 20.8 % 21.4 % 18.8 %
$10,000 to $20,000 17.8 % 21.9 % 11.4 %
$20,001 to $30,000 22.7 % 23.8 % 22.4 %
$30,000 to $50,000 23.6 % 21.1 % 28.2 %
$50,000 to $75,000 7.5 % 6.4 % 9.8 %
$75,000 to $100,000 1.9 % 1.7 % 2.4 %
$100,000 or Above 0.6 % 0.7 % 0.4 %
Loan Amount
Did Not Incur Loans 37.6 % 2.6 % 0 %
Under $1,000 2.2 % 3.1 % 0 %
$1,001 to $5,000 10.3 % 15.9 % 0 %
$5,001 to $10,000 12.3 % 19.1 % 0 %
$10,001 to $15,000 11.1 % 18.1 % 0 %
$15,001 to $25,000 14.9 % 24.2 % 0 %
$25,001 to $40,000 7.2 % 11.2 % 0 %
$40,001 or Above 3.2 % 5.1 % 0 %
Loan Status
Did Not Incur Loans 36.8 % 0 % 100 %
Paid in Full 11.1 % 18.3 % 0 %
Paid in Full - Default 0.9 % 1.4% 0 %
In Good Standing 26.3 % 43.2 % 0 %
In Good Standing - Default 1.1 % 1.7 % 0 %
Deferred 20.4 % 33.5 % 0 %
Deferred - Default 1.2 % 1.9% 0 %
Currently in Default 0.6 % 0 % 0 %
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completion for a majority of the participants was a Bachelors’ degree (47.4%). Those 
participants with Masters and Masters plus 30 hours represented 20.4% and 18.4% of 
the respondents respectively. Over half of the participants had worked five years or 
less (52.7%) while professionals with six or more years of professional experience 
were the most common (45.2%). The salary range most typical was $20,000 to 
$50,000, (46.3%), while 61.3% earned $30,000 or less. Individuals not acquiring loans 
for postsecondary financing represented 37.6% of the participants. A majority of 
loaners typically acquired between $10,001 to $25,000 (26.0%) in loans to pay for 
college.
Loaners and Non-Loaners
In comparing the post-collegiate variables of loaners and non-loaners, at Table 
4, graduates with loans have significant and higher frequencies of being single (57%) 
with no children (70.8%). These frequencies were 30% and 12% higher than non­
loaners. Although loaners appear to have personal life balance issues, they have 
material and higher frequencies of (11.2%) doctoral degrees that were 90% higher 
than non-loaners. In terms of employment, loaners had material and higher (20.9%) 
frequencies of one to two years of work experience that was 48% higher frequencies 
than non-loaners (5.9%). Non-loaners were usually older with material and higher 
(51.8%) frequencies of six or more years of work experience that was 21% higher 
frequencies than loaners (41.1%). Finally, the frequency of loaners (21.9%) with 
salaries between $10,000 and $20,000 is 92% higher than non-loaners (11.4%). In all 
of the salary ranges above $30,000, non-loaners have higher frequencies than 
loaners. This finding is consistent with the field of study variances that indicated that 
non-loaners chose majors with higher post-collegiate incomes.
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Post-Collegiate Behaviors
Overall Sample
Post-collegiate behaviors (for responding participants) at Table_5 were reported 
as: 41.8% practiced ethical business practices, 39.7% reported civic involvement.
Table 5:
Post-Collegiate
Behaviors
Overall Loaners
Non-
Loaners
692 421 255
Post-Collegiate Behavior
Ethical Business Practices 41.8 % 43.2 % 41.2 %
Civic Organization Involvement 39.7 % 40.1 % 39.6 %
Recreational Drug Use 7.5 % 9.3 % 5.1 %
Community Service 46.4 % 47.1 % 45.9 %
Voted in State Elections 74.7 % 76.1 % 74.1 %
Voted in National Elections 74.6 % 75.8 % 74.5 %
Driven Home After Drinking 31.4% 33.1 % 28.6 %
Donations to Needy 60.1 % 58.9 % 62.7 %
Paid Taxes 74.9 % 73.6 % 78.4 %
Major Offenses 0.6 % 0.2 % 1.2%
Alumni Donations 35.8 % 34.9 % 38.8 %
Minor Offenses 2.7 % 3.6 % 1.2%
7.5% reported recreational drug use, 46.4% reported community service, 74.7% voted 
in state elections, 74.6% voted in national elections, 31.4% had driven home after 
drinking, 60.1% made donations to charity, 74.9% paid their “fair share” of taxes, .6% 
had been detained for major legal offenses, 35.8% had donated funds to alumni 
organizations, and 2.7% had been detained for minor legal offenses.
Loaners and Non-Loaners
Table 5 depicts the frequencies of selected post-collegiate behaviors examined 
in this study for loaners and non-loaners. The results indicated that responding 
loaners were more likely to engage in the post-collegiate behaviors of ethical business
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practices, civic involvement, recreational drug use, community service, voting in 
state/national elections, driving home after drinking, and being detained for minor legal 
offenses. Responding non-loaners were more likely to engage in the post-collegiate 
practices of making donations to the needy, paying taxes, and giving alumni donations, 
in contrast, the non-loaners were more likely to have been detained for major legal 
offenses.
Summary of Descriptive Statistics for instrument items
Table 6_toTable_8 include summaries of descriptive statistics for each 
instrument used to operationalize the various independent variables in this study.
The Leadership Practice Inventory fLPH 
Descriptive statistics for each item of the 20-item LPI instrument used in the 
study were computed for the total sample (n=692). Table 6_reports the means and 
standard deviations for each of the LPI items. All items on the LPI were scored using 
a three point frequency scale: -1 : "Rarely or Never/Once in a While” to 1 : “Very 
Frequently or Always/Fairly Often". Higher LPI scores indicated higher (reported) 
leadership competencies. Item means for the total sample ranged from a low of .455 
for LPI item 6 (I challenge the way things are done) to a high of .948 for LPI item 3 (I 
treat others with dignity and respect). The standard deviations for the LPI items 
ranged from a low of .264 for item 3 (I treat others with dignity and respect) to a high of 
.665 for item 2 (I share my dreams and aspirations about the future). Leadership 
subscales could range from -4 to 4 at Table_8. The leadership subscale means for the 
total sample ranged from a low of 2.820 (challenging the process) to a high of 
3.295 (encouraging the hearts of others). Subscale standard deviations ranged from 
1.154 (enabling others to act) to 1.444 (challenging the process).
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Table 6:
Leadership Practice Inventory 
Descriptive Instrument Item Statistics
Item
Mean
Standard
Deviation
1 1 look for opportunities that challenge my skills and abilities. 0.771 0.514
2 1 share my dreams and aspirations about the future. 0.509 0.665
3 1 treat others with dignity and respect. 0.948 0.264
4 1 make sure that people uphold agreed-upon standards. 0.717 0.517
5 1 give people encouragement as they work on projects. 0.851 0.399
6 1 challenge the way things are done. 0.455 0.639
7 1 try to communicate in a positive hopeful manner. 0.897 0.336
8 1 give people freedom and responsibility to make their own 
decisions.
0.813 0.439
9 1 share my beliefs about organizational efficiency. 0.601 0.619
10 1 praise people for jobs well done. 0.881 0.375
11 1 look for new ways to improve processes. 0.764 0.497
12 1 try to meet various interests by working for common team 
goals.
0.649 0.594
13 1 create an atmosphere of mutual trust for cooperative 
relationships.
0.831 0.421
14 1 behave in ways that are consistent with agreed-upon 
standards.
0.842 0.414
15 1 find ways to celebrate accomplishments. 0.732 0.538
16 1 try to learn from processes that do not go as planned. 0.829 0.437
17 1 show my enthusiasm and excitement about goal 
accomplishments.
0.814 0.467
18 1 provide opportunities for others to assume leadership 
responsibilities.
0.662 0.573
19 1 make sure programs and projects have clear goals and 
plans.
0.788 0.465
20 1 make sure to tell others about good work performed by 
others.
0.832 0.425
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The Diligence Inventory (PH
Table 7:
Diligence Inventory
Descriptive Instrument Item Statistics
Item
Mean
Standard
Deviation
21 1 finish projects that 1 start. 0.887 0.356
22 1 set high standards for myself. 0.909 0.335
23 1 tend to ovoid conflicts with my superiors/advisors. 0.576 0.639
24 1 remember to drink adequate water. 0.191 0.798
25 1 complete assignments before spending time with family 
and friends.
0.211 0.694
26 1 try to do outstanding work with all of my assignments. 0.826 0.416
27 i proofread assignments before turning them in. 0.833 0.442
28 1 owe on explanation to my family/superior when i am  
out longer than expected. 0.381 0.814
29 1 think 1 get enough rest. 0.037 0.825
30 1 do my assignments as soon as 1 get them. -0.011 0.764
31 i am able to motivate myself to do my assignments. 0.631 0.604
32 i try to see the relationship betw een what 1 am working 
on
and what 1 already know. 0.718 0.547
33 1 follow a budgeting and accounting system for my 
finances.
0.246 0.803
34 i think 1 get enough exercise. -0.125 0.853
35 1 like to take on challenging projects. 0.661 0.574
36 1 make sure that all my assignments are done correctly. 0.872 0.376
37 1 like my assignments to look neat and tidy. 0.896 0.363
38 1 enjoy attending religious ceremonies. 0.414 0.792
39 1 hove regular eating habits. 0.291 0.806
40 1 try to keep my weight under control. 0.439 0.769
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Descriptive statistics for each item of the 20-item D! instrument used in the 
study were computed for the total sample (n=692). Table ^reports the means and 
standard deviations for each of the Dl items. All items on the D1 were scored using a 
three point frequency scale: -1 : “Rarely or Never/Once in a While” to 1 : “Very 
Frequently or Always/Fairly Often”. Higher Dl scores indicate higher (reported) 
diligence competencies. Item means for the total sample ranged from a low of -.125 
for Dl item 34 (I think I get enough exercise) to a high of .909 for Dl item 22 (I set high 
standards for myself). The standard deviations for the Dl items ranged from a low of 
.335 for item 22 (I set high standards for myself) to a high of .853 for item 34 (I think I 
get enough exercise).
Table 8:
Leadership and Diligence Inventories 
Descriptive Instrument Subgroup 
Statistics
Competency
Mean
Standard
Deviation
Leadership Inventory
Challenging the Process 2.821 1.444
Inspiring a Shared Vision 2.881 1.324
Enabling Others to Act 3.261 1.154
Modeling the Way 2.968 1.302
Encouraging the Hearts of Others 3.295 1.227
Diligence Inventory
Motivation 3.222 1.268
Concentration/Assimilation 3.353 1.186
Conformity/Citizenship 1.619 1.781
Discipline 0.403 2.169
Responsibility 1.304 1.782
Diligence subscales could range from -4 to 4 at Table 8. The diligence subscale 
means for the total sample ranged from a low of .403 (discipline) to a high of 3.353
95
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
(concentration/assimilation). Subscale standard deviations ranged from 1.186 
(concentration/assimilation) to 2.169 (Discipline).
The subscales that were highly associated with loan procurement were 
combined with selected demographic variables that were highly associated with loan 
procurement to develop combined multivariate profiles of loaners and non-loaners. 
See summary section for the results of the multivariate analyses for loan procurement.
Summary of Quantitative Results 
Leadership and Diligence Competencies of Loaners and Non-Loaners 
Table 9 summarizes the result of t-tests performed to compare the leadership 
and diligence competencies of loaners and non-loaners. The analysis at Tables 9 and 
10 were performed to address research #1 :
• Are loaners and non-loaners different in regards to their leadership
competencies, diligence competencies and their post-collegiate behaviors? 
The results indicated that at a .05% level of significance, the overall leadership 
competency of the two group were not different. Yet, loaners a exhibited higher and 
statistically significant mean competency score (2.9113) for the “challenging the 
process” leadership competency over and above non-loaners (2.6745). Loaners also 
reported higher mean scores for the “enabling others to act” and “encouraging the 
heart” leadership competencies. Non-loaners reported higher leadership competency 
mean scores for ‘inspiring a shared vision, and “modeling the way” subscales.
In examining the diligence competencies, the results indicate that at the .05% 
level of significance, non-loaners reported higher diligence competency mean scores 
for the overall diligence construct. Additionally, non-loaners reported higher mean 
competency scores in the following diligence subscales: “conformity and citizenship”
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(1.9681 vs. 1.4159), “discipline" (.6521 vs. .2788), and “responsibility” (1.5401 vs. 
1.1947).
Table 9;
Leadership and Diligence T-Tests of Means 
(Loaners and Non-Loaners)
Loaners Non-
Loaners
P-Value Significant at 5%
Leadership Mean Scores: 15.4464 15.1646 0.047
Challenging the Process 2.9113 2.6745 0.041 yes
Inspiring a Shared Vision 2.8822 2.9286 0.657
Enabling Others to Act 3.2747 3.2411 0.717
Modeling the Way 2.9443 3.0321 0.399
Encouraging the Hearts 3.3508 3.2222 0.188
Diligence Mean Scores: 9.4173 10.7942 0.002 yes
Motivation 3.1961 3.3016 0.296
Concentration/Assimilation 3.3429 3.3944 0.587
Conformity and Citizenship 1.4159 1.9681 0.000 yes
Discipline 0.2788 0.6521 0.032 yes
Responsibility 1.1947 1.5401 0.015 yes
Post-Collegiate Behavioral Differences of Loaners and Non-Loaners
Table 10 depicts the frequencies of selected post-collegiate behaviors 
examined in this study for loaners and non-loaners. The results indicated that 
responding loaners were more likely to engage in the post-collegiate behaviors of 
ethical business practices, civic involvement, recreational drug use, community 
service, voting in state/national elections, driving home after drinking, and being 
detained for minor legal offenses. Responding non-loaners were more likely to 
engage in the post-collegiate practices of making donations to the needy, paying
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taxes, and giving alumni donations, in contrast, the non-loaners were more likely to 
have been detained for major legal offenses.
Table 10:
Post-Collegiate Behaviors 
(Loaners and Non-Loaners)
Loaners Non-
Loaners
% Difference 
Amount
Difference
Percentage
Number of Participants 
Post-Collegiate Behaviors (%)
421 255 166 65%
Ethical Business Practices 43.2 41.2 2.00 5%
Civic Organization 40.1 39.6 0.50 1%
Recreational Drug Use 9.3 5.1 4.20 82%
Community Service 47.1 45.9 1.20 3%
Voted in State Elections 76.1 74.1 2.00 3%
Voted in National Elections 75.8 74.5 1.30 2%
Driven Home After Drinking 33.1 28.6 4.50 16%
Donations to Needy 58.9 62.7 -3.80 -6%
Paid Taxes 73.6 78.4 -4.80 -6%
Major Offenses 0.2 1.2 -1.00 -83%
Alumni Donations 34.9 38.8 -3.90 -10%
Minor Offenses 3.6 1.2 2.40 200%
Multivariate Models for Loan Procurement
Leadership and Diligence Model
The significance of this research is that it is the first study that links the 
constructs of leadership and diligence to student loan procurement. In the logistic 
regression procedures, the subscales of leadership and diligence were used as 
independent variables associated with the likelihood of incurring loans to finance 
postsecondary educational expenditures. The dependent variable was dichotomous in 
nature and was defined as graduates with loans and graduates without loans.
This analysis at Table 1_1 was performed to address research question #2:
• What are the leadership and diligence profiles of loaners and non-loaners? 
Using the variables examined in this study, the leadership and diligence loan model is 
bimodal and correctly predicts 92.54% of the loaners, 15.88% of the non-loaners, and
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63.83% of the combined groups. Loaners represented 63% of the total graduates 
used in this model and non-loaners represented 37% of the total sample of graduates.
Table 11:
Multivariate Loan Procurement 
Leadership and Diligence Model
All (n=622)
Measurements: Coefficients Odds
”B" Exp (B)
Leadership
Challenging 0.1893 * 1.2084
Inspiring -.0974 0.9072
Enabling 0.0883 1.0923
Modeling -.1062 0.8992
Encouraging 0.1633 1.1774
Diligence
Motivation 0.0399 1.0407
Concentration/Assimilation -.0566 0.9449
Conformity/Citizenship -.1574 * 0.8544
Discipline -.0322 0.9683
Responsibility -.1048 0.9005
Constant 0.2388
Analysis Summary: * Significant at .05 level
(PCP)=Percentage Correctly Predicted x2 = 30.695
df = 10 
-  = .0007
Graduates
Loaners
Non-Loaners
Total
(PCP)
92.54%
15.88%
63.83%
(n=)
389
233
622
The first of the data columns indicated the standardized coefficients. The 
coefficients represent the relative importance of each variable, controlling for all others. 
The first thing that is apparent by reviewing Table 1J. is that the coefficients listed in 
the first column were not large but there were two competencies that were found to be 
associated with the probability of incurring student loans. The leadership competency 
of challenging (LI ) was associated with significant increases in the probability of 
incurring loans while the diligence competency of conformity/citizenship (D3) was
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associated with significant decreases in the probability of incurring loans. The 
leadership competencies of enabling (L3) and modeling (L4) and the diligence 
competency of motivation (D l) have positive coefficients and are associated with 
increases in the probability of incurring loans. The second data column lists the odds 
statistics. The odds statistics show the change in loan procurement probability that 
variables make, controlling for all others when compared to the omitted population 
(non-loaners).
Combined Demographic. Leadership, and Diligence Overall Model
The purpose of this study was to develop a conceptual framework that linked 
the global construct of student loan procurement to multiple indices of leadership and 
diligence. However, overall demographic analysis was performed independently to 
determine what variables were strongly associated with loan indebtedness and 
repayment. The results of the demographic analysis were combined with the 
leadership and diligence variables in an attempt to develop the strongest predictive 
model. The demographic analysis resulted in six variables that were significant to the 
likelihood of incurring student loans. These variables were gender, ethnicity, age, 
marital status, school completion, and student government affiliations. These selected 
demographic variables were combined with the leadership and diligence competencies 
for the combined models below. The analysis depicted in Table 12 to Table 14 were 
performed to address research question #3:
• What are the demographic, leadership, and diligence profiles of loaners and non­
loaners?
• Are the profiles different for Caucasians and African Americans graduates?
• Are the profiles different for female and male graduates?
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Table 12:
Logistic Regression Results - Overall
Combined Demographic, Leadership, and Diligence Model
All (n=590)
Measurements: Coefficients Odds
"B" Exp (B)
Gender
Female -0.1558 0.8558
Ethnicity
African American 1.2546 •** 3.5064
Asian -1.7846 •* 0.1679
Hispanic -0.4441 .6414
Other -0.3717 .6896
Age
20-24 1.6248 " 5.0772
25-29 1.6569 *•* 5.2429
30-39 1.5191 — 4.5679
40-49 0.3646 1.4399
Marital Status
Married -.5625 " 0.5698
Divorced -.5506 0.5766
School Completion
Trade -2.7738 * 0.0624
Associates
Bachelors -1.5872 ’ *• 0.2045
Masters -1.3340 " 0.2634
Masters +30 -.6855 0.5038
Greek Organization -.4384 0.6450
Student Government 1.1389 3.1233
Other Organization -.2844 0.7525
Leadership
(L I) Challenging 0.1620 1.1759
(L2) Inspiring -.0857 0.9179
(L3) Enabling 0.0361 1.0368
(L4) Modeling -.0900 0.9140
(L5) Encouraging 0.1912 1.2017
Diligence
(01) Motivation 0.0206 1.0208
(02) Concentration/Assimilation 0.0341 1.0347
(03) Conformity/Citizenship -.1674 * 0.8459
(04) Oiscipline -.0027 0.9973
(05) Responsibility -.1289 0.8790
Constant .2950
Analysis Summary: x2 = 132.873
(PCP)= Percentage Correctly Predicted df = 28 
-  = .0000
Graduates (PCP) (n=)
Loaners 85.68% 370
Non-Loaners 49.55% 220
Total 72.20% 590
■ Significant at .001 level 
' Significant at .01 level 
' Significant at .05 level
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The combined demographic, leadership, and diligence overall model in Table 12 
correctly predicted 85.68% of loaners, 49.55% of non-loaners, and 72.20% of both 
groups. The loaner and non-loaner representations in the model were 63% and 37% 
respectively. This finding indicated that the leadership and diligence model in Table 1J. 
provided a stronger predictive measure of the factors associated with loan occurrence. 
The combined model, however was a stronger predictive tool for non-loaners and both 
groups (49.55% vs. 15.88%) and (72.20% vs. 63.83%).
The first data column (“B” coefficients) indicated the relative importance of each 
variable, controlling for all others. The Odds [Exp(B)] statistics in the second data 
column indicated the change in the loan occurrence probability that each variable 
makes controlling for all others when compared to the omitted populations. In all of the 
analyses in Table 12 to Table 14, the omitted populations were: males. Whites, over 
50, single, doctorate degrees, and no college affiliations respectively. For example: 
African Americans were over three and one half times more likely to incur loans than 
Whites.
Two types of findings in Table 12 were visible. First, the coefficients indicate 
that there were three types of variables associated with sizable and/or significant 
increases in the probability of incurring loans. These three variables were ethnicity, 
age, and student government affiliations. Second, significant decreases in the 
probability of incurring loans were associated with: being Asian and married, school 
completion levels of trade, bachelors, and masters degrees, involvement in other 
college organizations, and the diligence competency of conformity/citizenship (D3).
The notable odds statistics indicated that: (1) African Americans were three and 
one-half times more likely to be loaners than Whites; (2) younger respondents 
(between the ages of 20-39) were four to five times more likely to be loaners than
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respondents over 50 years of age; and (3) graduates involved in student government 
were over three times more likely to be loaners than graduates not involved in student 
government organizations. The leadership competencies of challenging (LI), 
enabling (L3), and encouraging (L5) and the diligence competencies of motivation (D1) 
and concentration/assimilation (D2) had positive coefficients and were associated with 
increases in the likelihood of loan procurement. (See Figure 4 for a summary of 
significant variables associated with loan procurement).
Combined Demographic. Leadership, and Diligence Racial Model
The combined demographic, leadership, and diligence racial model in Table 13 
correctly predicted 94.87% of African American loaners, 45.83% of African American 
non-loaners, and 83.33% of both groups of African American graduates. Loaner and 
non-loaner representations for African Americans graduates in the model were 76% 
and 24% respectively. Separate logistic analyses for African Americans were 
conducted even though the graduates in this group (n=204) were slightly below the 
recommended standard of ten cases per variable (240 responses would meet this 
criteria). This same model predicted 75.94% of White loaners, 56.03% of White non­
loaners, and 67.38% of both groups of White graduates. Loaner and non-loaner 
representations for White graduates in the model were 43% and 57% respectively.
The racial model was a stronger predictive tool for African American loaners. White 
non-loaners, and both groups of African Americans.
African American Graduates
Two types of findings were visible in Table 13 when examining the column 
results for African Americans. First, three variables were associated with sizable 
and/or significant increases in the probability of incurring student loans: age (20-39), 
student government affiliations, and the diligence competency of motivation (D1).
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Table 13;
Logistic Regression Results - Racial Groups 
Combined Demographic, Leadership, and Diligence Model
African Americans Whites
(n=204) (n=328)
Measurements: Coefficients Odds Coefficients Odds
"8* Exp(B) "B" Exp(B)
Gender
Female -.4747 0.6221 -.3412 0.7109
Age
20-24 3.5799 •* 35.8717 1.1152 3.0501
25-29 3.6656 '** 39.0786 1.0299 2.8008
30-39 2.5546 •* 12.8666 1.3287 ' 3.7762
40-49 1.0931 2.9834 0.1682 1.1831
Marital Status
Married -.4618 0.6302 -.7079 * 0.4927
Divorced -2.7924 •’ * 0.0613 0.4119 1.5097
School Completion
Trade -12.4240 0.0001 3.7718 43.4577
Associates
Bachelors -2.5632 * 0.0771 1.3766 " 0.2524
Masters -2.5326 • 0.0795 -.9754 0.3771
Masters -t-30 -2.0110 0.1339 -.6905 0.5013
Greek Organization -.8325 0.4349 -.4830 0.6171
Student Government 1.3608 3.8995 1.1094 " 3.0324
Other Organization -1.4586 " 0.2326 -.2487 0.7798
Leadership
(L1) Challenging 0.2312 1.2601 0.0983 1.1032
(L2) Inspiring -.0313 0.9692 -.0896 0.9143
(L3) Enabling 0.5304 1.6996 -.0285 0.9719
(L4) Modeling -.1951 0.8229 -.0785 0.9245
(L5) Encouraging -.0617 0.9401 0.1558 1.1686
Diligence
(D l) Motivation 0.5897 • 1.8034 -.0890 0.9148
(D2) Concentration/Assimilation -.3462 0.7074 0.2007 1.2222
(D3) Conformity/Citizenship -.2248 0.7986 -.1547 0.8566
(D4) Discipline -.0300 0.9705 -.0189 0.9813
(D5) Responsibility -.3114 0.7324 -.0434 0.9575
Constant 1.4981 .7416
Analysis Summary: x2 = 68.993 x2 = 55.392
(PCP)= Percentage Correctly Predicted df = 24 
-  = .0000
df = 24 
-  = .0003
Graduates (PCP) (n=) (PCP) (n=)
94.87%
45.83%
156
48
75.94%
56.03%
141
187
83.33% 204 67.38% 328
Loaners
Non-Loaners
Total
'  Significant at .001 level 
' Significant at .01 level 
Significant at .05 level
Second, significant decreases in the probability of incurring student loans were 
associated with: being divorced, school completion levels (all degrees), and other 
organizational affiliations.
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Figure 4:
Summary of Variables That Are Significantly Associated With Loan Procurement
The notable odds statistics for African Americans indicated that: (1) younger 
African American respondents (ages 20 to 39) were 12 to 39 times more likely to be 
loaners than African American respondents over 50 years of age and (2) African 
Americans with student government affiliation were almost four times more likely to be 
loaners than graduates without these affiliations, and (3) African American loaners 
were almost two times more likely to have positive motivation competencies (D l) than 
non-loaners. The leadership competencies of challenging (LI) and enabling (L3) and 
the diligence competency of motivation (Dl ) have positive coefficients and are 
associated with increases in the likelihood of loan procurement for African American 
graduates. (See Figure 4 for a summary of significant variables associated with loan 
procurement).
White Graduates
Two types of findings were visible in Table 13 when you examine the column 
results for Whites. First, three variables are associated with sizable and/or significant 
increases in the probability of incurring student loans: age (20-39), school completion 
levels of a trade or bachelors degree, and student government affiliations. Second, 
significant decreased in the probability of incurring student loans were associated with 
being married.
The notable odds statistics for Whites indicate that: (1) White younger 
graduates (ages 20-39) were two to three times more likely to be loaners than 
than White respondents over 50 years of age; (2) White graduates with trade degrees 
were 43.5 times more likely to be loaners than Whites with doctorate degrees; and (3) 
White graduates involved in student government were three times more likely to be 
loaners than White graduates without these affiliations. The leadership competencies 
of challenging (LI) and encouraging (L5) and the diligence competency of
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concentration/assimilation (D3) had positive coefficients and were associated with 
increases in the likelihood of loan procurement for White graduates. (See Figure 4 for 
a summary of significant variables associated with loan procurement).
Combined Demographic. Leadership, and Diligence Gender Model
The combined demographic, leadership, and diligence gender model at Table 
14 correctly predicted 83.56% of female loaners, 60.71% of female non-loaners, and 
74.65% of both groups of female graduates. The loaner and non-loaner 
representations of female graduates in the model were 61 % and 39% respectively.
The same model predicts 90.73% of male loaners, 45.00% of non-loaners, and 
74.89% of both groups of male graduates. The loaner and non-loaner 
representations of male graduates in the model were 65% and 35% respectively. The 
gender model was a stronger predictive tool for male loaners and females non-loaners.
Female graduates
When the logistic analysis in Table 14 is examined, two types of findings were 
visible for females. First, five types of variables are associated with sizable and/or 
significant increases in the probability of incurring student loans; ethnicity (African 
Americans), age (30-39), school completion level of a trade degree, student 
government affiliation, and the leadership subscale of challenging (LI). Second, 
significant and/or sizable decreases in the probability of loaner status were associated 
with: being Asian or married, school completion levels (bachelors and all masters 
degrees), and the diligence competencies of motivation (D l) and conformity- 
citizenship (D3).
The notable odds statistics for females indicate that: (1 ) African American 
females were four times more likely be loaners than White females; (2) younger
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Table 14:
Logistic Regression Results - Gender Groups
Combined Demographic, Leadership, and Diligence Model
1 Females (n=359) Males (n=231 )
Measurements: Coefficients Odds Coefficients Odds
"B" Exp(B) "B" Exp(B)
Gender
Female
Ethnicity
African American 1.4617 •** 4.3133 1.4606 4.3084
Asian -1.8725 ' 0.1537 -1.5562 0.2109
Hispanic -.5897 0.5545 -.2023 0.8168
Other -.2500 0.7788 -.5778 0.5611
Age
20-24 1.3211 3.7471 2.4319 " 11.3802
25-29 1.0513 2.8615 2.5289 *•' 12.5398
30-39 1.3524 * 3.8668 1.6156 • 5.0307
40-49 -.2766 0.7583 1.0818 2.9501
Marital Status
Married -.9826 * 0.3743 -.1224 0.8848
Divorced -.5589 0.5718 -.9654 0.3808
School Completion
Trade 2.7277 15.2974 -8.8617 0.0001
Associates
Bachelors -2.0462 ** 0.1292 -1.7770 '* 0.1691
Masters -1.8864 " 0.1516 -1.2659 0.2821
Masters +30 -1.2049 0.2997 -.4021 0.6689
Greek Organization -.1908 0.8263 -.8024 * 0.4482
Student Government 1.0811 ' 2.9478 1.4137 ** 4.1111
Other Organization -.4875 0.6142 -.3705 0.6904
Leadership
(LI) Challenging 0.3089 * 1.3619 -.0527 0.9487
(L2) Inspiring -.0987 0.9061 -.1183 0.8884
(L3) Enabling 0.1211 1.1286 0.1386 1.1487
(L4) Modeling -.1052 0.9002 -.1359 0.8729
(L5) Encouraging 0.1905 1.2098 0.2231 1.2499
Diligence
(D l) Motivation -.3930 * 0.6751 0.3823 • 1.4657
(D2) Concentration/Assimilation 0.2487 1.2823 -.0613 0.9405
(D3) Conformity/Citizenship -.2928 " 0.7461 -.0692 0.9331
(D4) Discipline -.1147 0.8917 0.0853 1.0891
(05) Responsibility 0.0198 1.0201 -.3071 • 0.7356
Constant 1.2804 -.6580
Analysis Summary: x2 = 119.904 x2 = 51.224
(PCP)= Percentage Correctly Predicted df = 27 df=27
-=.0000 -=.0033
Graduates (PCP) (n=) (PCP) (n==)
Loaners
Non-Loaners
Total
83.56%
60.71%
219
140
74.65% 359
90.73%
45.00%
74.89%
151
80
231
108
” * Significant at .001 level 
•* Significant at .01 level 
* Significant at .05 level
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times more likely to be loaners than females with doctoral degrees, (4) female with 
student government affiliations were almost three times more likely to be loaners than 
females without this affiliation, and (4) female with loans were almost 1.4 times more 
likely to have positive leadership challenging (LI ) competencies than female non­
loaners. The leadership competencies of challenging (LI), enabling (L3), and 
encouraging (L5) and the diligence competencies of concentration/assimilation (D2) 
and responsibility (D5) had positive coefficients and increased the likelihood of loan 
procurement. (See Figure 4 for a summary of significant variables associated with loan 
procurement).
Male graduates
Examining the logistic analysis in Table 14, two findings were visible when you 
examine the columns associated with males. First, four types of variables are 
associated with sizable and/or significant increases in the probability of incurring loans: 
ethnicity (African Americans) age (all), student government affiliation, and the diligence 
competency of motivation (Dl ). Second, there were three types of variables that were 
associated with decreases in the probability of incurring loans: school completion level 
of a trade or bachelors degree, Greek affiliation, and the diligence competency of 
responsibility (D5).
The notable odds statistics for males indicated that: (1) African American males 
were four times more likely to be loaners than White males; (2) younger male 
respondents (ages 20 to 39) were five to 12.5 times more likely to be loaners than 
male respondents over 50; (3) male graduates with student government involvement 
were four times more likely to be loaners than male graduates not involved student 
government; and (4) male loaners were one and one half times more likely to have
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positive motivation (Dl ) competencies than non-loaners. The leadership competencies 
of enabling (LI) and encouraging (L5) and the diligence competencies of motivation 
(Dl ) and discipline (D5) had positive coefficients and were associated with increases in 
the likelihood of loan procurement for male graduates. (See Figure 4 for a summary of 
significant variables associated with loan procurement).
Summary of Qualitative Results 
Qualitative Response Reporting 
My qualitative procedures made use of Constant Comparative Methods 
(Lincoln & Guba, 1985) and emergent theme analysis (Patton, 1990) to summarize the 
graduate responses for each of the qualitative questions used in this research design. 
The strongest form of support for the emergent themes is the use of direct quotes from 
the graduates. Direct quotes were used to substantiate all of the themes resulting 
from my qualitative analysis at Table 15 to £1. The individual qualitative summary 
sections will reference each of the emergent themes noted in the tables then 
immediately list the multiple graduate responses that support the these ideas. Direct 
quotes were separated by a semi colons and each semi-colon indicated that a new 
graduate response has begun
Leadership and Responsibility 
A large percentage of the respondents (n=572 or 82.6%) answered the 
leadership question: “Do you think that leaders are more socially and/or politically 
responsible than non-leaders? Why?” Participants strongly agreed (n=320 or 56%) 
that leaders were more responsible than non-leaders. The next largest response 
category was participants who found the question problematic (n=164 or 29%) and did 
not indicate a yes or no answer. Eighty-eight participants (15%) indicated that leaders 
were not more socially or politically responsible than non leaders. Constant
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Comparative Methods (Lincoln & Cuba, 1985) were used to develop emergent themes 
from each category of responses. Every third response (n=219) was examined to 
develop the emergent themes summary in Table 15.
Table 15:
Leadership Question:
Do you think that leaders are more 
non-leaders?
socially and/or politically responsible than
Leadership Comments: Total Yes No Problematic
Total Count: 572 320 83 164
56% 15% 29%
Emergent Theme Count: 219 122 52 45
55% 24% 21%
Qualitative Themes:
Yes - LPI Subscales 60 49%
Yes - "To Lead' Followers 15 12%
Yes - “By Definition' 14 11%
Yes - Set the Standard for Others 14 11%
Yes - Requirement for Public Eye 12 10%
Miscellaneous 7 7%
No - Negative Perceptions of Leadership 27 52%
No -Leaders and Non-Leaders are the Same 15 29%
No - Other Positive Characteristics 8 15%
No - Only Leaders in Public View 2 4%
Negative Perceptions - 20 44%
Leadership
bi-directional Interactions 11 24%
Should Be. But Not Necessarily So 11 24%
Miscellaneous 3 8%
Additional contrast procedures indicated that there were no significant 
differences in the responses of loaners and non-loaners for the leadership and 
responsibility question. As a result, the following qualitative graduate comments will 
not be separated by loaner and non-loaner groups. (See Table 19 at for 
group comparisons.)
I l l
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Yes - Leaders Are More Responsible
The qualitative leadership question in this study asked: “Do you think that 
leaders are more socially and/or politically responsible than non-leaders? Why?” Fifty 
six percent (n=320) of the graduates indicated yes, leaders were more responsible 
than non-leaders. The examined qualitative responses (n=122) indicated that leaders 
were more responsible than non-leaders for the following reasons:
(1) they lead followers (12%):
a lot of people look up to them and depend on them; they make decisions 
that affect large numbers of people; they have a desire for people to listen 
to them and they want to have followers; they provide direction for non­
leaders; it is their responsibility to retain followers; leaders mold every 
follower; a leader finds out what people want, need, and looks for 
ways to help them attain it.
(2) simply by definition (11%):
that is why they are leaders!; they have to be; it is what defines part 
of their roles; they have to be in order to influence others; they must 
conform to societal standards; they are expected to assume a position 
of responsibility by those they lead; they agree to lead the community, state, 
or nation in a positive social and political direction; and finally, leaders by 
definition accept responsibility; leaders are more responsible because inherent 
in the definition of leader is behaving responsibly.
(3) they set the standard for others (11%):
they set the standard and are in the spotlight; they set the standard for 
everyone else to follow; they set the example for non-leaders; they set
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good examples for their followers; they are held to a higher standard of 
responsibility: they set the example in which followers will attempt to 
follow; someone (needs to be) in charge to ensure order and 
oversee standards and decisions.
(4) it is a requirement for being in the public eye (10%);
leaders are in the public eye more and the community perceives and 
expects more from them; they suffer under public scrutiny for their positions 
taken on issues; other people are looking up to them for leadership; they 
have to have a better image; due to the fact that their leadership is often 
on public display; leaders are more visible; and finally, public image is 
important to leaders.
Qualitative confirmation of the LPI subscales
A majority (49%) of the responses that linked leadership with responsibility 
indicated leadership characteristics that confirmed the competencies examined in this 
study with the Leadership Practices Inventory (LPI). The first subscale of the LPI is 
“Challenging the Process” supported by the practices of (a) searching out challenging 
opportunities to change, grow, innovate, and improve and (b) experimenting, taking 
risks, and learning from the accompanying mistakes. The qualitative responses to this 
question supported the first LPI subscale of challenging the process by indicating that 
leaders:
have talents that are used to improve problems; initiate opportunity and take a 
stand at handling matters; show a positive attitude to make changes; 
have a zeal to want to do; get involved and take an interest in what is 
happening; stick their necks out to take chances; challenge the social
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rules and make changes happen In society; and finally, speak up for and 
direct changes in arenas of life.
The second subscale of “Inspiring a Shared Vision” supported by the practices of (a) 
envisioning an uplifting and ennobling future and (b) enlisting others in a common 
vision by appealing to their values, interests, hopes, and dreams was confirmed by the 
qualitative responses that indicated leaders:
are socially conscious of people’s feelings and thoughts; think of 
the future and what it takes to be successful; are looked to for 
guidance, inspiration, and role models; fulfill obligations to larger 
consistencies; look to the future; influence the views and ideas of 
followers; lead others to common objectives; have choices, opinions, 
values, and beliefs that can be far reaching; have a broader view of 
the issues and see holistic views; and finally, have visions and focus 
for the future.
The third subscale of the LPI is “Enabling Others to Act” supported by the practices of
(a) fostering collaboration by promoting cooperative goals and building trust and (b) 
strengthening people by giving power away, providing choice, developing competence, 
assigning critical tasks, and offering visible support was confirmed by the following 
qualitative responses that indicated that leaders:
communicate, persuade, encourage, and motivate; nurture and 
mentor so that new leaders can emerge; delegate authority with 
demanding work; are goal oriented, set standards, have moral 
ethics; and finally, motivate others to act.
The fourth LPI subscale of “Modeling the Way” supported by the practices of (a) 
setting the example by behaving in ways that are consistent with shared values and (b)
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achieving small wins that promote consistent progress and building commitment is 
confirmed by the qualitative responses that indicated that leaders:
upheld organizations in the day to day aspects; were more sociable 
and able to communicate; were role models; were more interpersonal 
and intrapersonal; set good examples for the community; were more 
outgoing; had clearly defined goals; get involved and take on responsibility; 
assert themselves in rhetorical or communicative ways; and finally, conform to 
societal standards.
The fifth LPI subscale was “Encouraging the Heart" supported by the practices of (a) 
recognizing individual contributions to the success of every project and (b) celebrating 
team accomplishments regularly. This subscale was confirmed by the qualitative 
responses that indicated leaders:
were sensitive to the human elements of interactions; sensitive to 
other’s needs; and finally, look for ways to improve group morale.
Qualitative confirmation of culturally inclusive, service, and activism leadership 
In addition to verifying the LPI subscales, the qualitative responses also 
substantiated the culturally inclusive definitions of leadership (see page 25) that 
included a willingness to take risks, cultural self-awareness, ability to separate 
individuals from stereotypes, attentive listening, the ability to view cultural differences 
as assets, and a willingness to see opposing viewpoints as valid and real. Graduates 
indicated that leaders:
interacted in more surroundings; in more multifaceted ways; and finally, 
effectively interact with a diverse group of individuals.
The service and activism reconceptualizations of leadership defined by the introduction 
of service to the college community and to the overall society as a whole (Seitz,1996)
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was also confirmed by the qualitative responses given in this study. Service leadership 
is defined as a selfless yet influential leadership style characterized by a commitment 
to others. Activism leadership is characterized as the promotion of issues and ideas 
that challenge the community and other institutions with activist behavior and thought 
(Chambers & Phelps, 1993; Miser, 1988). Both reconceptualizations require a 
paradigm shift in the area of leadership toward service learning, service administration 
and institutional support of activist activities. The qualitative responses indicated that 
leaders are required to:
think of other people's welfare not just their own; set a good 
example for the community; challenge the social rules and make 
changes happen in society; help fulfill community goals and group 
needs; accept responsibility for the welfare of others; recognize 
needed roles in community and take more active roles; and finally, 
be there to serve and assume roles that no one else wants.
More than 56% of the graduates felt that there were positive contributions that leaders 
and leadership characteristics make to academic, social, and community 
environments. However, the graduates also shared negative perceptions of leaders 
and leadership characteristics in the emergent themes that follow.
No - Leaders Are Not More Responsible
Approximately, 15% of the respondents (n=88) did not agree that leaders were 
more responsible than non-leaders for the following reasons. The qualitative 
responses (n=52) indicated: (1) leaders were only more responsible in the public view 
(4%). Additionally, the graduates indicated that leaders were not more responsible but 
have other positive characteristics (15%) such as:
just being more outgoing; are more socially or politically active;
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[leaders] are made as a function of communication and rhetorical 
skills; status and money does not hurt either; and finally, they 
comfortably negotiate and balance being who they are naturally with 
who they are expected to be.
(3) leaders and non-leaders were equally responsible (29%):
non-leaders can be just as responsible as leaders, it depends on 
the person, the experience, and the qualities developed in a person’s 
life; everyone should be responsible because we are all a part of 
society; responsibilities are distributed among people - some leaders 
are, some are not; non-leaders may be more responsible but they go 
unnoticed; leaders can guide, but we all make their own decisions; 
non-leaders can act in more subtle ways; and finally, non-leaders can 
act in responsible ways without having to answer to constituencies or 
interest groups.
The largest emergent theme of the no responses (leaders are not more responsible 
than non-leaders) pointed to negative perceptions of leadership and highlighted a 
skepticism about leaders in our country. Overwhelmingly, graduates felt that 
leadership qualities were not sufficient to give one the idealism and the sense of ethics 
needed to be responsible. Approximately 52% of these examined qualitative 
responses indicated that leaders:
have hidden agendas and are responsible only to themselves; 
have more access to money and power and avoid punishment for 
their actions; are self-serving with no responsibility; only serve their 
own self-interests; can be corrupt and abandon group goals for personal 
gain; have condescending attitudes and do not really know the person;
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tend to forget why they were elected and their promises to improve 
things; can not be trusted; by looking at today's politicians are not 
moral; get more civic recognition but others do the dirty work; are 
disconnected from social responsibility; are irresponsible with ulterior 
motives; take advantage of their positions; do not have a set of 
values and beliefs; can be deterrents to responsibility; have a bell 
curve that applies to them; are just more savvy than others; behaviors are 
100% contextual; and finally, are often tangled in bureaucracy, 
administrative overload, and drowned by meetings.
Clearly, the graduates felt that within the current social and political environment of our 
country, leaders are not held to higher standards nor were they, in all cases, role 
models to emulate.
Are Leaders More Responsible?
Approximately 29% of the graduates found this question problematic and did not 
indicate a yes or no answer (n=164). The problematic responses (n=45) were 
summarized with the following themes: (1) the negative perceptions of leadership 
(44%) similar to the findings summarized in the aforementioned section. New themes 
in the problematic responses highlighted the (2) bi-directional interactions of leaders 
and non-leaders (24%):
all environments require effective leaders but also effective followers; 
leaders set examples but non-leaders choose who to follow and when;
I believe there has to be leaders and followers; just because people 
follow does not mean they haven't put a great deal of thought into 
what or whom they choose to follow or work toward; everyone can 
make small differences; and finally, it takes both leaders and followers
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to provide a check and balance In order to do the responsible thing.
(3) leaders should be more responsible but are not always necessarily so (24%): 
leaders In U.S. tend to be more politically oriented In their decisions 
than being socially responsible; I would like to believe they are, but I 
am afraid that the truth reveals that they are politically responsible and 
socially disconnected: In some cases they are, In others they are not; 
elected leaders usually perform In arenas with controversy and blame 
others for their failures; It depends on an Individual’s values, goals, and 
attitudes. Hitler was an Irresponsible leader. Mother Teresa was a 
responsible leader; and finally, I think that leaders should be more 
responsible but I do not think they are; It Is their responsibility to 
communicate a set of values and beliefs to a community a social 
and political conscious Is a part of that belief system that should be 
conveyed symbolically and In actions.
The results of the qualitative findings Indicated that while graduates appreciate the 
benefits of leaders and leadership, a substantial portion of the respondents have 
negative (15% or n=88) or ambivalent feelings (29% or n=164) about the contributions 
of leadership to personal. Institutional or social development. As a result, any higher 
education curriculum that Implements leadership development for students should 
address these negative and problematic perceptions. See leadership Programs In 
Higher Education at page 190.
Diligence. Leadership, and Success 
Once again a large percentage of participants (n=522 or 75.2%) addressed the 
diligence - leadership contrast question: “Is diligence or leadership more critical to 
academic and occupational success? What has been the most Important to your
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success? The participants overwhelmingly indicated that diligence (n=269 or 52%) 
was more important than leadership (n=63 or 12%) for various successes. The
Table 16:
Diligence
Question:
Is diligence or leadership more critical to academic and occupational success? 
What has been most important to your success?
Diligence Comments: Total Diligence Leadership Both Problematic
Total Count: 522 269 63 130 60
52% 12% 25% 11%
247 115 31 57 44
Emergent Theme Count: 47% 13% 23% 18%
Qualitative Themes:
Academic 115 100% 27 87% 40 70%
Occupational 106 92% 31 100% 41 80®/o
Personal 113 98% 20 65% 34 67% 37 84%
Benefits 7 6%
Perceptions/Subscales of Dl 30 26%
Leadership is a By Product of Diligence 13 11%
Negative Experiences (Diligence) 4 3%
Diligence is a By Product of Leadership 17 55%
Negative Experiences (Leadership) 13 42%
Leadership Benefits 12 39%
Diligence and Leadership Equally Important 17 33%
Other Characteristics for Personal Success 37 84%
Religious Characteristics for Success 14 32%
Women Characteristics for Success 3 7%
second largest response category was that both diligence and leadership (n=130 or 
25%) were equally important to various successes. Finally, a small percentage of 
respondents (n=60 or 11 %) found the question problematic and did not answer with 
any of the above responses. Constant Comparative Methods (Lincoln & Guba, 1985) 
were used to develop emergent themes from each category of responses. Every third 
response (n=247) was examined to develop the emergent theme summary in 
Table 16.
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Additional contrast procedures indicated that loaners relied primarily on 
diligence (34%) for success and found the question problematic (41%). Non-Loaners 
relied primarily on leadership (42%) and diligence (29%). Although the graduate 
groups relied on different skills those variances can be highlighted without separating 
the qualitative comments into loaner and non-loaner classifications. See Table 20 for 
group comparisons.
Diligence is More Critical to Success
The qualitative comparative diligence and leadership question in this study 
asked: “Is diligence or leadership more critical to academic, occupational, and personal 
success? What has been most important to your success? Over half (52%) or 
(n=269) of the graduates indicated that diligence was more critical than leadership in 
various successes [academic (100%), occupational (92%), and personal (98%)] [% of 
graduates answering diligence was more critical]. These findings are consistent with 
previous research on the effects of effort on college achievement (Bernard, 1991 ; 
Bernard, Thayer, & Streeter, 1993; Corno & Kanfer, 1993; Pace, 1988; Shay, 1972) 
The examined qualitative responses (n=115) indicated that diligence was more 
important than leadership because: (1) there were diligence benefits that exceeded 
leadership benefits (5%):
diligence improves leadership; my diligence has put me in a position 
to lead; diligence automatically translates into effectiveness and 
leadership; you can be a great leader but without the drive or diligence 
to pursue your goals you will not be a consistent leader.
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(2) leadership Is a by product of diligence (11 %):
a diligent person can be successful without being a leader, without 
diligence a person can not be a leader; diligence provides long-term 
commitment, in order to stick to projects and persevere no matter how 
insurmountable the objectives, sometimes leadership has to be 
sacrificed in order to accomplish more; diligence sets the example 
by which others will perform and isn't that leadership?; diligence 
will produce greater success in the long run; leadership creates 
success superficially; leadership is a by-product of diligence; I have 
observed successful people who I would not consider leaders, they 
are successful because of diligence; a leader who is not diligent will 
not make much of a difference; and finally, an extremely diligent person 
can be highly successful without being a leader.
Here, the graduates indicated that the internal psychological (diligence) profiles of 
individuals are more important to various successes than their social (leadership) 
profiles.
Qualitative confirmation of the Dl subscales
Approximately 26% of qualitative responses that indicated diligence was more 
critical to success elaborated and confirmed the subscales examined in this study with 
the Diligence Inventory (Dl). The first subscale of the Dl is “Motivation” defined as the 
drive to get started along a certain course of action with an intended result. The 
graduates supported the first subscale of motivation by defining diligence as: 
working consistently toward a goal; being able to see the end of the 
tunnel; a strong driven inner strength to accomplish success; and 
finally, being able to complete what you start, go after what you want.
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The second subscale of the Dl Is “Concentration and Assimilation defined as the act of 
focusing attention on a problem, task, or impending situation through a process by 
which all new experiences, when received into the consciousness, are modified so as 
to be incorporated with the results of previous processes and the interaction in which a 
subject or its parts are mentally conceived. The graduates confirmed this subscale by 
defining diligence as;
not giving up and staying with a task until completion; the ability to 
take criticism and be well organized; willingness to do what it takes to 
complete the task; having the ability to always get the job done; trying 
and trying again; and finally, refusing to fail.
The third diligence subscale of “Conformity and Citizenship” is defined as the act of 
maintaining harmony or the status quo in an organized setting by demonstrating 
maturity with respect to dealing with one's self and significant others. The graduates 
verified this subscale by defining diligence as:
being a supportive background and working as a team; having a 
hunger for knowledge and competitiveness with colleagues; being 
able to stick with something and have concern for fellow workers; 
and finally, being persistent, resourcefulness, and making 
connections politically.
The forth diligence subscale of “Discipline” is defined as the training of the will. The 
qualitative responses verified this subscale by defining diligence as:
trying and never giving up; staying focused until the end; persistence, 
determination to complete; willingness to stick with something; 
persistence and determination; adequately managing time wisely
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The fifth subscale of “Responsibility” is defined as the practices that contribute to 
building good morals and self-esteem. The qualitative responses substantiated this 
subscale by defining diligence as:
hard work, patience, creativity, reinvention, tenacity, determination 
and perseverance; and finally, expecting a lot on oneself 
These results indicated that graduate perceptions were comparable to Bernard's 
definition of diligence. This matching of graduate's responses to the diligence 
competencies used in the survey instrument provided construct validation of the 
variables under examination in this study.
Leadership is More Critical To Success
Approximately 12% (n=63) of the graduates indicated that leadership was more 
important than diligence in various successes [academic (87%), occupational (100%), 
and personal (65%)](% of the graduates who indicated leadership was more critical). 
(Note: the percentages do not add to 100% because graduates referred to multiple 
themes in there responses and therefore were included in all appropriate themes). In 
the qualitative responses (n=31) leadership was thought to be more critical than 
diligence due to the following: (1) diligence is a by product of leadership (55%): 
diligence is just an attribute of leadership; leadership is important 
as well as assuring that subordinates are diligent; leadership and 
opportunities for leadership did not come without diligence; 
leadership is more important but diligence is a key to leadership; 
diligence is an important aspect of a leader.
(2) leadership benefits (39%) defined as:
people respond to those they can trust and relate to and leadership 
sets the pace for the rest of the group.
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Both Diligence and Leadership are Critical to Success
Approximately 25% (n=130) of the graduates indicated that both leadership and 
diligence were important in various successes [academic (70%), occupational (80%), 
and personal (67%)](% of the responses that indicated both leadership and diligence 
were critical). The qualitative responses (n=57) indicated that both leadership and 
diligence were critical to success due to the following;
they go together because diligence without leadership does not 
have all the successes and vice-versa; in order to get ahead you 
need both good leadership qualities and diligence; I have not held 
a lot of formal titles but I am diligent about achieving goals and find 
ways to act as a leader without running for special positions in 
organizations; a combination of the two is important; both of these 
qualities work hand in hand, if you have one you have the other; 
and finally, both are important and distinct; you can be very diligent 
and not be a leader; I believe I am a leader within my own realm and 
diligence in my work keeps me moving toward success.
Other Factors Graduates Felt Were Critical to Success
Approximately 11 % (n=60) of the graduates indicated that neither leadership 
nor diligence was critical to success. The qualitative data (n=44) in this section 
indicated that there were other variables attributable to academic, occupational, and 
personal success. Once again the percentages will not added to 100% because the 
graduates referred to multiple themes. Of the problematic responses, additional 
factors thought to be important to success were summarized as: (1) other factors 
(84%) summarized as:
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(a) personal factors:
values, hard work, self-control, thinking positively, and self-confidence;
(b) family, professional, and educational support systems:
positive encouragement; family support, education, family, and knowing 
how to treat people; support from colleagues; good mentors, talent, and 
commitment; setting an example for family members; motivations from 
others; knowing the right people and having connections; and finally, 
parents.
(c) noted diligence and leadership variables (even though problematic answer given):
motivation; a strong inner strength; a sense of self-determination; 
leadership, knowledge, and effort; self motivation; challenging 
situations; responsibility; patience; discipline; persistence; 
perseverance; trustworthiness; and finally, flexibility.
(d) various other variables for success included:
an exercise routine; staying focused in crazy situations; a life in 
balance; reasonable health; finding information; not procrastinating; 
not settling for the “status quo”; staying busy; always being involved; 
thinking successfully; luck; raw talent; and finally, intelligence.
(2) religious affiliations (32%):
a primary factor is one's belief in God; my faith and belief in a higher 
spiritual power; faith and family support; trusting and depending on God 
for guidance; leadership as well as faith in God; my belief and trust in 
God; most important to my success has been God; a deep lasting spiritual 
motivation; a strong faith in Jesus is what strengthens me to succeed; 
and finally, both faith and hard work.
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The findings in this area indicated that graduates had different recipes for success. 
The most interesting themes were from the problematic responses where graduates 
provided their own ingredients for various successes. Religious affiliations and family 
support were two of the most interesting contributions for success given over and 
above leadership and diligence variables.
Loaner Comments 
Approximately one-fifth of the graduates (n=148) responded to the question 
inquiring about reactions to their loan amount or loan status: “Any comments about 
loan status?” All 148 responses were examined using the Constant Comparative 
Methods (Lincoln & Guba, 1985) and Patton’s (1980) emergent theme analysis. The 
emergent themes are summarized in Table 17.
The qualitative student loan question in this study asked graduates to share 
their thoughts about the amount or status of their student loans: “Any comments about 
loan status?” All (n=148) of the qualitative answers to this question were examined for 
emergent themes.
Graduate School and Student Loans
The largest qualitative emergent theme (n=46) indicated that 31% of the 
graduates had avoided loans for undergraduate degrees but, had acquired substantial 
loans for graduate school. The qualitative data highlighted the following emergent 
themes:
(1) gratitude (41%):
thank goodness loans are available for those who can not afford 
school without them; (loans) are necessary and important 
for staying in college; they helped! no problem!; and finally, loans
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are very beneficial for social and academic use as well as creating 
credit histories.
Table 17:
Loan Status 
Question:
Any comments about 
loan status.
Loan Comments: Total Emotional Future Repayment Graduate
Reactions Cofxzems Strategies Loans
Qualitative Themes: 148 37 32 33 46
25% 22% 22% 31%
Emotional Reactions
Regret 17 46%
Anxiety 12 32%
Frustration 5 14%
Anger 3 8%
Concerns
Future 18 56%
Administrative 8 25%
Interest 3 9%
Financial 3 9%
Repayment Strategies 9 27%
Proud of Payment 8 24%
No Loans 5 15%
Military 4 12%
Pay as you Go 4 12%
Work 3 9%
Graduate School Loans
Gratitude 19 41%
Graduate Loans 16 35%
Only
Deferment 11 24%
(2) graduate loans only (35%):
I did not have loans in undergrad, I do have loans now; I received
my first loan this first semester of graduate school; I just started
loans for graduate school and will owe one loan upon
completion; I just started loans for graduate school; I incurred
my first loan for this current year; I did not incur loans for
undergrad, my parents paid $25,000 per year but graduate
school is self-financed; and finally, I only started taking out loans
during graduate school; I had a scholarship for my undergraduate degree.
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(3) appreciation for deferment (24%):
I am deferred for two years; I was paid and in good standing but 
now I am in ttie Ph.D. program and it is deferred; I paid on time 
for a while when 1 was still in school but decided to get them deferred;
I am still in graduate school and have them deferred; I have paid 
off one loan, I have currently deferred my doctoral loan; and finally, 
thank God you can defer them while pursuing your graduate 
degree.
A majority of the graduates (43%) who addressed this question had acquired 
loans between $10,000 and $25,000 and will assume average monthly payments with 
an approximate range of $150 to $310 upon graduation (NPSAS: 96). Alarmingly,
16% of the graduates indicated loan accumulations ranging between $25,000 to 
$40,000 and above. These graduates will assume monthly payments with an 
approximate range of $310 to $515 after graduation (NPSAS: 96). This finding is 
probably the largest contributing factor to graduates’ reactions and concerns about 
their student loans.
Emotional Reactions to Student Loans
The second largest emergent theme (n=37) from the qualitative responses 
indicated that 25% of the graduates expressed emotional reactions to the status and/or 
amount of their student loans acquired for their postsecondary education. The 
emotional comments can be characterized as follows:
(1) regret (46%):
if I had to do it all over, I would be more responsible; paying back 
loans is a long process; I am currently seeking a loan forgiveness 
program with little success; I wish I did not have them; I will be
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paying off my Ph.D. loans forever; 1 would give anything to have 
them paid off; education will drain your day; no problem, they will 
be paid off within the next 40 years!; and finally, with $75,000 in loans; 
sometimes you ask yourself, “why in hell have I done this to myself 
and my family!”
(2) anxiety (32%):
they haunt me!; I frequently have late payments; the amount 
for graduate school is $30,000 for one year; I have big loans and a 
small salary; I owe a great deal of money and I am fearful that I will 
default and I understand the consequences of that ; I got a lot of them!; 
I am still racking up more debt!; they are building and I do not like to 
think about the amount I owe; and finally, they are good until it is time 
to repay them.
(3) frustration (14%):
I will be paying them back forever; I did a consolidation loan to spread 
the payments over 20 years to be able to afford them!; I am unable to 
make a serious dent in my loans; the payments are not enough money 
to eliminate anything but the interest!; and finally, the payments go on 
forever!
(4) anger (8%):
(the loan administrators are) “criminals!” ; I should not have to pay 
them back because I work in the public sector!; “agh!!”; and finally, they 
are degrading to apply for!
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Concerns About Student Loans
The third largest emergent theme (n=32) indicated that 22% of the graduates 
expressed a variety of concerns that result from having student loans. The qualitative 
responses indicated the following issues:
(1) future concerns (56%):
I feel afraid that I will not find a job that can support myself and
my loan debts; I am graduating in June; how am I going to
make a $300 monthly loan payment on an assistant professor salary?
I will be paying forever, my boyfriend also has loans and when we marry 
we wonder if we will ever be able to buy a house; I will be in serious 
debt for a while; with $75,000 in loans why would I want to apply for 
a low-wage academic job?; I am in critical condition, hopefully I will 
have a full-time job before the grace period ends; student loans are 
a number one consumer problem!; I was never really worried; but now 
it is starting to sink in; I am beginning to realize how much I have to pay 
back; and finally, I hope the education benefits outweigh the costs!
(2) administrative concerns (25%);
my university’s processing was poor; there should be other programs 
that allow students to work off their loans; six months after graduation 
I had not received anything so I called myself; I was treated like a 
criminal/bum in the financial aid office; and finally, I dislike the 
bureaucracy and uncoordination of departments in my lender company; 
their mistakes can increase the chance of default because of 
miscommunications.
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(3) interest concerns (9%):
the interest is what will kill me!; the interest is incredible after 
payments begin; and finally, leave off the interest and you can 
finish in four years! 
financial concerns (9%):
they are difficult to pay back on just-out-of-school salaries; lending institutions 
should be understanding when it relates to not being able to repay 
loans immediately after college; and finally, student loans are the number one 
consumer problem!
Graduates’ reactions to their loan status or volume included: regret, anxiety, 
frustration, and anger. The administrative and financial concerns voiced indicated that 
graduates were aware of the negative consequences that student loan procurement 
could have on their quality of life factors during the post-collegiate repayment years. 
Repayment Strategies for Student Loans
The next emergent theme (n=33) can be characterized as strategies graduates 
(22%) recommended to avoid acquiring loans and actions to mitigate the volume of 
loans accumulated for postsecondary education. A large percentage of the qualitative 
responses expressed pride over completing the repayment of loans, being able to 
rapidly repay their loans.(24%), or being in good standing (27%):
we made efforts to budget for an expedited payoff schedule and successfully 
followed through on our goal!; since graduation I have been paying it 
back as rapidly as possible; I have paid my UG loans; now in a whole 
new round for graduate education; my undergraduate loans are paid in 
full; and finally. Hallelujah! I paid my final $100 payment after seven years 
in July!
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other responses recommended strategies for controlling the Impact of student loans 
on their post-colleglate lives:
(1) avoid student loans (15%) and (2) pay as you go (12%):
I am currently getting a Ph.D. and have taken out no loans; I had a 
scholarship for undergraduate and I am paying as I go for graduate 
school; I do not believe In loans or carrying debt of any kind; I have 
a full graduate asslstantship; and finally, I try as much as possible not 
to raise any loans prior nor have any burden after the college
(3) pay with military service (12%):
I joined the national guard to pay for school; I take loans but I also 
received assistance from the national guard for five years; after leaving 
the US army, I joined the national guard and took the student loan 
repayment option, as long as I was actively drilling my loan payments 
were made and they were completely paid off by the guard; and finally,
I was In the army for four years and received the Gl bills; I was also In 
the national guard for seven years and this augmented my future 
educational expenses
(3) work (9%):
I received an education major tuition exemption in exchange for teaching 
each semester received; I opted for work-study instead of loans; I worked 
my way through school and paid 100% of school and living expenses 
through hard work and diligence; and finally, I work full-time and am a full-time 
graduate student.
Many of the recommendations made by the graduates are similar to the advice given 
by national financial experts. Current students should be aware of these
133
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
recommendations before they Incur large amounts of student loan encumbrances.
See Loan Options Available for Student Loan Borrowers on page 200.
Loan Repayment and Post-Collegiate Behavior 
For the last qualitative question, again a large percentage of participants 
(n=491 or 71%) addressed the social responsibility question; “Do you think that student
Table 18;
Social Responsibility Question:
Do you think that student loan repayment is related to post-collegiate 
socially responsible behavior? Why?
Social Responsibility Comments: Total Yes No Problematic
Total Count: 491 310 104 77
63% 21% 16%
Emergent Theme Count: 170 112 32 26
66% 19% 15%
Qualitative Themes:
Yes-Developmental Benchmark 32 29%
Yes-Part of Broad Responsibility 22 20%
Yes-Commitment to Others - 31 28%
National Concern /Citizenship
Yes-Ethical Concerns 11 10%
Yes-Future/Financial Concerns 7 6%
Yes-Attitudes About Defaulters 9 8%
No-Ability to Pay 15 47%
No-Indication of Other Things 5 16%
No-Economic National Concerns 5 18%
Miscellaneous 6 6%
Part of Broad Responsibility 7 27%
Ability to Pay 6 23%
Ethical Implications 4 15%
Other Causes 3 12%
Financial Acumen 2 8%
Miscellaneous 4 15%
loan repayment is related to post-collegiate socially responsible behavior? Why?" The 
participants overwhelmingly indicated that loan repayment (n=310 or 63%) was related 
to socially responsible behavior. The second largest response category (n=104 or
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21 %) indicated that loan repayment and socially responsible behavior were not related. 
Seventy-seven participants (16%) found the question problematic and did not answer 
with a straight yes or no. Constant Comparative Methods (Lincoln & Guba, 1985) were 
used to develop emergent themes from each category of responses. Every third 
response (n=170) was examined to develop the following emergent theme summary in 
Table 18.
Additional comparative procedures indicated that 20% of both groups found the 
question problematic and did not answer with a yes or no. More loaners shared that 
student loan repayment is more a barometer of an ability to pay (45%), economic and 
national concerns (35%), or other things (20%). A majority of loaners (n=83 or 63%) 
and non-loaners (n=29 or 74%) agreed that student loan repayment and socially 
responsible behavior were related.
The graduates indicated basically the same types of responses with the 
exception of the loaners indicating the ability to pay response and non-loaners sharing 
more negative perceptions about defaulters and indicating that loan repayment was an 
ethical concern. As a result, the qualitative responses were not separated into loaner 
and non-loaner groups because these variances are apparent in the format used to 
report the qualitative responses. See Table 21 for group comparisons.
Yes - Repavment is Related to Post-Colleoiate Sociallv Responsible Behavior 
The qualitative post-collegiate behavior question in this study asked: “Do you think that 
student loan repayment is related to post-collegiate socially responsible behavior? 
Why?" Overwhelmingly, 63% (n=310) of the graduates indicated yes, loan repayment 
was associated with post-collegiate socially responsible behavior. The examined 
qualitative responses (n=112) indicated that the constructs of loan repayment and 
post-collegiate (socially responsible) behavior were related in the following ways:
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(1) repayment is a developmental benchmark (29%):
we must teach all Americans to repay all debts; financial and social 
debts have a connection; loans allow an opportunity to develop and 
broaden our knowledge and skills; loans for education come with the 
territory of investing in ourselves, we should be proud to pay back 
loans; college should teach responsibility that will help me during my 
entire life; it is a responsibility that is learned and college does not 
prepare you for; and finally, a growing awareness of adult responsibility 
and obligations are developmental benchmarks.
(2) repayment is a part of broad responsibility (20%);
responsibility in life covers all aspects including financial; it is related 
to responsibility period; keeping commitments and completing 
assignments are traits of responsible people; social responsibility trains 
you to be responsible for your debt; upholding a contract or agreement 
is socially responsible; loan repayment is related to other mature 
responsible behavior; responsible people repay their loans and remain 
responsible their whole lives (as a rule); if you can not repay your 
loans you will not be a responsible consumer; certain responsibility 
should be fulfilled at all times, including financial obligations; social 
responsibility behavior has a hand in keeping a job and paying back 
loans; my parents raised me to be responsible, as a responsible person 
1 pay back my loans; it is related to life-long socially responsible behavior 
with obvious exceptions due to exceptional circumstances (like President 
Lincoln walking miles in the snow to return a book to the library); those 
that place a priority on responsible behavior will make sacrifices to
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repay; and finally, we need to be responsible in all areas of our lives.
(3) repayment shows a commitment to others, a concern for national issues, and good 
citizenship (28%);
(a commitment to others) 
one should be grateful and keep this service operative for those who 
follow; if former students do not repay future students will suffer; loans 
should be repaid so others can use the funds; and finally, if we want this 
option to be open for our children we must pay them back.
(a concern for national issues) 
loan default contributes to national debts; default impacts the access and 
cost of future loans to others in need; repayment depends on future 
generations being able to get loans; not paying causes everyone else 
to pay for your loans through increased tuition; we must pay back loans 
or the system will fail and future students will lose the opportunity for 
financial aid; the implications of defaults are linked directly to the future 
availability of funds for other students; and finally, if repayment sources 
becomes financially unstable, it may limit loan opportunity for those 
who come after us.
(good citizenship) 
education is broad and helps people become concerned 
citizens and responsible, we have an obligation to give back to the 
community and should be committed to paying loans back; civic 
responsibility is important; taking advantage of the system and 
causing problems for future students in need is not an option;
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and finally. If people are socially responsible they will repay their 
debts to society and exhibit good character.
(4) repayment is an ethical concern (10%):
making promises and repaying loans shows truthfulness, honesty, and 
responsibility: non-payment of loans is immoral behavior; non-payment 
is dishonest and illegal; it has to do with a person’s values and ethics; 
default weakens one’s integrity not to mention making one a liar; 
payment of loans is the only honest alternative; loan repayment reflects 
character and responsibility; it is a sign that ethical growth has taken place in 
college; and finally, it is incomprehensible not to repay or to default; 1 would 
find a way!
(5) repayment is a future financial concern (6%);
it is the first legally binding agreement that some people enter into; part 
of being socially responsible is learning how to budget finances; we should 
repay to develop financial responsibility; it is the first step toward earning credit; 
having loans is having a big stake in your education and career development, 
as a result you become more aware of social issues; and finally, it has a 
serious impact on your credit and a direct bearing on your future.
The graduates in this study were willing to link loan procurement and repayment to a 
variety of developmental benefits. These personal and social benefits can prove 
useful in their post-collegiate lives. However, some graduates (21%) indicated that 
there were external factors (economic or an ability to pay) that influenced post- 
collegiate loan repayment (See page 193).
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No - Repayment is Not Related to Post-Collegiate Socially Responsible Behavior
A significant percentage (21%) of the graduates (n=104) did not agree that loan 
repayment was associated or indicative of post-collegiate socially responsible 
behavior. The examined qualitative responses (n=32) linked loan repayment to:
(1) ability to pay (47%):
there are not high paying opportunities that give individuals the 
ability to meet all of their financial obligations; if people do not have 
jobs they are unable to pay, I understand their defaults; many do 
not pay because they are not making the kind of money needed to 
set up our lives from day to day; mostly repayment is related to sufficient 
funds; job attainment is a big issue; employment is far more important; it is 
related to capacity to pay, if I get a job making $20,000 and I have a loan 
payment of $250 a month plus rent, car, etc., maybe I will default; 
sometimes people are socially responsible but are poor, payback does not 
have any bearing on behavior; what is important is getting a decent job to 
pay back the loans; sometimes factors beyond an individual’s control (job 
markets) affect their ability to pay; and finally, individuals may be responsible, 
but the hierarchy of needs precedes responsibility to loans.
(2) an indication of other things (19%):
maybe what is needed is social responsibility, sufficient income, and 
feeling that we learned because of the loans was beneficial; 
if we consider our education to be of value then it seems appropriate 
to repay; repayment is related to financially responsible behavior, 
ethical behavior, individual ethics and income upon graduation; the 
reselling of loans makes it difficult to keep up with the loans; and finally.
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personal finances are very different than social responsibilities; 
some people “hurt themselves” (with default) but are very socially 
responsible
(3) economic national concerns (16%):
it is an issue of the country's economic state and unemployment rates, 
a loan is a part of a social contract between the bank, the government, 
society, and the individual, it is a trust.
Is Loan Reoavment Related to Post-Collegiate Sociallv Responsible Behavior?
Approximately 16% of the graduates found this question problematic and did 
not indicate a straight yes or no (n=77). The problematic responses did not produce 
any new emergent themes that have not already been discussed in the 
aforementioned sections. The qualitative responses (n=26) indicated that loan 
repayment was related or linked to broad responsibility (27%), the ability to pay (23%), 
ethical implications (15%), other causes (12%) and financial acumen (8%).
Loaner and Non-Loaner Responses 
The results indicated in Table 19 to Table 21 were discussed previously and 
provide the rationale and justification for not separating the graduate responses into 
loaner and non-loaner groups. On an overall basis, there were not large variances in 
the responses provided by the two groups. Exceptions to this statement would include 
the following:
• Loaners relied primarily on diligence and other factors for success. Non­
loaners, on the other hand, relied primarily on leadership and diligence for 
success. See Table 20.
• Loaners indicated that student loan repayment was more a barometer of 
ability to pay, economic concerns, and other things. Both groups indicated
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that student loan repayment was related to post-collegiate socially 
responsible behavior. See Table 21.
Leadership and Responsibility
Table 19:
Leadership Question:
Do you think that leaders are more 
non-leaders?
socially and/or politically responsible than
Leadership Comments: Total Yes No Problematic
Loaners: 118 70 28 19
59% 24% 16%
Non-Loaners: 98 52 33 13
53% 34% 13%
Qualitative Themes: Non-
Loaners Loaners
Yes - LPi Subscales 27% 27%
Yes - "To Lead* Followers 6% 8%
Yes - "By Definition" 10% 2%
Yes - Set the Standard for Others 7% 7%
Yes - Requirement for Public Eye 6% 5%
Miscellaneous
No - Negative Perceptions of Leadership 19% 24%
No -Leaders and Non-Leaders are the Same 6% 8%
No - other Positive Characteristics 4% 3%
No - Only Leaders in Public View 3% n/a
Bi-Directional interactions 3% 8%
Should Be, But Not Necessarily So 4% 7%
There were no significant differences in the responses of the loaner group and 
the non-loaner group for the leadership and responsibility question. Both groups 
Indicated that leadership was linked to responsibility, yet expressed skepticism about 
leaders and provided answers that were not straight yes or no responses. The" no" 
and "problematic" responses indicated a reluctance to associate leadership with 
responsibility in all cases.
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Diligence. Leadership, and Success
Table 20:
Diligence
Question:
Is diligence or leadership more critical to academic and occupational success? 
What has been most important to your success?
Diligence Comments: Total Diligence Leadership Both Problematic
Loaners: 155 53 23 16 63
34% 15% 10% 41%
Non-Loaners: 92 27 39 10 17
29% 42% 11% 18%
Qualitative Themes: Non-
Loaners Loaners
Benefits 7% n/a
Perceptions •Confirmation of 01 14% 24%
Leadership is a By Product of Diligence 11% 3%
Negative Experiences (Diligence) 2% 24%
Diligence is a By Product of Leadership 2% 24%
Negative Experiences (Leadership) 8% 8%
Leadership Benefits 6% 10%
Diligence and Leadership Equally Important 10% 11%
Other Characteristics for Personal Success 31% 6%
Religious Characteristics for Success 8% 10%
Women Characteristics for Success 2% 2%
Here, the contrast procedures indicated that the loaner group relied primarily on 
diligence (34%) for success and other factors (41 %) while the non-loaner group relied 
primarily on leadership (42%) and diligence (29%). This finding could have cultural 
and gender influences embedded in the response. African Americans (42.8%) and 
women (60.8%) are highly represented in the loaner group. Both women and African 
Americans in the racial analysis of this qualitative question indicated that diligence was 
more important to success than leadership. Additionally, both African Americans and 
females shared negative perceptions of leadership and relied more heavily on other 
factors for success. Whites, on the other hand, represented 60.8% of the non-loaner 
population and placed value on a combination of leadership and diligence skills for 
success.
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Loan Repayment and Post-Collegiate Behavior
Table 21:
Social Responsibility Question:
Do you think that student loan 
socially responsible behavior?
repayment Is related to post-collegiate 
Why?
Social Responsibility Comments: Totai Yes No Problematic
Loaners: 131 83 22 34
63% 17% 20%
Non- Loaners: 39 29 2 8
74% 6% 20%
Qualitative Themes: Non-
Loaners Loaners
Yes-Deveiopmental Benchmark 21% 31%
Yes-Part of Broad Responsibility 24% 35%
Yes-Commitment to Others - 26% 12%
National Concern /Citizenship
Yes-Ethicai Concerns 9% 7%
Yes-Future/Financial Concerns 12% 3%
Yes-Attitudes About Defaulters 8% 12%
No-Ability to Pay 45% n/a
No-Indication of Other Things 20% 100%
No-Economic National Concerns 35% n/a
Miscellaneous
Part of Broad Responsibility 33% 43%
Ability to Pay 25% 29%
Ethical Implications 12% 14%
Other Causes 21% 14%
Rnancial Acumen 9% 14%
Here, both groups indicated that repayment was related to post-collegiate 
socially responsible behavior. However, the loaner group recognized that student loan 
repayment could be related to an ability to pay, economic concerns, and other factors. 
This finding could be related to the demographic information that indicated that the 
loaner group averaged lower salaries and majored in fields that were lower paying than 
the non-loaner group. This double disadvantage could certainly cause members of the 
loaner group to appreciate the impact of post-collegiate salaries and job market
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opportunities on loan repayment. The loaner group apparently views these financial 
conditions as separate and distinct from social responsibility.
Variation Among Racial Groups - Qualitative Responses 
Leadership and Responsibility
The graduates were asked to give their feedback on the following question:
• Do you think that leaders are more socially and/or politically responsible 
than non-leaders? Why 
Constant Comparative procedures (Lincoln & Guba, 1985) were performed on the 
responses given. The following is a summary of the emergent themes and findings 
that resulted from these qualitative procedures. Whites (56%) tended to respond 
more frequently than African Americans (44%) to this question. The negative 
perceptions of leaders and leadership qualities replicated these percentages: 56% of 
the negative comments about perceptions concerning leaders and leadership qualities 
were from White graduates, while 44% of the negative comments were from African 
Americans. African American and White graduates differed in their responses to 
linking leadership and responsibility in the following ways. First, Whites shared more 
negative comments about non-leaders than African Americans. Whites non-leaders 
descriptors (71%) included:
they just go through the motions and let things happen; they are 
apathetic or pessimistic about the changes that need to be made; 
they are people who do not realize the power of individuals to 
make differences; they do not act because they do not feel 
empowered; and finally, their work is often not seen because they 
tend to do the dirty work.
144
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
African American non-leaders descriptors (29%) were more neutral comments: 
they can be just as important as leaders; they only see their 
perspective and concerns not general overall concerns.
Second, in looking at the leadership (LPI) and reconceptualization characteristics 
mentioned most frequently by African American and Whites, the following distinctions 
were noted:
African Americans Whites
1st Inspiring 38% Modeling 45%
2nd Modeling 21% Inspiring 24%
3rd Enabling 17% Service 18%
Both African Americans and Whites referred to the inspiring and modeling 
competencies in the first and second orders of frequency. The first position of 
"inspiring a shared vision" for African Americans can be related to the strong influence 
of civic and community leadership prevalent in the Black community. Most of the 
prominent leaders in the Black community have been educators, civic leaders, and 
religious leaders. Therefore, the African American rankings of "inspiring a shared 
vision"," modeling the way", and "enabling others to act" all point to the phenomenon 
of rallying individuals around a shared vision (as in the civil rights movement for the 
equality of African Americans in this country). Permeter (1971 ) noted that African 
Americans engaged in the greatest degree of nonacademic organizational involvement 
when compared to other students in their study. Non-academic participation was 
summarized as student government and community service affiliations.
Whites, on the other hand, are seen in a variety of leadership roles in America, 
corporate and government leadership being two of the largest roles. As a result, it is 
understandable that "modeling the way" is in the first position of frequency. For
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Whites, there seemed to be a Internal focus on projecting a leadership Image first then 
"Inspiring a shared vision" second. It appeared that whites ascend to leadership roles 
then turn their focus externally to community and civic Involvement, while African 
Americans use community and civic Involvement to rise to leadership positions. The 
third rank frequency of responses for African Americans was "enabling others to act" 
on a one-to-one basis that could point to a commitment to others. White’s third rank 
frequency of responses also points to a commitment to others only on a larger scale 
I.e. through service leadership.
Diligence. Leadership, and Success 
The graduates were asked to give their feedback on the following question:
• Is diligence or leadership more critical to academic and occupational 
success? What has been most Important to your success?
Constant Comparative procedures (Lincoln & Guba, 1985) were performed on the 
responses given. The following Is a summary of the emergent themes and findings 
that resulted from these qualitative procedures. Whites provided 57% of the 
responses to this question while African Americans provided 43% of the comments. 
African Americans and Whites differed In their responses regarding the diligence 
and/or leadership factors associated with various academic, occupational, and 
personal successes In the following ways. First, In ranking the responses concerning 
what characteristics are most critical to success the following was noted:
African Americans Whites
1st
2nd
3rd
Diligence
Problematic
Both
52%
21%
18%
Diligence
Both
Leadership
Problematic
42%
27%
15%
15%
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There are more similarities than differences in the responses between the two
groups. While Whites indicated more negative perceptions of leadership, African
Americans ranked leadership skills in the last rank order (in terms of frequency) of
being critical to success. Whites referred to leadership characteristics with a third
ranking of frequency.
The answer may lie in the problematic responses given by African Americans.
Problematic responses were those cases where neither diligence nor leadership was
thought to be critical to success. The differences among the two groups are in the
area of other characteristics required for success. In looking at the ranking of the
emergent themes associated with the problematic responses, 92% of the comments
regarding religious affiliations as being critical to success came from the African
American graduates. It is clear that African Americans put more of an emphasis on
diligence and spiritual support to succeed while Whites may depend on a combination
of diligence and leadership to succeed.
A second difference is in the ranked frequencies of other factors for success.
Both African Americans and Whites rely on family, educational, and professional
support structures and found the question problematic but referred to the diligence and
leaderships variables under examination in this study. The following was noted:
 African Americans  Whites
1st Support Other
Structures 40% Factors 45%
2nd Other Research
Factors 33% Variables 25%
3rd Research Support
Variables 20% Structures 20%
The two groups differed in their first priority rankings for factors critical for success. 
African Americans primarily referred to support structures as being critical to success:
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support from family: God, education, family, and knowing how to treat 
people; support from colleagues and committee members; good 
mentors; talent and communication; setting an example for other 
family members.
Whites primarily referred to other factors that were critical to success: 
finding information; not settling for the status quo; staying busy; 
always be involved; luck; raw talent; intelligence; the ability to 
make small steps in the right direction.
These findings are similar to research on the non-cognitive variables for success for 
African Americans that concluded self-confidence, a realistic self appraisal, community 
service, knowledge in the field, culturally influences leadership, clear long-term goals, 
and an understanding of the impacts of racism, and finally, strong support systems 
were critical to success (Tracey & Sedlacek, 1984; 1986).
Finally, in looking at the diligence (Dl) characteristics mentioned most 
frequently by African Americans and Whites, the largest difference is the fact that 
African Americans listed all of the competencies of diligence with equal frequencies 
(with the exception of responsibility). Whites primarily focused on the social practices 
that contribute to good morals and self-esteem (responsibility):
African Americans Whites
1st
2nd
3rd
Motivation
Concentration
Conformity
Discipline
Responsibility
n/a
21%
21%
21%
21%
14%
18%
Responsibility 47%
Concentration
Discipline
27%
20%
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The internal activities of focusing on a problem (concentration), and the training of the 
will (discipline) have lower frequencies. The responsibility priority in the frequency of 
responses seems to fit with the first frequency ranking of "modeling the way" noted in 
the leadership rankings for Whites. African Americans referred to four of the five 
diligence competencies with an equal amount of frequency.
Loaner Comments 
The graduates were asked to give their feedback on the following question:
• Any comment about loan status?
Whites (68%) tended to respond more frequently than African Americans (32%) to this 
question and expressed all of the concerns with greater frequencies in all areas but 
administrative concerns about the loan program. Whites tended to voice a distorted 
amount of anger (100%) and anxiety (90%) about the amount and status of their 
student loans. African Americans bypassed comments of anger and anxiety and 
focused their comments on administrative recommendations to improve the student 
loan program. A break down of the frequency of responses indicated the following:
African
Americans Whites
ORegret 36% 64%
Anger 0% 100%b
Anxiety 10% 90%
Frustration 33% 67%
Future Concerns 33% 67%
Administration 57% 43%
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Loan Repayment and Post-Colleaiate Behavior
The graduates were asked to give their feedback on the following question:
• Do you think that student loan repayment is related to post-collegiate 
socially responsible behavior? Why?
Contrast Comparative procedures (Lincoln & Guba, 1985) were performed on the 
responses given. The following is a summary of the emergent themes and findings 
that resulted from these qualitative procedures. Whites (69%) responded more 
frequently than African Americans (31%) to this question. Whites had larger response 
frequencies in all categories with the exception of repayment being a developmental 
benchmark and the ability to pay answers. African Americans felt strongly about these 
two areas despite their relatively lower participation in this question. These findings 
could be related to the fact that there is agreement from a majority of researchers that 
African Americans and American Indians who come from families with little schooling 
have the largest default rates generally ranging from 30% to 60% (Volkwein &
Cabrera, 1998). This study’s findings is similar to previous research that determined: 
(1) The inability to pay is the greatest cause of default behavior, (58.9% report being 
unemployed and 49.1% reported working for low wages) (Volkwein & Cabrera, 1998).
African
Americans Whites
Developmental Benchmark 71% 29%
Broad Responsibility 8% 92%
Commitment to Others 35% 65%
Ethical Concerns 17% 83%
Future Concerns 25% 75%
Ability to Pay 50% 50%
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The second racial difference noted for this question was in the graduate 
attitudes about defaulters. White graduates provided 75% of the comments about 
defaulters although the national statistics indicate that only 13% of defaulters are 
White:
I think not to pay is reprehensible: I have a certain negative 
opinion about people who would do something like not repaying 
back their loans; most of the defaulters I have known have acted 
irresponsibly, had drinking problems, or felt they did not have to work; 
no one should get a free ride; loaners should pay it back not responsible 
taxpayers; people who default also think they can get away with 
other irresponsible activities; and finally, if you are lazy, you do 
not work or pay, if you are energetic, you work and pay.
White graduates appeared to be more judgmental and have more negative 
perceptions of defaulters that mirror the racial stereotypes for groups of color in our 
country. African American graduates provided 25% of the comments concerning 
attitudes about defaulters:
some students intent to default in the first place; if one engages 
in unethical behaviors; will also not repay their loans.
African Americans are more likely to default and understand through experience or 
causal observations how economic and the ability to pay may impact repayment 
behavior. The negative comments by the African American graduates could result 
from possible observed student abuses of loan dollars during their academic lives.
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Major Qualitative Conclusions - Racial Groups
Reported racial differences:
• Both groups offered construct validation for the LPI competencies of “inspiring a 
shared vision", and “modeling the way" competencies. However, there appeared to 
be racial distinctions in the rankings of these two competencies due to the social 
and political positions of the examined groups. African Americans showed a 
stronger tendency toward “enabling others to act" and Whites emphasized service 
leadership.
• A larger percentage of African Americans found the leadership/diligence contrast 
question problematic and provided 92% of the responses that identified religious 
affiliations as critical to success. Outside of diligence and leadership variables, 
African Americans primarily relied on support structures for success (family, God, 
colleagues, mentors, etc.) and Whites primarily relied on other factors for success 
(luck, talent, intelligence, finding information, not settling for the status quo, etc.).
• Whites voiced a disproportionate amount of anger and anxiety about their student 
loans while African Americans placed a disproportionate amount of attention on 
administrative issues with the student loan program.
• African Americans felt strongly that loan repayment was a developmental 
benchmark that should be accomplished even though they understood the 
obstacles to procurement such as the ability to pay and economic barriers.
• White graduates' perceptions of defaulters were similar to racial stereotypes: 
irresponsible behavior, laziness, avoidance of work, etc. African Americans’ 
comments appeared to be more neutral or related to specific individuals not groups 
of people as a whole.
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Variation Among Gender Groups - Qualitative Responses 
Leadership and Responsibiiitv
The graduates were asked to give their feedback on the following question:
• Do you think that leaders are more socially and/or politically responsible 
than non-leaders? Why 
Contrast Comparative procedures (Lincoln & Guba, 1985) were performed on the 
responses given. The following is a summary of the emergent themes and findings 
that resulted from these qualitative procedures. Females (64%) responded to this 
question with greater frequency than males (36%). The negative comments about 
perceptions concerning leaders and leadership qualities closely approximated these 
percentages. In looking at the leadership (LPI) and reconceptualization characteristics 
mentioned most frequently by females and males, the following distinctions were 
noted:
Females Males
1st Inspiring 32% Modeling 43%
2nd Modeling 29% Inspiring 29%
3rd Challenging 12% Challenging 10%
Enabling 10%
Encouraging 10%
Both females and males referred to the inspiring and modeling competencies in the 
first and/or second order of frequency. The rankings of females matched the rankings 
of African Americans and the male rankings matched the White rankings in the racial 
comparisons. This finding indicates that the dominant gender and racial groups agree 
on what it takes to exhibit leadership i.e. modeling of current leadership styles that set 
examples for behaving in ways that are consistent with shared values of the power
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establishment. The less empowered groups enlist others by appealing to collective 
values, interests, and hope to build coalitions by inspiring shared visions that may be 
separate and distinct from current values practiced by the dominant racial (White) and 
gender (male) groups.
Additionally, the fact the females referred to the challenging the process 
competencies with the third rank of frequency contradicts previous studies that 
concluded that women were more comfortable with enabling others and less 
comfortable with the challenging the process competencies of leadership (Komives,
1994). The above qualitative findings do hint that there are gender and racial 
differences in leadership styles that could result from the socioeconomic and political 
positions held by the groups under consideration.
Diligence. Leadership, and Success 
The graduates were asked to give their feedback on the following question:
• Is diligence or leadership more critical to academic and occupational 
success? What has been most important to your success?
Contrast and Comparative procedures (Lincoln & Guba, 1985) were performed on the 
responses given. The following is a summary of the emergent themes and findings 
that resulted from these qualitative procedures. Females (64%) responded to this 
question with greater frequencies than males (36%). Females and males differed in 
their responses as to the diligence and/or leadership factors associated with various 
academic, occupational, and personal successes in three ways. First, in ranking the 
responses concerning what characteristics are most critical to success. There are 
more similarities than differences in the responses between the two groups. Both 
groups positioned diligence at the top and leadership at the bottom with the 
frequencies of their responses. Females overall had encountered negative
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experiences with trying to use cookie cutter models of leadership and diligence. A 
breakdown of the distinctions were as follows:
Females Males
1st Diligence 52% Diligence 36%
2nd Both 25% Problematic 27%
3rd Problematic 14% Both 24%
4th Leadership 11% Leadership 16%
White females provided 75% of the comments that shared negative experiences with 
leadership:
a diligent person is better than a leader who is full of hot air; 
leadership is secondary, a diligent person can be successful 
without being a leader; I have been disappointed with the 
expectations of leadership in my graduate programs; leaders 
are often given positions because of show not because of follow 
through; a person who diligently pursues will be more successful 
than a person who only chooses leadership roles; and finally, I 
have been allowed to slack because I am perceived as being able 
due to my perceived leadership ability.
White females indicated more negative experiences with leadership, but
African American females had encountered negative experiences with diligence and
leadership:
one can work very diligently and display outstanding qualities in 
the workplace and not have it acknowledged (or succeed); I have 
been the leader or higher than others yet the other person were
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promoted: and finally, I have often changed positions in order to receive 
opportunities not given to me.
White females also indicated that there are particular challenges to women in 
leadership roles:
if you are a woman leadership is more critical; a diligent woman 
without leadership skills will be passed over; diligence is worthless 
without an assertive leadership style, and both skills are needed, this 
may be due to differences in leadership styles and/or the visibility of 
women as leaders and as a result we are especially diligent and 
persistent.
The second difference among the two groups was in the areas of other characteristics 
for success. In looking at the rankings of the emergent themes associated with 
problematic responses, 67% of the responses that indicated that religious affiliations 
were critical to success were from African American women. There were no White 
females who indicated that religious affiliations were critical to their success. Finally, in 
ranking the frequencies of other factors for success the following was noted:
Females Males
1st Support 
Structures
2nd Personal
Factors
3rd Research
Variables
Other 
40% Factors
Research 
33% Variables
Support 
20% Structures
55%
28%
20%
Once again, females rankings duplicated the African American referral frequencies 
and the males rankings mirrored the White frequencies for other variables that are 
critical to success. This finding added further support for the view that success
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requirements could be related to the social and political positions of racial and gender 
groups in our country.
Both females and males relied on family, educational, and professional support 
structures and found the question problematic but nevertheless, referred to the 
diligence and leaderships variables under examination in this study. The males 
however, placed a higher reference frequency on other factors. Males shared 82% of 
the other factors required for success:
“other factors” descriptors for males included:
high GPA and GRE; a life in balance, and reasonable health 
not settling for the status quo; staying busy; always be involved; 
luck; raw talent; intelligence; the ability to make small steps in the 
right direction.
Finally, in looking at the diligence (Dl) characteristics mentioned most frequently by 
females and males, the following distinctions were noted:
_________Females_________   Males________
1st Responsibility 30% Concentration 36%
2nd Discipline 22% Responsibility 27%
3rd Motivation 17% Discipline 18%
Concentration 17% Conformity 18%
The largest difference was the fact that females and males listed the concentration- 
assimilation competencies at opposite ends of the rankings. Focusing on a task is 
most important for males and least important for females. Both groups referred to four 
out of five of the diligence competencies in the first through third order of frequency. 
Females did not refer to the conformity-citizenship competencies in the top frequencies 
(maintaining harmony or status quo in organizational settings).
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Once again, these findings agree with the third ranking of the leadership 
competency of “challenging the process” females shared. If challenging is important 
then conformity and citizenship is less important. Males listed the 
conformity/citizenship competency in the third order of frequency and could have a 
greater interest in maintaining the status quo and their positions of power. Males did 
not refer to the motivation competency in the top frequencies (the drive to get started 
along a certain course of action) and this is surprising. However, the motivation 
competency could be masked in the concentration/assimilation competency (focusing 
attention on a task and incorporating the results of previous processes) and could be 
the result of researcher coding. All of the other competencies were referenced 
although females did not list conformity and citizenship and males did not list 
motivation in the top three rankings of priority.
Loaner Comments 
The graduates were asked to give their feedback on the following question:
• Any comment about loan status?
A breakdown of the frequency of responses indicated is listed below.
Females Males
Regret 57% 43%
Anger 67% 33%
Anxiety 50% 50%
Frustration 100% 0%
Future Concerns 42% 58%
Administration 86% 14%
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Females (60%) tended to respond more frequently than males (40%) to this question. 
Males, despite their smaller participation, seemed to share in the level of anxiety about 
their loans and felt strongly about the impact of student loans on their post-collegiate 
futures. Women graduates felt strongly about the frustration with their loans and the 
administrative problems of being involved in the federal program.
Loan Repayment and Post-Collegiate Behavior 
The graduates were asked to give their feedback on the following question:
• Do you think that student loan repayment is related to post-collegiate 
socially responsible behavior? Why?
Constant Comparative Methods (Lincoln & Guba, 1985) were performed on the 
responses given. The following is a summary of the emergent themes and findings 
that resulted from these qualitative procedures. Females (64%) responded more 
frequently than males (36%) to this question and expressed all of the concerns with 
greater frequencies in all areas but the area of future concerns (similar to the findings 
in the previous section) about the loan program. A breakdown of the frequency of 
responses is listed below.
Developmental Benchmark 
Broad Responsibility 
Commitment to Others 
Ethical Concerns 
Future Concerns 
Ability to Pay
Females
57%
72%
74%
58%
50%
75%
Males
43%
28%
26%
42%
50%
25%
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Females felt more strongly about repayment being a part of broad responsibility (72%), 
a commitment to others (74%), and a function of an ability to pay (75%). Although 
females placed an emphasis on the ability to pay, female graduates provided 88% of 
the comments concerning attitudes about defaulters.
Maior Qualitative Conclusions - Gender Groups 
Reported gender differences:
• The LPI construct validation from females’ responses replicated the African 
American rankings of inspiring and modeling, while the male rankings of these two 
competencies mirrored the white rankings. These similarities highlight the fact that 
leadership competencies may be related to larger racial and gender issues 
surrounding social and political power in our country.
• The LPI construct validation from females’ responses contradicted previous studies 
by referencing the “challenging the process" competency in the third position in 
terms of frequencies. Other studies have indicated that females are more 
comfortable with the "enabling others to act" competency and less comfortable with 
the "challenging the process" competency.
• Females provided 75% of the comments concerning negative experiences with 
leadership and African American females voiced all of the comments concerning 
negative experiences with diligence and leadership. Females also indicated that 
there are particular challenges to being a woman and a successful leader.
• Variables critical for success (outside of diligence and leadership) are support 
structures for females and other factors for males. This finding once again is 
similar to the variance noted between African Americans and Whites.
160
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CONCLUSIONS, DISCUSSIONS, AND IMPLICATIONS
Researchers who have examined the demographic variables associated with 
post-collegiate student loan activity have advocated future investigations into the areas 
of academic talent, leadership, effort, and personality measures of loan activity 
(Stockham & Hesseldenz, 1979; Volkwein & Cabrera, 1998). Stockham and 
Hesseldenz suggested the expansion of the types of measurements under 
considerations to go beyond pre, current, and post-college variables.
With this research’s quantitative procedures, I have attempted to fill this gap to 
examine whether leadership, diligence, and demographic variables are associated with 
loan procurement. I also tried to uncover some of the racial and gender (within group) 
variations that cannot be explained by overall demographic models. Using qualitative 
procedures in this research design, I sought to explore the leadership and diligence 
perceptions of college graduates and examine the impact of loan procurement on the 
lives of graduates during the post-collegiate repayment years.
Major Quantitative Conclusions 
Quantitative Research Question #1
Are loaners and non-loaners different in regard to their leadership 
competencies, diligence competencies, and their post-collegiate behaviors?
To address research question number one, the results of the Pearson Correlation and 
frequency ratio analyses indicated the following;
• Loaners had a higher total leadership mean score (15.4464 vs. 15.1646) than non­
loaners. Loaners reported higher mean scores in the challenging (LI), enabling 
(L3) and encouraging (L5) competencies and had a statistically significant higher 
leadership competency of “challenging the process” (LI ) whiles non-loaners had 
higher mean scores in the inspiring (L2) and modeling (L5) competencies.
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• Non-Loaners had a statistically significant higher total diligence mean score 
(10.7942 vs. 9.4173) than loaners. Additionally, non-loaners had higher mean 
scores in all of the diligence competencies and reported statistically significant 
higher diligence competencies of “conformity/citizenship” (D2), “discipline” (D4), 
and “responsibility” (D5).
• There were no significant post-collegiate behavioral differences between loaners 
and non-loaners.
The results of the t-tests and frequency analyses indicated that there are limited 
developmental (leadership) and no diligence or social (post-collegiate behavioral) 
differences associated with loan procurement. The leadership competency of 
"challenging the process" was found to be the only significant benefit related to loan 
procurement.
Leadership and Diligence Competencies of Loaners and Non-Loaners
The demographic comparisons of loaners and non-loaners indicated that 
students who took out loans had higher frequencies in all of the areas of college 
affiliations (Greek organizations, student government, and other student 
organizations). Additionally, loaners had higher frequencies of employment during the 
college years than non-loaners. On the surface, these findings involving collegiate 
activities would indicate that loaners should have higher mean scores for the 
leadership and diligence competencies examined in this study when compared to non­
loaners.
A preliminary review of the mean scores of the leadership competencies 
indicated that loaners had a higher total leadership mean score and higher mean 
subscores in the challenging, enabling, and encouraging competencies. Non-loaners 
had higher mean scores in the inspiring and modeling subscales of the leadership
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competencies. However, the results of the t-test comparisons of mean scores 
Indicated the only competency that was statistically different at the 5% level of 
significance was the leadership challenging competency. The “challenging the 
process" competency is supported by the practices of: (a) searching out challenging 
opportunities to change, grow, innovate, and Improve and (b) experimenting, taking 
risks, and learning from the accompanying mistakes.
A preliminary review of the mean scores of the diligence competencies 
indicated that loaners did not have higher mean scores in any of the subscales of the 
diligence competencies. The results of the t-test comparisons of mean scores 
indicated that there were three competencies that were statistically different between 
loaners and non-loaners at the 5% level of significance. Non-loaners had higher 
diligence mean scores that were statistically significant in the conformity/citizenship, 
discipline, and the responsibility competencies. The “conformity/citizenship" 
competency is defined as the act of maintaining harmony or the status quo in an 
organized setting by demonstrating maturity with respect to dealing with one’s self and 
significant others. The "discipline" competency is defined as the training of the will, 
and the "responsibility" competency is defined as the practices that contribute to 
building good moral and self-esteem.
Comparison summarv
The results of the above comparisons are at first a surprise until an 
examination of the participation of loaners and non-loaners in college affiliations is 
reviewed. Although loaners had higher frequencies of collegiate Involvement than 
non-loaners, non-loaners were still exposed to these activities and perhaps had more 
time to participate in these activities (due to lower incidences of reported working) 
during their college years. As a result, there did not appear to be multiple benefits
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(captured by the leadership practice inventory) that are associated with loan 
procurement.
Loaners, however, did have the benefit of challenging skills that may result from 
a combination of collegiate involvement, work experience, and the introduction and 
exposure to governmental and private lending agencies. Loaners may learn early on in 
their collegiate lives that the "squeaky wheel gets the oil". This challenging skill can 
certainly be viewed as a benefit in the procurement of financial aid, in dealing with loan 
administrators, and negotiating with institutioneil bureaucracies to receive funding to 
pay for postsecondary education. In examining the results of the t-tests performed on 
each question in the LPI that related to the noted subscales or competencies the 
following was noted in Table 22: the individual challenging questions with significant 
differences between the two groups were:
TABLE 22:
LEADERSHIP AND DILIGENCE ITEM DIFFERENCES 
(Loaners and Non-Loaners)
Loaners
Non*
Loanars PVaiue
SlgnMcant
Oifferenea
Laadcrshlp:
Challenging the Process
1 look for opportunities that challenge my skffls and abifities. 0.8095 0.7137 0.019 Yes
1 challenge the way things are done. 0ÆQ9S 0.3686 0.006 Yes
1 look for new ways to improve processes. 0.7667 0.7608 0.882
1 try to team from processes that do not go as planned 0.8238 0.8314 0.829
Diligence:
Conformity /  Citizenship
1 tend to avoid conflict with superiorsfadvisors. 0.5227 0.6681 0.004 Yes
1 owe an explanation to famiiyfsupeivisors when out longer- 0J269 0.4722 0.026 Yes
1 follow a bwfgeting and accounting system for my finances 0.1718 0.3665 0.002 Yes
1 enjoy attending religious ceremonies 0J891 0.4625 0.244
Discipline
1 remember to dnnk adequate water. 0.1388 0.2885 0.019 Yes
1 think 1 get enough rest -0.0072 0.1271 0.042 Yes
1 think 1 get enough exercise -0 .tt72 ■0.1315 0.835
1 have regular eating habits. 0.2S36 0.3715 0.066
Responsibility
1 complete assignments before spending time with family 0.1842 0.2629 0.156
and fnencs.
1 do my assignments as soon as 1 get them •0.0432 0.0635 0.081
1 like 10 axe an challenging projects 0.6492 0.6917 0.351
1 IT/ to keep my weight under control 0.4033 0.5138 0.071
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• I look for opportunities that challenge my skills and abilities.
• I challenge the way things are done.
In the diligence competencies, although loaners (75.8%) had higher 
frequencies of collegiate work experience than non-loaners (63.9%), non-loaners still 
received this exposure during their college years. As a result, there did not appear to 
be any benefits (captured by the diligence inventory) that are associated with loan 
procurement.
To further explain the differences in the diligence competencies between the 
two groups, there may be cultural and racial differences that impact the diligence 
competencies that are statistically significant (conformity/citizenship, discipline, and 
responsibility). Whites represented 60.8% of the non-loaners and African Americans 
represented 42.8% of the loaners. The discipline questions focused on health and 
nutritional activities that may vary based on the cultural lifestyles and attitudes of the 
graduates.
Another tentative explanation is that these three competencies are 
developmental requirements for both groups, and non-loaners are just further along in 
the skill attainment process. The discipline, responsibility, and conformity/citizenship 
competencies accumulated the lowest mean scores for both groups in the sample. 
Additionally, while 52% of the qualitative responses indicated that diligence was more 
critical to various successes, the leadership competencies mean scores were much 
higher that the diligence competencies mean scores for loaner and non-loaner 
graduates. This contradictory finding requires additional investigation. In examining 
the results of the t-tests that were performed on each question of the individual 
diligence competency subscales in Table 22, the following was noted: The conformity
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and citizenship individual questions from the diligence inventory (Dl) with significant 
differences between the two groups were:
• I tend to avoid conflict with supervisors and advisors.
• I owe an explanation to family/supervisors when out longer than expected.
• I follow a budgeting and accounting system for my finances.
The discipline questions with significant differences were
• I remember to drink adequate water.
• I think I get enough rest.
Surprisingly, none of the responsibility items were found to have significant differences 
between the two groups; it was the cumulative variance in the questions that proved to 
be statistically significant. In summary, the results of the t-tests indicated that there 
was a statistically significant leadership (challenging) benefit that could be associated 
with loan procurement. The t-tests did not indicate that there were statistically 
significant diligence benefits that could be associated with loan procurement. 
Post-Colleoiate Behavioral Differences of Loaners and Non-Loaners
In examining the post-collegiate behaviors of loaners and non-loaners, there 
were no significant differences (5 percentage points and 10% variance difference) in 
the frequencies of post-collegiate behaviors examined in this study.
Non-
Loaners Loaners
Voted -State Elections 76% 74%
Voted-National Election 76% 75%
Paid Taxes 74% 78%
Donations to Needy 59% 63%
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More than 50% of the graduates reported engaging in post-collegiate behaviors 
of voting, paying taxes, and making charity donations. These findings are similar to 
previous research that indicated college graduates exercise their voting privileges 
more frequently than other eligible voters (Taylor & Wolfe, 1971 ). It also stands to 
reason that college graduates with higher salaries and higher levels of disposal income 
would engage in benevolent and charity activities. The above findings indicated that 
students with loans do not engage in these activities to a greater or lesser extent than 
non-loaners. Post-collegiate behaviors that were reported by at least 40% of the 
graduates are:
Non-
Loaners Loaners
Ethical Business Practices 43% 41%
Civic Involvement 40% 40%
Community Service 47% 46%
Pascarella and Terenzini (1991) stated that “the evidence of differential institutional 
effects on college students is mixed and on balance inconclusive with respect to social 
conscience, humanitarianism, civic attitudes, and civic values" (p. 300). Pascarella, 
Smart, and Braxton (1986) concluded that differences in postsecondary educational 
attainment and the extent of exposure to the collegiate experience have only a small, 
perhaps trivial, influence on the development of humanitarian and civic values. African 
Americans, however, tended to show substantially greater increases in the value they 
placed on humanitarian and civic involvements than did Whites.
Additionally, Solmon and Ochsner (1978) examined the leisure time activities of 
college graduates and determined that attending cultural events and participating in 
community service activities ranked at the bottom of the activity preference scales.
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The most popular leisure activities were spending time with family, engaging in 
hobbies, and reading. There has not been a great amount of research conducted on 
the ethical practices of college graduates. While the aforementioned research findings 
are interesting, they do not indicate that the presence or absence of loans has any 
association with the examined post-collegiate behaviors of the two groups.
Post-collegiate behaviors that were reported by less than 40% of the graduates
are:
Non-
Loaners Loaners
Alumni Donations 35% 39%
Drove After Drinking 33% 29%O
Major Legal Offense 0% 1 %
Minor Legal Offense 4% 1 %
There were not a lot of surprises in the above findings. The percentage of graduates 
who admitted to driving home after drinking is similar to the percentage of graduates 
(40%) that reported drinking alcohol at least once a week (Smith, 1996). Sarvela and 
Rablow (1987) concluded that a majority of the participants in the state-wide Illinois 
alcohol and substance abuse program were college graduates. This finding suggested 
a relationship between alcohol/drug use and college graduates but provides little input 
on the discussion of whether loaners or non-loaners engage in these behaviors in 
different manners. It is reasonable to assume that graduates would refrain from 
unlawful offenses and the above results confirmed this assumption.
Comparison summarv
A majority of qualitative responses (63%) linked loan procurement and 
subsequent repayment to post-collegiate socially responsible behavior. Yet, this
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linkage was not apparent in the post-collegiate behavioral comparisons of loaners and 
non-loaners. Likewise, the mean score of non-loaners was higher and statistically 
different from loaners in the diligence competency of "conformity and citizenship," but 
this was not apparent in the post-collegiate behavioral comparisons of community and 
civic involvement for non-loaners. To date, researchers have not been able to come 
up with a regression model for insuring post-collegiate (socially responsible or 
othenvise) behaviors and unfortunately this study’s examined post-collegiate activities 
did not prove to be associated with loan procurement.
Quantitative Research Question # 2 
What are the leadership and diligence profiles of loaners and non-loaners?
To address research question number two, the results of the multivariate (leadership 
and diligence) logistic regression analysis indicated the following:
• Variables used in the leadership and diligence model were closely associated with 
loan procurement. This model, however, was bi-modal in that it was able to predict 
92.54% of loaners correctly, but only 15.88% of non-loaners, and 63.83% of both 
groups. This finding indicated that personality measurements are more closely 
associated with loan procurement than demographic measurements.
• A loaner profile (using variables with positive coefficients that were associated with 
increases in the likelihood of loan procurement) includes: the leadership 
competencies of challenging (LI), enabling (L3), and encouraging (L5), and the 
diligence competency of motivation (D l). Variables associated with decreases in 
the likelihood of loan procurement were: the leadership competencies of inspiring 
(L2) and modeling (L4), and the diligence competencies of 
concentration/assimilation (D2), conformity/citizenship (03), discipline (04),
and responsibility (05).
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Leadership and Diligence Multivariate Model
For comparison and discussion purposes, leadership and diligence models are 
provided for the four subgroups (African Americans, Whites, females, and males) 
examined in this study. Based on the analysis in Table 23, the leadership competency 
of "challenging the process" (LI) proved to be significantly associated with loaners for 
the “all loaner" and female groups. The diligence competency of “motivation” (D1) was 
statistically significant and associated with male loaners.
Table 23:
Loan Procurement
Leadership and Diligence Coefficient Comparisons
AB African
Americans
Whites Females Males
(n=622) (1=213) (n=340) (n=378) (n=242)
Measurements:
Leadership
Challenging 0.1893 * 0.3005 0.1101 0.3397 " -.0171
Inspiring -.0974 -.0321 -.1129 -.1571 -.0631
Enabling 0.0883 0.2281 -.0313 0.2077 0.0988
Modeling -.1062 -.2459 -.0596 -.1249 -.1234
Encouraging 0.1633 0.0021 0.1551 0.1405 0.2307
Diligence
Motivation 0.0399 0.2202 -.0897 -.2717 0.3055"
Concentrabon/Assimflaiion -.0566 -.2487 0.0859 0.0241 -.0964
Conformity/Citizenship -.1574 • -.2260 -.2014 •• -.2149 ” -.1034
Discipline -.0322 0.0452 -.0285 -.1051 0.0481
ResponskiBty -.1048 -.1872 0.0187 -.0166 -.2571 •
PCP %: Loaners 92.54% 100.00% 78.35% 85.28% 94.91%
Non-Loaners 15.88% 0.00% 36.67% 37.41% 11.76%
Total 63.83% 77 00% 60.88% 66.67% 65.70%
Significant at .001 level 
Significant at .01 level 
Significant at .OS level
On the other hand, the diligence competency of "responsibility" (D5) was associated 
with significant decreases in the likelihood loan procurement for males. The diligence 
competency of “conformity and citizenship" (D3) proved to be significantly associated 
with decreases in loaner status for all loaners. Whites, and female groups.
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My study indicates that the above leadership and diligence models produced 
higher PCP’s (percentage correctly predicted) statistics than the combined models for 
loan procurement (see research question # 3) supporting previous research findings 
that personality measurements are more predictive of loan activity than demographic 
measurements (Stockham & Hesseldenz, 1979; Volkwein & Cabrera. 1998). The 
findings also indicate that the variables that are associated with loan procurement (or 
loaner profiles) vary slightly by racial and gender groups and administrators who seek 
to use the allocation of loan funding for developmental purposes should be aware of 
these variances. (See Figure 5 for leadership and diligence competencies with 
positive coefficients in the loan procurement model.)
Quantitative Research Question #3 
What are the combined demographic, leadership, and diligence profiles of loaners 
and non-loaners?
• Are the profiles different for Caucasians and Africans Americans?
• Are the profiles different for females and males?
To address research question number three, the results of the multivariate 
(demographic, leadership, and diligence) logistic regression analyses indicated the 
following:
• The combined model (for all of the subgroups) was a stronger predictive tool for 
non-loaners (49.55% vs. 15.88%) than the leadership and diligence model. 
However, for all of the subgroups examined in this study: African Americans 
(100.00% vs. 94.87%), Whites (78.35% vs. 75.94%), females (85.28 vs. 83.56%), 
and males (84.91% vs. 90.73), the leadership and diligence model was a stronger 
profile model for loaners in Table 24.
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Figure 5: 
Summary of Leadership and Diligence Competencies with Positive Coefficients
A loaner profile (using variables with positive coefficients that were associated with 
increases incidences of loan procurement) includes: ethnicity (African American), 
ages of 20-39, student government affiliations, the leadership competencies of 
challenging (L1), enabling (L3) and encouraging (L5) and the diligence 
competencies of motivation (D l), concentration/assimilation (D2), and discipline 
(D4). Variables associated with decreases in the likelihood of loan procurement 
were ethnicity (Asian), married status, possession of a trade, bachelors, or masters 
degree, and the diligence competencies of conformity/citizenship (D3) 
and responsibility (D5).
Table 24:
Loan Procurement 
Model Prediction
All African
Americans
Whites Females Males
Nelson-Brown Model Predictions
Leadership and Diligence Model
Loaners 92.54% 100.00% 78.35% 85.28% 94.91%
Non-Loaners 15.88% 0.00% 36.67% 37.41% 11.76%
Total 63.83% 77.00% 60.88% 66.67% 65.70%
Demographic, Leadership. & Diligence Model
Loaners 85.68% 94.87% 75.94% 83.56% 90.73%
Non-Loaners 49.55% 45.83% 56.03% 60.71% 45.00%
Total 72.20% 83.33% 67.38% 74.65% 74.89%
• The combined overall model indicated that African Americans were four times 
more likely to incur student loans than Whites. This finding confirmed the fact that 
lower-income and students of color may be more adversely affected by restrictions 
in the federal loan program and loan reform initiatives.
Combined Multivariate Loan Procurement Models
The results of my study’s independent demographic analysis highlighted three 
variables: ethnicity (African American), age, and student government affiliations that 
were associated with increases in the probability of loan occurrence. On the other
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hand, four variables: gender (female), ethnicity (Asian), marital status (married and 
divorced), and school completion levels (trade, associates, bachelors, and masters +
Table 25:
Loan Procurement Summary
Variables that are Significantly Associated with Loan
Procurement
All African
Americans
Whites Females Males
(n=590) (n=204) (n=328) (n=339) (n=231)
Measurements:
Demographic
Ethnicity W ( - )
(AA)(A)
(+) 
(AA. A)
(+)
(AA)
Age (♦) (+) (+) (+) (+)
(20-39) (20-39) (30-39) (30-39) (20-39)
Marital Status (-) (') (■) (-)
(Marne
d)
(Divorced) (Marrie
d)
(Married)
School Completion (-) (-) (+) (*) {-)
(BA.
MA)
(Trade)
(BA. MA) (BA) (BA. MA) (BA)
Greek Affiliation (-)
Student Government Affiliation (+) (+) (4 (+)
Other Organization Affiliation (-)
Leadership
(L I) Challenging (+)
(L4) Modeling
Diligence
(D l) Motivation (4 (-) (+)
(D3) Conformity/Citizenship (-) {-)
(D5) Responsibility (-)
Loaners: 85.68% 94.87% 75.94% 83.56% 90.73%
Non-Loaners: 49.55% 45.83% 56.03% 60.71% 45.00%
Total: 72.20% 83.33% 67.38% 74.65% 74.89%
30 hours degrees) were associated with decreases in the probability of student loan 
indebtedness. Staying in college, earning good grades, completing a degree, getting 
and staying married, and not having dependent children are all actions that increase
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the likelihood of post-collegiate repayment of loans (Volkwein & Szelest, 1995). In this 
research, I combined leadership and diligence variables with selected demographic 
variables to develop multiple profiles that summarized variables that are associated 
with loan procurement.
When leadership and diligence variables were added to the demographic 
variables at Table 12 (on page 102) three types of findings are visible. First, five 
variables were associated with significant and/or sizable increases in the probability of 
loan indebtedness: ethnicity, age, student government affiliation, and the leadership 
competencies of challenging (LI) and modeling (L4). These findings link student loan 
activity to the literature on organizational wealth and diversity (ethnicity and student 
affiliations) and the student-institution fit literature (ethnicity, age, leadership). The 
linkages to institutional wealth (defined as the diversity of student bodies, financial 
backgrounds, and developmental experiences), are found in the higher incidences of 
loan procurement for African Americans and lower income students, who typically 
attend historically black and propriety institutions respectively, at higher rates than 
majority students. The linkages to student fit and institutional diversity (defined as a 
diversity of experiences provided to students) are found with the associations of 
student affiliations, ethnicity, and loan procurement.
Second, four variables were associated with significant and/or sizable 
decreases in the probability of loan indebtedness: marital status, other organization 
affiliations, and the diligence competencies of conformity/citizenship (D2) and 
responsibility (D5). These findings link student loan procurement to the ability to pay 
model (marital status), organizational wealth and diversity literature (college 
affiliations), and student-institution fit literature (college affiliations and diligence of 
students). The linkages to the ability to pay model are found in the lower incidences of
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loan procurement with older students who are married and/or divorced. Other 
researchers have established higher incidences of loan default with single parents, 
unmarried graduates, and individuals with debilitating illnesses (Fossey, 1998; 
Volkwein & Cabrera, 1998).
Third, lower school completion levels had positive associations with the 
probability of loaner status for Whites and negative effects on the probability of loaner 
status for all, African American, female, and male groups. These findings link student 
loan procurement to the human capital theory and the benefits of private and public 
educational subsidies. The linkages are found in the allocation of loan dollars as 
public subsidies (versus private or family subsidies) to provide student access to post­
secondary educational institutions. The volume of loan dollars joined with other forms 
of support (parental or student) can once again be linked to an ability to pay. A 
summary of all of the variables that are significantly associated with loan occurrence 
for all groups is highlighted in Table 25.
Combined Racial Model
The logistic regression analyses used to answer whether the profiles of loaners 
and non-loaners were different for Caucasians and African Americans indicated the 
following;
• The combined racial model was more predictive for African American loaners 
(94.87%) than White loaners (75.94%). This model was moderately predictive for 
African American non-loaners (45.83%) and White non-loaners (56.03%). A 
significant variable that was associated with loaner status for both groups was age. 
Differences in significant loaner variables included the diligence motivation (Dl ) 
competency for African Americans and possession of a bachelor’s degree and 
student government affiliations for Whites.
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• A combined loaner profile (using the variables that were associated with increases 
in the probability of loan occurrence for African Americans) includes: younger ages, 
student government affiliations, the leadership competencies of challenging (LI) 
and enabling (L3) and the diligence competency of motivation (D l).
• A combined loaner profile (using variables associated with increases in the 
probability of loan occurrence for Whites) includes: younger ages, being divorced, 
having a trade or a bachelor’s degree, student government affiliations, the 
leadership competencies of challenging (LI) and encouraging (L5), and the 
diligence competency of concentration and assimilation (D2).
• In the racial model, the federal shift from grants to loans in the student aid program 
was highlighted by results that indicated that younger African Americans were up 
to 39 times more likely to be loaners than older African Americans. Younger 
Whites were up to three times more likely to be loaners than older Whites.
Racial groups and loan procurement
There is agreement from a majority of researchers that African Americans and 
American Indians who come from families with little schooling have the lowest loan 
repayment rates, generally ranging from 40% to 70%, (Volkwein & Cabrera, 1998) and 
the highest loan occurrence rates. Previous research has determined the following:
(1) The inability to pay is the greatest cause of non-repayment behavior, (58.9% report 
being unemployed and 49.1% reported working for low wages); (2) interfering personal 
problems (32.7%) is a distant third factor; and (3) one in four students (24.1%) report 
being confused by the repayment process. Finally, 75% of students were not aware 
of the loan deferment option as an alternative to default (Dynarski, 1994;GAO, 1991; 
Volkwein, 1995; Volkwein & Cabrera, 1998). These findings concerning the causes of
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non-repayment were captured in this study by the qualitative responses of the 
graduates on page 139.
The analysis at Table 13 indicated that the racial procurement model at page 
105 is a stronger model for African Americans loaners (94.87%) than Whites loaners 
(75.94%). In comparing the two groups: (1) the influences of age on African 
Americans, by looking at the coefficients, were three times as large as the coefficients 
for Whites and the odds statistics were up to ten times as large for having loaner 
status; (2) marital status is associated with the probability of incurring loans to a larger 
extent for African Americans (divorced) than Whites (married); and (3) school 
completion levels have opposite influences on the two groups. The possession of 
bachelors and masters degrees was associated with increases in the probability of 
loan procurement for African Americans, while having bachelors degrees was 
associated with decreases in the probability of loan procurement for Whites. This 
finding indicated that Whites may receive more parental and/or scholarship support for 
bachelor degrees; and (4) college affiliations also have opposite influences on the two 
groups; other student affiliations were associated with decreases in the probability of 
loaner status for African Americans, while student government affiliations were 
associated with increases in the probability of loaner status for Whites. The last 
comparison finding between the two groups is that the diligence competency of 
motivation (Dl ) influenced the probability of loaner status for African Americans. No 
other leadership or diligence competencies proved to be significantly associated with 
loan procurement in the racial procurement model.
Combined Gender Model
The logistic regression analyses used to answer whether the profiles of loaners 
and non-loaners were different for females and males indicated the following:
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• The combined gender model proved more predictive for male loaners (90.73%) 
than female loaners (83.56%) but was a stronger tool for female non-loaners 
(60.71%) than male non-loaners (45.00%). Significant variables associated with 
loaner status for both groups included African American, younger ages, and 
student government affiliations. Differences in significant loaner variables 
associated with loan procurement for females and males included, the leadership 
challenging (LI ) competency for females and the diligence motivation (D3) 
competency for males.
• A combined loaner profile (using variables with positive coefficients that were 
associated with increases in the likelihood of loaner status for females) includes: 
ethnicity (African American), younger ages, possession of trade degrees, student 
government affiliations, and the leadership competencies of challenging (LI), 
enabling (L3), and encouraging (L5) and the diligence competencies of 
concentration/assimilation (D2) and responsibility (D5).
• A combined loaner profile (using variables with positive coefficients that were 
associated with increases in the likelihood of loaner status for males) includes: 
ethnicity (African Americans), younger ages, student government affiliations, the 
leadership competencies of enabling (L3) and encouraging (L5) and the diligence 
competencies of motivation (D l) and discipline (D4).
Gender groups and loan procurement
The analysis in Table 14 indicated that the gender procurement model on page 
108 is a stronger predictive measure for male loaners (90.73%) than for females 
loaners (83.56%). In comparing the two groups: (1) being African American, younger, 
and having student government affiliations were all associated with increases in the 
probability of loaner status for both females and males; (2) having higher school
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completion levels was associated with decreases in the probability of being a loaner for 
females (bachelors) and males (bachelors and masters): (3) greek affiliations, and the 
diligence competencies of conformity/citizenship (02) and responsibility (05) all were 
associated with decreases in the probability of loan procurement for males; (4) the 
diligence competency of motivation (01) had opposite influences on the probability of 
loaner status by being associated with decreases in the likelihood of loans for females 
and increases in the likelihood of loans for males; and (5) the leadership competency 
of challenging (LI ) was associated with increases in the probability of loaner status for 
females while being married was associated with decreases in the probability of 
incurring loans.
Major Qualitative Conclusions 
Qualitative Research Question #1 :
Do you think that leaders are more socially and/or politically responsible 
than non-leaders?
• Graduates (55%) linked leadership with responsibility and perceived leaders to be 
more responsible than non-leaders. However, over half of the graduates who 
answered that leadership and responsibility were not linked (24%) shared negative 
perceptions of leaders and leadership characteristics. These negative perceptions 
indicated that leaders were motivated by money, power, status, self-interest, and 
values and beliefs that are deterrents to responsible behavior (See page 1171.
• There were also racial and gender differences in leadership styles and the 
perceptions of leadership. While both groups referred to inspiring and modeling as 
positive leadership skills, African Americans made more references to cooperative 
leadership competencies. Whites, on the other hand, exhibited a stronger 
emphasis on service leadership (See page 145). Women in this study appeared to
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be more comfortable with the challenging leadership competency than respondents 
in Komives (1994), that noted the gender differences between males and females 
(See page 153).
Leadership in Higher Education
Leadership development is an area that has become a key focus for business 
and politics, and is finally coming of age in higher education. Ritter and Brown (1986) 
recommended a five step process in developing leadership programs in higher 
education: (1 ) analysis of assumptions: (2) analysis of institutional environment; (3) 
analysis of existing programs; (4) development and implementation of new 
components; and (5) evaluation. These recommendations are critical as this study’s 
findings indicated many graduates have negative perceptions (assumptions) of leaders 
and the impact of leadership on success (See page 117). Additionally, leadership 
styles and orientations can vary based on racial and gender groups (pages 1 ^  and 
153).
Armino (1993) examined the theories of cognitive, racial identity, affective, 
psychological, and moral development that can be helpful in designing leadership 
training programs. The qualitative responses of African Americans in this study 
referred to leadership as being the least critical to their academic, occupational, and 
personal success. This has tremendous implications for leadership curricula, as 
educators and administrator must begin to consider the racial and gender leadership 
orientations and perceptions that students bring to higher education classrooms.
Qualitative Research Question #2:
Is diligence or leadership more critical to academic and occupational success? 
What has been most important to your success?
181
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
• Over 53% of the graduates felt that diligence was more Important than leadership 
to academic, occupational, and personal success.
• The qualitative responses also Indicated that there were racial and gender 
difference In the factors considered critical to success. African Americans 
reported family and religious support structures as being critical to their success, 
while Whites reported other factors Including luck, raw talent, and Intelligence (See 
page 148). Women reported support structures (similar to African Americans), 
while men reported other factors (similar to Whites), as being critical to their 
success (See page 156). This finding Indicates that the social and political 
orientation of groups that result from racial and gender positions may Influence the 
factors that are considered to be critical to success.
Diligence In Higher Education
Lower Income students (African Americans In this study) are left with larger 
debt packages than middle and upper Income students. Disadvantaged students In 
the first year of college should be targeted for Increased grants and/or work-study 
programs as opposed to loans to prevent high drop-outs due to an Inability to pay.
Blanchette (1994) Indicated that on average, the provision of an additional 
$1,000 In grants given per semester would lower the probability of African Americans 
and Hispanic students dropping out of school by 7% to 8%, respectively. Other 
studies have replicated the sensitivity to grants (not loans) that disadvantaged groups 
have In regard to educational persistence, access, and choice (Mossier, Braxton, & 
Coopersmlth, 1989; Mortenson, 1995; St. John, 1989).
In announcing the 1999 education budget proposal that Includes a $70 million 
Increase In the student work-study program. President Clinton directed the following 
comments to a group of high school students: “Sometimes, If you have to work a little.
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you are even more disciplined with your time and you wind up studying a little more” 
(The Des Moines Register, 1998). In fact, it is work-study programs that may have the 
most logical connection to the development of diligence in college students.
Qualitative Research Question #3:
Any Comments about Loan Status?
• Graduate reactions to their loan status or volume included regret, anxiety, 
frustration, and anger. Concerns about student loans included future impacts to 
post-graduate lives, administrative problems with the program, interest 
accumulations, and the financial effects of student loan procurement on future 
consumer purchases and just out-of-school salaries.
• Graduates also offered strategies to mitigate the impact of loans on the post- 
collegiate lives of college graduates that were similar to national financial advisors 
recommendations. Other researchers have used qualitative procedures to uncover 
graduates perceptions of loans and their effect on their post-collegiate lives 
(Somers & Bateman, 1997). Similar to the findings in this study, these 
examinations have uniformly pointed to the negative post-collegiate consequences 
that result from high volumes of loan procurement.
Returns to College Education - Qualitv of Life Factors
Historically, estimates of private rates of return to four years of college 
education have typically ranged from 10% to 15% (Becker, 1964; Geske, 1995; 
Hanoch, 1967; Hansen, 1963; Mincer, 1974). These returns may not hold true for 
students of color and lower income students (and potentially all students) if you factor 
in the impact of student loan procurement and the incidences of post-collegiate 
defaults. The results of the qualitative analysis indicate that graduate are very 
concerned about the impact of loans on their post-collegiate lives.
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It is important to note that all of these economic analyses and the research 
findings on the economic benefits of college degrees occurred before the following 
societal phenomena in the United States: (1) the 20 year orientation shift from grants 
to loans in the student financial aid program (Hearn, 1998); (2) the shift from traditional 
to non-traditional older students who receive less parental support for college 
expenditures (Marino, 1996); (3) reforms in the federal financial aid program that 
resulted in the reduction of default rates by using aggressive collection procedures that 
include income tax interceptions, wage garnishments, ruined credit ratings and 
increased litigation against defaulters (ACE Policy Brief, 1997); (4) the retraction of 
educational opportunity (access and choice) that has resulted in disproportionate 
amounts of minority and lower income students attending proprietary and two year 
community colleges (Campaign and Mossier, 1998; Mortensen, 1995; St. John, 1989); 
and (5) the decade of waste, fraud, and abuse in the student financial aid program by 
proprietary institutions that resulted in students receiving high debt but little value for 
their educational experience (Fossey, 1998).
With all of the above socially dynamic events happening within the educational 
environment, the faces of college graduates have changed dramatically in the 20 years 
since the research on educational returns was completed. Lunney (1996) indicated 
that one-third of graduates of humanities programs encountered difficulties in finding 
job opportunities and were disappointed when they did find jobs. This finding is 
pertinent and relevant to this research because students with loans were found to 
major in the social sciences with frequencies that were 62% higher than students 
without loans (See page 88). Social science majors also have lower post-collegiate 
salaries (Gray, 1997).
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Court and Conner (1994), in a study on the U.S. labor market for new 
graduates, discovered that the economic returns of a college education and the growth 
rate of starting salaries have declined since the 1970s but remain positive and not 
negative. It is interesting to note that this is the same period that the federal funding of 
the financial student aid program shifted from grants to loans, and the rise in college 
costs began to exceed the rate of increases in income growth. It also points to new 
questions: namely, can the economic returns of a college education be even lower 
than hypothesized by Court and Conner when the effects of declining salaries are 
coupled with rising levels of student loan Indebtedness?
Qualitative Research Question #4:
Do you think that student loan repayment Is related to post-collegiate socially 
responsible behavior?
• Over 60% of the graduates indicated that loan repayment was related to and/or 
associated with post-collegiate socially responsible behavior because loan 
repayment is a developmental benchmark, a part of broad responsibility, shows a 
commitment to others, (a concern for national issues and good citizenship), an 
ethical concern, and finally, a financial concern. In contrast, over 21 % of the 
graduates recognized that loan repayment could be related to the ability to pay, 
economic issues, national concerns, and other financial factors.
Student Loans and the Abllitv to Pav
Economically and socially, the plight of college graduates struggling with the 
encumbrances of debt is an issue of national concern for our country and has long­
term consequences to all of us individually and collectively. These post-collegiate 
struggles are represented in all fields of study (Castaneda, 1997; Chan, 1997; ERI, 
1996; Fung, 1997; Tanamachi, 1997). The accelerated growth in borrowing for all
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levels of higher education, and the fact that a greater proportion of low income and 
minority students are borrowing at higher levels, presents great obstacles for present 
and future college cohorts as they launch their careers and post-graduate lives (ERI, 
1996).
The graduates in this study indicated that they were aware of the implications 
of loan procurement on their post-collegiate repayment years. These findings on the 
potential decreases in consumer purchases and savings can have tremendous 
implications for the future economic growth of our country. Decreases in national 
consumption, savings, and investment can lead to a stagnant national economy that 
provides few employment and educational opportunities for future generations.
Implications of the Study
This study was an inductive examination that sought to explore the linkages of 
student loan procurement with leadership, diligence, and post-collegiate behaviors. 
Although the relationships established in this study can not be generalized to the 
overall population, the linkages uncovered provide a fertile ground for further research 
in this area. So what can we take from this study? What is its meaning and 
application, and how can higher education administrators (on personal, institutional, 
and national levels) use this information? These are the questions that will be 
answered as I discuss this study’s implications for future research, theory, and 
practice.
Implications For Future Research
There are numerous findings that arose from this study that require additional 
attention. On an overall basis, since this study used a restrictive sample for inductive 
purposes, all of the findings, relationships, and linkages require confirmation using
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random samples. With that in mind, specific areas for additional research are 
summarized below.
First, this research indicated that there were significant linkages between the 
leadership competency of “challenging the process" and loan procurement for the 
overall sample and females. If the linkage between loan procurement and this 
competency holds for random samples, then loans could be used to foster this 
particular skill in loaner groups. The challenging skill is particularly associated with the 
new reconceptualizations of leadership that includes developing and fostering 
environments that support activist practices.
Second, there were no apparent linkages for student loan procurement and 
post-collegiate behaviors, (specificallv social or civic related activities). This finding is 
examined as an embedded concept within the goals of education. To date, 
researchers have not been able to isolate the factors that are associated with post- 
collegiate behaviors of college graduates. This is despite the fact that as far back as 
1848, the goals of education have typically been linked with citizenship, civic 
obligations, and social responsibility (Adler, 1982; Boyer, 1983; Ford, 1995; Krumboltz, 
1987; Mann, 1848; Wentzel, 1991). Researchers have been able to establish only 
trivial influences of higher educational attainment on civic and social involvement 
(Pascarella, Smart & Braxton, 1986; Pascarella & Terenzini, 1991; Solmon & Ochsner, 
1978).
It does not appear that educational institutions are meeting the challenge of 
preparing students for social responsibility in their post-collegiate lives. While 
graduates in this study avoided to a large extent unlawful behaviors, less than 50% of 
the graduates in both groups reported engaging in ethical business, civic, and 
community service practices. Future research should focus attention on identifying
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and reconciling the various definitions of civic and social responsibility and also 
investigate the causes of these failures and the discrepancies between educational 
goals and expectations and the post-collegiate deliverables of college graduates.
Third, future research is needed to explore the apparent contradiction between 
the qualitative and quantitative results in this study regarding diligence. The 
respondents in this study indicated that diligence was more critical than leadership to 
various successes in the qualitative analysis. Yet, the diligence mean scores were 
notably lower than the leadership mean scores for loaners (9.4173 vs. 15.4464) and 
non-loaners (10.7942 vs. 15.1646) in the quantitative analysis. The diligence and 
leadership mean scores in this study could range from -20 to 20.
Fourth, this research indicated that leadership and diligence variables are 
significantly associated with loaner activity. The logistic regression analysis resulted in 
higher incidences of correctly predicting loaners (92.54%) than non-loaners (15.88%). 
The total model correctly predicted all respondents in 63.83% of the cases. The 
leadership and diligence analysis should be conducted on random samples to 
determine if similar conclusions can be generalized to the overall population.
However, this finding lends evidence that personality measurements should be used to 
expand the types of measurements under consideration in the student loan literature. 
Additionally, all of the loaners in this research were loaner-repayers, therefore, the 
leadership and diligence models could be used in future research that examines 
repayers and defaulters.
Fifth, the combined racial and gender models in this study indicated that the 
loaner profiles varied by racial and gender groups in so far as the demographic, 
leadership, and diligence variables used in the model. There were some similarities, 
younger ages, student government affiliations, and the challenging competency for
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racial groups, and ethnicity, younger ages, student government affiliations, and the 
enabling and encouraging competency for gender groups. Future research is needed 
to determine if these linkages hold for random samples.
Implications For Theory
Student loan activity has typically been examined using four theoretical 
perspectives: (1 ) the human capital theory and the value of public subsidy; (2) 
educational opportunity; (3) institutional wealth and diversity; and (4) the ability to pay 
model. These perspectives have made many valuable contributions to the literature on 
student loan activity. However, the time has come to ask new research questions that 
broaden the previous theoretical analysis in this area. Specifically, new questions are 
required to reconceptualize the previous research on the educational returns 
associated with a college education.
This reconceptualization of educational returns should include the effect of 
student loan debt on the post-graduate lifestyles of college graduates. My combined 
model indicated that African Americans were four times more likely to incur loans than 
Whites. This finding confirms the fact that lower income and students of color maybe 
more adversely affected by changes in the federal student loan program and loan 
reform initiatives then other groups. I believe that this finding will hold in random 
samples. So, despite the findings of the quantitative analysis that pointed to various 
developmental benefits that maybe associated with loan procurement, disadvantaged 
students will suffer more negative post-collegiate consequences during the repayment 
years.
This research has rich implications for the quality of life factors and the 
educational returns that result from a college education for graduates of color. It also 
implications for the ability to pay and educational opportunity literature. Student loans
189
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
maybe magnifying the inequities that exist between social classes in our country rather 
than reducing these discrepancies.
When designing this type of research and analyzing the resulting social and 
private (monetary and non-monetary) returns, researchers must look at more than the 
calculated debt ratios of monthly and annual expenditures with numerical inflows and 
outflows of cash. Researchers must begin to ask students about the quality of their 
lives (frequency of doctor visits, personal vices, and delayed marital or child-raising 
decisions), their current and future employment opportunities (job satisfaction, 
promotions, and future mobility), and the positive and negative contributions made by 
their post-secondary educational experiences.
I believe that the linkages established between the 20-year shift from grants to 
loans in the federal program and its impact on racial and gender groups will remain in 
random samples. My findings indicated that younger African Americans were 39 times 
more likely to be loaners than older African Americans, younger Whites were up to 
three times more likely to be loaners than older Whites, and of course, African 
American males and females were more likely to incur loans than Whites. These 
findings lead to new research questions that broaden the theoretical analysis for the 
ability to pay literature. In the past, need-based assessment was used to allocate 
financial assistance to students. Today, socioeconomic status is not a factor in the 
procurement of unsubsidized loans. With the introduction of unsubsidized loans, are 
taxpayers, parents, and institutions shifting too much of the cost burden for college to 
students, regardless of need?
Implications For Practice
The practical and policy implications of my study include a combination of 
personal, university, and national policy recommendations. First, the leadership
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literature indicates that females report lower challenging competencies when 
compared to males. Yet, in this study, loan procurement was significantly linked to the 
challenging competency for females. This finding, if it holds in random samples, 
indicates that administrators could use loan allocations (in moderation) to foster this 
skill development and eliminate this discrepancy in the leadership competencies 
between males and females. It is important to note that loan allocations should only be 
used in moderation to have this intended effect. It the loan allocations are too high, 
then the negative effects of loan procurement in the repayment years could outweigh 
the developmental (leadership and diligence) gains that maybe associated with loan 
procurement.
Second, the qualitative responses indicated that there were differences in the 
perceptions and leadership styles of racial and gender groups. Leadership course 
design must take a variety of learning styles and attitudes about leadership into 
consideration so that as many students as possible can successfully understand the 
material and integrate it into their future leadership practices.
Third, based on the results of the mean scores of diligence competencies for 
loaners and non-loaners in this study, both groups should be required to take 
advantage of the perceived benefits that maybe associated with work-study programs. 
The ideal financial assistance package for both groups would be a combination of 
needs-based grants, merit grants, work-study, and loan funding. In all cases, university 
administrators should work to ensure that excessive loan accumulations are minimized 
in order to reduce the negative consequences that large loan volumes have on the 
post-collegiate lives of college graduates. The negative consequences include 
reduced consumer purchases, savings, and investments, along with higher default
191
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
rates that can lead to wage garnishments, Income tax interceptions, and ruined 
credit ratings.
Fourth, the qualitative responses indicated that graduates are concerned about 
the impact of student loan procurement on their post-collegiate lives. It is a logical 
assumption that heavily encumbered students consume less, experience more post­
graduate financial hardships (wage garnishments, loan defaults, and credit 
discrepancies), and do not engage in savings and investment opportunities to the 
extent that students with no or low debt levels do. Minority students who come from 
the lowest socioeconomic status acquire the largest amounts of student debt for their 
education. A majority of the volume of the default dollars have resulted from lower 
income students who come from families that generate less than $15,000 (Coomes, 
1998). When these disadvantaged students encounter closed job markets, the default 
rates on student loans soar and the other students and families from these 
disadvantaged groups are less likely to want to incur educational loans in the future. 
Over 55% of African American families live in or near the poverty level within America 
(Hodgkinson, 1992). Yet, this study's findings indicated that African Americans were 
three and one-half times more likely to incur loans than Whites. This paints a very 
graphic picture on how the federal program (with the loan orientation) has not worked 
to reduce the inequities in our country.
National policymakers should revisit the program shift from grants to loans to 
provide greater uses of grant funding to mitigate the racial and class inequities that 
exist in our country. One suggestion is that colleges develop in-house packaging 
parameters for the distribution of student aid that are sensitive to high-risk students. 
Low income students and first year students should be targeted for increased grant 
and/or work programs as opposed to loans (New Jersey Default Task Force, 1988).
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Finally, parent and college age students need to take a hard look at intended 
majors, the careers they are likely to pursue, and the alternatives to borrowing before 
signing their names on student loan agreements. Strategies recommended by the 
graduates in this study mirrored the recommendations by national financial experts 
(Fung, 1997; Godfrey, 1998; Mcfeely, 1997; Tanamachi, 1997) to mitigate the impact 
of loan procurement on the post-collegiate repayment years of graduates. These 
strategies include avoiding student loan financing by paying as you go, working as a 
student, or using military service to meet the raising costs of post-secondary 
education.
Conclusion of the Study
The quantitative and qualitative findings of this study are contradictory in 
nature. First, the quantitative procedures indicated there maybe leadership and 
diligence developmental benefits that are associated with loan procurement. But, the 
qualitative procedures overwhelming indicated that there are serious negative 
consequences that may result from loan procurement if the loan volumes are 
excessive. Additionally, while the qualitative results indicated that loan repayment was 
associated with post-collegiate socially responsible behavior, the quantitative results 
did not indicate that loaner and non-loaner groups were significantly different in 
regards to their post-collegiate behaviors.
My problem statement indicated that there were no known studies that 
examined the complex relations between and among leadership, diligence, student 
loan procurement, and post-collegiate behaviors. This study did uncover linkages 
between the internal psychological (diligence) and external social (leadership) 
competencies and student loan activity. But this study raises many puzzling issues 
and new questions that should be examined in the area of student loan research. For
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example, what specific factors or activities associated with loan procurement or 
repayment processes foster stronger leadership and diligence competencies? This 
question and others like it, provide a fertile research ground for new explorations in 
this area.
Another primary purpose of my study was to provide parents and educators 
with useful information that could be used to make prudent financial, educational, and 
developmental decisions for college age students. Uy findings indicated that there are 
delicate balances between college development factors and post-collegiate financial 
factors that must be maintained to use student loan allocations as effective 
instruments for student development. Financial aid packages that decrease the loan 
volume by balancing loan allocations with appropriate mixes of grant and work-study 
funding may provide the maximum developmental opportunities for students. The 
balance between loans, grants, and work-study, at the same time, reduces the 
negative effect of student loan procurement on the post-collegiate lives of college 
graduates during the repayment years.
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SUMMARY OF 1992-1S93 STUDP.NT FINANCIAL AID REFORMS
Congress enacted the 19S2-1SS3 refcrm legislation for the federal student aid prcgram. The 
reform initiative resulted from a mynad of conditions including raising program costs, administrative mis­
management the shift from grants to loans in the overall program, and the increasing deOt Burdens of all 
students due to rising college costs. The purpose of the reform was to address and improve (1) the 
default rates on student loans. (2) the future financial viability of the program. (3) problematic lean 
administration, and (4) raising college costs.
The provision to accomplish the reduction of defaults for loans included providing student 
bcnowers various income contingency repayment options. The reform provided a national service 
component as a form of repaymertt for students who choose careers that are low paying yet provide a 
ser/ice to the country. Universities were direced to develop policies that reduce campus default rates or 
they would risk losing their eligibility in the program. In response, many institutions have issued financial 
planning and repayment guides to educate students about their loan obligations. Finally, a 
recommendation was made to allow the Internal Revenue Service to handle future loan collections.
To address the future financial viability of the program a pilot initiative of direct lending was 
implemented. Incorporation of the direct lending pilot eliminated commercial lenders, guarartty agences 
and secondary markets. Direct lending instead uses federal funds backed by the US treasury. This shift 
results in a SI billion dollar savings of interest suttsidy payments and can eliminate over SOQ proprietary 
lending institutions (Frazier. 1391). Under the direct lerxling program, educational institutions act as 
agents to originate and disburse loans to students. Private firms are hired to service and collect the 
loans. Finally, the Cepartmera of Education has increased oversight responsibilities for schools and 
ser-zioes not commercial lenders and guaranty agences. It is projected that by 1998.60% of all federal 
loans will be within the Federal Direct Student Lean Program (FDSLF).
Problematic loan administration is also addressed by the direct lending program. Fundamental 
to the goal of simplification for student borrowers is the concept of single source borrowing for all loans 
resulting in only one e n ^  to repay. Direct lending leads to the consolidation of funding sources and 
repayment entities. This consolidation can also reduce the risk of avoidable, technical default due to 
communication failures to loan holders.
The last provision to address the raising costs of college tuition and living expenses was handled 
by increasing loan limits of the parent loan program (PLUS) and authorizing new unsubsidized loan 
programs for dependent undergraduate students. Under this provision, loan limits were raised from 
S2.62S to S3.500. upper undergraduates from S4.C00 to S5.500. aggregate loan amounts from SI 7.250 to 
S23.C00 and graduate and professional srudent limits from 574.750 to 5138.500 '
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Total A id Awards for Poslsecondary Students in llie  United States (Selected Years, tn Millions o f U S Constant Dollars)
Ha ï
tS3
O
1963
-1964
1970
-1971
1975
-1976
. 1980 
-1981
1985
-1986
1990
-1991
1994
-1995
Ftdtrally Supported Aid: 
Generally Available Federal Aid: 
Pell Cranu (fonncfly Basic Grants) 0 0 2505 4088 4866 5436 5570
Supplementary Educational OppoitimJty 
Grants (SEOG) 0 499 538 630 559 501 546
Stale SlutkiM Incentive Gnnts (SSIQ) 0 0 53 124 103 65 72
College Work Study (CWS) 0 849 789 1131 895 806 749
Loan Program!; 
Peitina Loans 547 898 1231 1188 959 964 958
litcome-Conttngcnt Loans 0 0 0 0 0 0 0
Family Edacaiiott Loam (Non-Dlreci): 
Subsidised Staffonl Loans 0 3791 3389 10.623 11.360 11.075 13,906
Unsubsidized Stafford Ixaiu 0 0 0 0 0 0 7039
Supplemental Loans for Students (SI j ) 0 0 0 0 367 1894 32
Parent Loans (PLUS) 0 0 0 0 330 1059 1637
Direct Student Loam (Ford Program): 
Subsidized Stafford Loans 0 0 0 0 0 0 1073
UiMubsidized Stafford Loans 0 0 0 0 0 0 471
Patent Loans (PLUS) 0 0 0 0 0 0 168
Total Generally Available Federal Aid 547 6038 8505 17.784 19.439 21.806 32.221
Specially Diiected Federal Aid 565 6508 14.654 6820 2245 1672 2388
Total FederaBy Supported Aid 1112 12.546 23.159 24.604 21.684 23.479 34.610
State Grant Aid 269 882 1311 1372 1788 2059 2628
Insiilutional and Other Grant Aid 1297 3125 3126 2782 4040 6379 8929
Total Federal. State, assd instltutlonal Aid 2679 16553 25.857 28.758 27.511 31.917 46.167
Noie: TheK daU arc adapted from data supplied by the Oillespic and Carlton ( 1983) and the College Board (1995). See text for details on the data.
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LEADERSHIP PRACTICES INVENTORY
O IR S C T IO N S : P l e a s e  r e a d  e a c h  s c a c e m e n r  a n d  c a r e f u l l y  r a c e  y o u r s e l f  i n  c e r m s  o f  h o w
f r e q u e n t l y  y o u  e n g a g e  i n  t h e  p r a c t i c e s  d e s c r i b e d .  P l e a s e  b e  r e a l i s t i c  a b o u t  t h e  e x t e n t  
t o  w h i c h  y o u  a c t u a l l y  e n g a g e  i n  e a c h  b e h a v i o r ,  n o t  h o w  y o u  t h i n k  y o u  s h o u l d  b e h a v e .
1 » R a r e l y  o r  N e v e r
2 « O n c e  i n  a  w h i l e
3 « S o m e t im e s
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DILIGENCE INVENTORY
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f r e q u e n t l y  y o u  e n g a g e  i n  C h e  p r a c t i c e s  d e s c r i b e d .  P l e a s e  b e  r e a l i s t i c  a b o u t  t h e  e x t e n t
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DEMOGRAPHIC QUESTIONNAIRE
DIRECTIONS : For each item please mark che appropriate response to indicate the best answer
chat describes your demographic characteristics (Remember that your responses will be 
confidential);
1. Gender:
Female Male
2. Ethnicity:
African American White
Asian Other
Hispanic
3. Age :
20-24 40-49
25-29 50-over
30-39
4 Marital Status;
Married Single Divorced
5. Dependent Children Living With You;
none three
one to two four or more
6. School Completion:
Business/Trade Certificate Bachelor's Degree Master's *30 hours
Associate's Degree Master's Degree Doctorate's Degree
7. College GPA:
Below 1.5 2.5 to 3.4
1.5 to 2.4 3.5 to 4.0
8. College Affiliations : (Mark all that apply)
Greek Organisation Other Student Organizations
Student Government I worked as a Student
9. Field of Expertise; (Pick only one)
Arts Education Medical Social Science
Business Legal Applied Science Technical
10. Years of Full-Time Employment Since College:
None 3 to 5 Years
I to 2 Years 6 Years or More
11. Current Salary:
59,999 or below $30,001 to 550,000 575,001 to 5100,000
510.000 to 520,000 $50,001 to $75,000 5100,001 or above
520.001 to 530,000
12. Maximum Amount of Student Loans Acquired for College ;
Did Not Incur Loans 55,001 to 510,000 525,001 to 540.000
under 51,000 $10,001 to 515.000 540,001 or above
51.001 to 55,000 515,001 to 525,000
13. Current Student Loan Status :
Did Not Incur Loans Good Standing w/ Previous Default
Paid In Full Deferred
Paid In Full w/ Previous Default Deferred w/ Previous Default
In Good Standing Currently in Default
14. Any Comments About Loan Status;
15. Since College I have engaged in the following poet-collegiate behaviors:
(Mark all that apply)
Ethical Business Practices Driven Home After DrinJcing
Civic Organization Involvement Donated Funds or Property to the Needy
Recreational Drug Use Paid "My-Share" of Taxes
Community Service Volunteer Been Detained for Major legal Offenses
Voted in the State Elections Donated Funds to Alumni Drives
Voted in the National Elections Been Detained for Minor legal Offenses
Do you think that student loan repayment is related to post-collegiate socially responsible 
behavior? why?
serial 00355 ■  ■ ■  m
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APPENDIX D:
INSTRUMENTATION TRIAL
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LEADERSHIP PRACTICES INVENTORY
DIRECTIONS: Please read each statement and carefully rate yourself in terms of how frequently you engage
In the practices descnbed toy marking (”x") the appropriate response.
t=  Rarely or Never
2- Sometimes
3= Very Frequently or Ahvays
1 I l o c <  1 e r o p p o r r ^ r f t  w  T t a i  c z a i l e n g e  f r y  s k i l l s  a n c  a c i ' - C e s . lZ ] CD
: : s r a r e  r r y  f l ' e a r r s  a r e  a s p i r a i c r s  a a o u t  T e  f u r j r e . CZ] □ j CD
3 1 t r e a t  o t h e r s  M i h  O ig r e y  a r d  r e s p e c t □ C Ij CD
4 ! T a k e  S L r e  t h a t  p e c p t e  u p n c i d  a ç r e e c - ü p o n  s t a n d a r d s ŒJ CD CD
5 1 g r v e  p e o p le  e r c o u r a j e r r e n t  a s  t h e y  w c r t c  o n  p r o je c t s . ED CD CD
S ! c r a l î e n ç e  ( h e  w a y  u r n g s  a r e  d o n e ED CD Œ3
7 1 t r y  t o  c o m m u r t i c a t e  t r  a  o o s . t i v e  h c p e f u l  m a n n e r CD m [D
a 1 g t v e  p e o p le  f r e e d o m  a n d  r e s p c n s i b l f y  t o  m a k e  p r e i r  o w n  d é c r i o n s ED CD CD
9 1 s h a r e  m y  b e l i e f s  a b o u t  o r g a n iz a t r c n a l  e f f i c e n c y CD CD CD
1 0 Î p r a t s e  p e o p l e  f o r  j c b s  w e l l  d o n e . ED m CD
11 1 'o c k  f o r  n e w  w a y s  t o  m p r c v e  p r o c e s s e s ED m CD
12 1 t r y  t o  m e e t  v a n o u s  in t e r e s t s  b y  - w o n o n g  f o r  c o m m o n  g o a l s ED CD CD
1 3 Î c r e a t e  a n  a i m c s p r . e r e  o f  m u t u a l  t r u s t  f o r  c o o p e r a t i v e  r e i a n o n s h i p s . ED m CD
1 4 1 b e h a v e  m  w a y s  d  a t  a r e  c o n s i s t e n t  w i t h  a g r e e d - u p o n  s t a n d a r d s . CZl CD CD
1 5 1 t i n d  w a y s  t o  c e ie o r a t e  a c c o m p l i s h m e n t s m CD CD
1 6 1 t r y  t o  : e a m  f r o m  p r o c e s s e s  t h a t  d o  n o t  g o  a s  p la n n e d . m CD CD
1 7 1 s n o w  m y  e n t h u s i a s m  a n d  e x c r f e m e n t  a b o u t  g o a l  a c c o m p l i s h m e n t s ED CD CD
1 3 • p r o v id e  o p p o r t u n i t é s  ' o r  e t h e r s  t o  a s s u m e  l e a d e r s h i p  r e s p o n s ib i l i t i e s . CD CD CD
1 3 1 m a k e  s u r e  p r o g r a m s  a n d  p r o je c t s  h a v e  c l e a r  g o a l s  a n d  p la n s . ED CD Q]
20 1 m a k e  s u r e  t o  t e l l  o t h e r s  a b o u t  g o o d  w o r i r  p e r f o r m e d  b y  o t h e r s . [D CD CD
A r e  le a d e r s  m o r e  s o c a i t y .  p o l i t i c a l l y ,  o r  o r g a n iz a t i o n a l l y  r e s p o n s ib l e  t h a n  n o r W e a d e r s ’  W h y ?
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OIUGENCE INVENTORY
DIRECTIONS: Please read eacn statement and carefully rate yourself m terms of now frequently you engage
in the practices descnced Sy marking (‘V ;  the aporopnate response.
1= Rarely or Never
2= Sometimes
3= Very Frequently or Always
I 6 r : s n  s r c ie c î s E
I 3 « t  s t a r d j f c s  fo r  r r y s e r f E E
2 3 : t g r t d  t c  asfCiC c s n r t» c s  w r t f t  m y  s u s c n o r ^  a c v f s c r s . E E
I r e r r e m o e r  t o  d n n n  a t f e q u a te 3 E E
Zz 1 c a m c 'e t e  a s s f q n m e n t s  D e v o re  s p e n d in g  ' j m e  w it? i f a m i l y  a n d  * n » n d s . □ E E
2 6 1 r y  f c  d c  o u t s t a r d i n g  w o r k  w r f i  a i l  o f  m y  a s s r ç n m e n s a E E
2 7 ' p r o c f r e a d  a s s ig n m e n t s  p e f c r c  f u m i n g  T te m  in . ~ D E E
2 3 1 p v ^  a n  e x p la n a t io n  t o  m y  ‘ a m i l y r s u o e n o f  w n e n  I a m  o u t  s o n g e r  " b a n  e x p e c t e d . CD E E
2 9 I f i i r k  1 g e t  e n o u g n  r e s t . m E E
3 0 1 d o  m y  a s s ig n m e n t s  a s  s o o n  a s  I g e t  (M e m . m E E
21 1 a m  a b le  t o  m o t r v a t c  m y s a t '  t o  d o  m y  a s s ig n m e n t s m E E
2 2 1 5 y  t o  s e e  th e  r e fa t io n s M ip  b c t 'iw e e n  w t ia t  l a m  '• « c r iu n g  o n  a n d  w f i a t  ! a i r e a c y  k n e w m E E
3 3 1 l o i l c w  a  b u c g c t i r g  a n d  a c c o u n t in g  s y s te m  f o r  m y  f i n a n c e s CD E E
3 4 I tM ir.R  I g e t  e n c u g n  e x e r c s e CD E E
: 5 1 l i k e  t o  t a k e  o n  c n a i le n g m g  p r o je c t s . CD E E
: s 1 m a k e  s u r e  t r a t  a i !  m y  a s s ig n m e n t s  a r e  d o n e  c o r r e c d y CD E E
3 7 1 l i k e  m y  a s s ig n m e n t s  t o  l o c k  m e a t a n d  W y □ E E
3 2 1 e n j c y  a t t e n d in g  r e l ' ç o u s  c e r e m o n ie s . CZl E E
2 9 1 M as fe  r e g u l a r  e a c n g  h a b i t s . CD E E
■10 I t r y  t o  k e e o  m y  w e ig h t  u n d e r  c o n t r o t . CD E E
f s  d r f i g e n o s  o r  l e a d e r s h ip  m o r e  c n o c a f  t o  a c a d e m ic  a n d  œ u p a t i o n a i  s u c c e s s ?  V V h a t h a s  b e e n  m o s t  m p o r t a n t  t o  y o u r  s u c c e s s ^
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DEMOGRAPHIC QUESTIONNAIRE
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SURVEY i n s t r u m e n t  r e v ie v /
1 How would you summanze the purpose of this research?
does the sur/ey instrument sen/e the research purpose?
Go the qualitative questions aid m the purpose of the research?
Are there questions you would add to the survey mstrum.ent?
DIRECTIONS: Please read each statement and carefully rate how well this Instnjment tests the
following concepts by marking (’V )  the appropnate response.
1 = Does Not Test
2= May/May Not Test
3= Does Test
m CD CD
dinigence. m m CD
effort. CD CD CD
loan acüvwty. CD m CD
sooal responsjbüity. CD CD CD
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APPENDIX E:
COMPLETE LEADERSHIP AND DILIGENCE INVENTORIES
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LEAOERSMrP PRACTICE INVENTORY (UPO
Challenqioq the Proees»:
1 t look for opportunrties that diaOenge my skills and abdftia.
2 I keep current about events and actM ies that rmght affect our organxzatkm.
3 [ challenge the way vite do ttwigs in our orçanoatton.
4 I look for new ways that improvement can be made n  our organczafion.
5 1 ask \vha t can we leam T when ttungs do not go as planned.
5 I let others expervnent and take risks with new approatfies to our vMirk even when there «  a tfiance o* faWure.
tnsQinnq Others to A ct 
7 I desoibe to others m our organization virfiat can be acoompbshed in the future.
S I share with others my dreams and aspirations about the possibWities tor our organization.
9 I daady communicate a p o s itif and hopeful outlook for the future of our organtzatnn.
to  ( talk with others about how thee mtareats can be fulfilled by working for a common goal
11 I look ahead and tNnk about what w il happen to our organization in the future.
12 I show enthusiasm and eicffement about w tiat I bekeve our organization is capable of accomplishing. 
Enabhoq Others to A ct
13 I indude others in planning our organization's activities and programs.
14 1 treat others with dignity and respect
15 I give people freedom and responsibkify to make they own deosions.
16 I develop cooperative relationships with the people I vwrk with m organizatiora.
17 I create an atmosphere of mutual trust m our organization.
18 I provide opportunities tor otoers to take on leadership responsibWities.
Modetinq the Way
19 I eiolain to others what my leadership style a .
20 I make certain that in planning profecto they are broken down into manageable pMoes.
21 I make oertain toat people uphold the standards that have been agreed upon.
22 I let others know my bekefm on how our organizabon can be run most eWectrvefy
23 I personally tiehave in a manner consistent with the standards agreerl upon.
24 I make sure dear goals are set and speofk plans are made tor programs and proieds.
Enoouf aqmq the Heart of Others:
23 I give people encouragement as they work on profsds.
26 I make sure that people n  our organization are recognized for their contnbutlone.
27 I praise people tor a job vw# done.
26 I give people in our organization support and appreoation tor thee contributions.
29 I And ways for our organoation to oelebrato aooompkshmento.
30 I make it a point to te# others on campus about the good work done by our organization
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OIUGENCE INVENTORY ( 01)
M o o v it t o n :
1 Iftnish projects mat I s tir t
2  I don't have dtfficuRy m seRSng dowm to my s tu fiM  outside of classes
3 I do not find it difficult to compttte all my assignments.
4 When a course ts too difficuft I do not satfle for a passmg grade.
5 I find myseir prepared lor tests as I would (ike
6 I take time to complete aQ of my assignments.
7 I do not find it difficult to sustain attention to my academic work.
3 (make sure tfia t all my assignments are done correctly.
9 I try to do outstanding vMrk in a l o f my classes,
to I work very hard to get good grades.
11 I am able to motivate myself to do my assignments.
12 I nave no problems wfih takmg organized class notes
13 My teruly and fnends see my as very organized for coliege. 
CcncerttratiortfAssimilaOon:
14 When studying a topic. 1 try to make all the ideas fit logically
15 I try to see the relationship btfween what 1 am studying and what I already know.
16 I tike my assignments to look neat and tkfy.
17 I set high standards for myself in college
18 I proofread assignments before turning them m.
19 I stnve to do my assignments to the best o f my abtty
20 I want to do the best I can ki coflege.
21 I Oka to have quwt moments to plan my strttegics for academic success.
22 I take the time to admire things of nature.
Conformity and CktzensNp:
23 I thmk fs  necessary to inform my famrfyrsupenors about my whereabouts.
24 1 try to turn my academic assignments on tkne.
25 I tend not to have conflicts with my supenors/advisors.
26 I kke to do what my professors teO me to do promptly
27 Professors do not thmk I give them a hard time.
28 1 an explanation to my familyfsupenor when t am out longer than eipected.
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OIUGENCE INVENTORY (01)
29 I enfoy attending religious ceremonies
X  I follow a budgeting and accounting system for my flnwces
OisooNne:
31 1 do not get upset over tbe amount of academic w^rk I have to do
32 I do not W  asleep when I am studying
33 I remember to dnnk adequate wMer
34 1 think I get enough rest
35 I think I get enough exercise
X  I have regular eating habits
37 I can Rnd time to do extra credit assignments
Responsibility
38 I do academic assignments before spending time with family and fnends
39 I do my assignments as soon as t get them
40 I Stop periodically whde reading assignments and review the information
41 I review my notes before the next ctass
42 I like to take on chaOengtng academic protects
43 I make constructive use of my leisure time
44 When studying. I create questions and test myself on what may be included on exams
45 Even when I am tired I try to complete my assqnments
46 I do not turn n  an assignment until I am sure It is correct
47 I try to keep my weight under control
46 1 listen to everything the professor says m dess
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Leadership
Do you think that leaders are more sodaBy 
and/or politically responsible than non-leaders? 
Why?
Yes, Leaders mold every follower so they try 
to do a good iob for the follower.
Yes. Because a  leader needs to find out what 
people want, need, and are looking for, and 
help them attain it
Yes.
Yes, because they have a chance to interact 
with m ore people than non-leaders.
Yes, because leaders are m ore aware of 
groups’ place In the  com m unity and w hat 
elem ent that m ay affect the group as a 
whole.
Leaders are m ore politically responsible 
than non-leaders because our nation Is 
shaped by political figures.
Yes, in some sense. Leaders have to more 
socially and pollcally responsible simply because 
of the position they are in. They are more 
responsible, but probably because they have to 
be.
Yes. I feel that leaders are more socially and/or 
politically responsible because they set the 
standard and are in the spotlight.
Yes, it is a rush personally.
Yes. to set examples for non-leaders.
Yes, since people look up to them and a lot 
of people depend on them.
Yes, since thev have chosen to be leaders of 
the people or a group.
Yes. /  do believe that leaders are more 
socially and pollcallv responsible than non­
leaders. I think thev are this wav because 
that is what people expect out of a leader. 
These people have chosen to be leaders for 
whatever reason... Is ambition such a bad 
thing? So thev must behave accordinalv. In 
other words, leaders are more socially and 
pollcallv responsible because thev must be 
to retain their leadership status. So. it is an 
necessary but not sufficient condition.
Yes, because of their interpersonal and 
intrapersonal skills.
Yes!!! I am a leader and / work extremely hard 
to be organize /  responsible, and positive. / 
always encourage others'leadership abiftty. 
Some non-leaders just go through the mobons 
and let things happen.
Yes, because they make decisions that affect a 
large number of people and their dedsions can 
often hurt people rather than help.
Yes, leaders are in the oubSc eve more and the 
community perceives and expects more from 
them. Role modeling is also a focus for the 
leaders.
I think that in general leaders are more sodally 
responsible than non-leaders because they tend 
to take on and follow through on more activities 
that they take on.
Yes, because leaders are more reviewed and 
suffer under public scrutiny fo r their  
position taken on Issues. Leaders are 
expected to  Interact In more surroundings  
and In m ultifaceted ways.
Yes, leaders are setting an exam ple for non- 
leaders.
Yes, absolutely, a leader shares his or her 
ideas about the wav things ought to be 
because he wants to change things for the 
better. Often times non-leaders are 
apathetic or pessimistic about changes that 
need to be made.
Yes, for the m ost part, because those  
individuals who are leaders are m ore likely 
the ones who can com m unicate w ith others 
in a way that can persuade, encourage, and 
motivate.
Yes, because they set the standard for 
everyone else to follow.
Yes, because thev are aware that other people 
are looking up to them for leadership.
Yes, but only because they choose to take on 
that role of responsibility.
Yes, leaders bv definition leadi leadership is 
a proactive characteristic that demands the 
taking of additional responsibilitv within the 
given socio-political structure.
Leaders are m ore politically and 
organizationally responsible than non­
leaders. Leaders possess the political skills 
to  keep different fractions happy and In
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Leadership
com m unication with each other. They are 
also responsible fo r upholding the  
organization in term s o f day to  day detailed  
aspects. Socially everyone takes an equal 
part in a group.
Yes, because they have more experiences 
with the effects of responsibiiity 
/irresponsibility than non-leaders.
Yes, leaders in most cases, becom e leaders 
because of responsibly.
Yes. People who take leadership positions 
are more inclined to have clearly defined 
goals and to be willina to take responsibilitv 
for the attainment of these coals. I also 
think thev have a vision of the direction that 
needs to be taken.
Yes, because they have a desire for people to 
listen to them, they want to have followers in 
order to get people to listen you have to be 
responsible.
Yes, thev are looked at bv more people.
Yes, because thev have to motivate croup 
members to act.
Yes, they stick their necks out and take 
chances.
Yes, /  think this because as a leader vour 
choices, opinions, values, and beliefs can be 
far reaching. Non-leaders are usually 
followers.
I think that leaders are more socially 
responsible to be able to deal with different 
personalities.
Yes, because they are in the limelight and are a 
representatives. Not any more important than 
others that they be responsible because 
idealistically all people should.
Yes, leaders are more responsible because very 
often thev are able to influence the views and 
ideas of their followers, therefore, leaders 
should always remain cognizant of this fact and 
act approoriatelv.
Yes. I believe leaders have talents that can be 
used to improve problems. If they choose not 
to address these issues, they may feel 
unsuccessful because they know they have not 
lived up to their potential.
Yes, they usually are thinking of other people’s 
welfare - not just their own.
Yes, they have to perform according to others' 
expectation. So, they pay more attenUon to 
agreed on standards.
Sodally, being a leader has veryfittle to so with 
poMics. However, if you're a leader, then it will. 
Help in politics. A leader is developed through 
how well one responds sodally in the end 
results from morality. -
Politicallv respons/6/e
yes, because thev cet involved. Thev 
actually take on the responsibilitv whereas 
the non-leaders choose bv their non­
involvement to be irresponsible.
Yes, since they often look for ways to 
improve group morale, etc.
Yes.
Yes, it is their iob to provide the direction of 
non-leaders
Yes, because th ey  m ust interact with a 
diverse group o f individuals at various 
levels.
Yes, because leaders are held to  a higher 
standard o f responsibility than perhaps non­
leaders.
Yes, leaders are always being watched and 
they have to be more responsible than non­
leaders. Not an of them. They want to set a 
good example for the community.
Leaders are more politically responsible 
because it is the Job they have chose. If you 
did not want the responsibility they should 
not have chosen to be in the position.
Leaders are: thev have vision and focus for 
the future and can motivate/oersuade others 
to share vision and act.
Yes, they have the ability to lead others to 
common objectives, without the awareness 
of social benefH,their leadership can be 
detrimental (Hitler). If  leaders account for 
political and social welfare they will have the 
ability to encourage others to social gain.
Yes, they set a good example for their 
followers.
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Yes, but everyone needs to be!
Yes that is whv thev are leaders.
Leaders are more politically responsible 
because a leaders position is all about being 
politically correct. That is how they set 
examples for non-leaders. If leaders did only 
what they thought was correct and not worry 
abut the political aspect of it, the whole system 
may fall apart.
yes, where would we ao without leaders, the 
problem is with those that lead in the wrong 
direction.
Both, leaders by virtue of being leaders are able 
to balance both concerns and give the 
necessary attention each may require.
I believe that leaders are more politically 
responsible. When someone assumes a 
leadership role. I feel they need to set an 
example in which followers will attempt to follow. 
Thus, political responsibility seems more 
productive than sodal responsibility (actions vs. 
feelings).
Yes, to have a better image.
Leaders are always required to be more 
socially and politicallv responsible due to the 
fact that their leadership Is often on public 
display.
Yes, because thev are out in a position to make 
important decisions more often than non­
leaders.
Socially, because many leaders are there to 
serve, or they assumed a role that no one 
else would.
No, I think they strive or desire to be, 
however, they may not t>e.
I feel that non-leaders can be just as 
responsible as leaders. This can be due to the 
experience and personality of the person 
involved in a particular situation. In conclusion,
I would say that this depends upon the person, 
the experience, and the qualities developed in a 
person's life.
No, for obvious reasons.
No. some non-leaders iust not interested in 
having responsibilities.
No, leaders are political and look at some of 
today's politicians. Morality does not go 
hand In hand with leadership.
No. leaders are Interested In chanalna the 
norm, they have no set pattern of behavior. 
Non-leaders will tend to be more responsive 
to social and political norms because they 
don’t want to buck the system.
No. leaders may assume the risks and 
rewards of a leadership position without 
necessarily reaching goals by a socially or 
politically responsible method.
No, Just more outgoing.
No. I don't think the word to describe leaders 
vs. non-leaders is responsible. I see leaders as 
more active sociallv and politicallv than non­
leaders. The responsibilitv varies from individual 
to individual.
No, everyone should be equally socially and 
politically responsible because we all are part of 
the society.
Leaders are more visible. Each leader makes 
his/her decision about responsibility to others. 
Politically effective leaders exhibit social, 
political, and organizational responsibility to 
others.
Generally, yes, because that Is what makes 
them leaders. However, there are many 
Irresponsible leaders In our society with 
ulterior political and social motivations.
No, I think that social and political 
responsibilities are distributed among 
people; some leaders, some are not.
No, but they often assume that role because of 
their very nature.
No, I think leaders have their own place. 
Non-leaders’ work Is often not seen because 
they tend to do the dirty work. Leaders tend 
to get more recognition from their civic 
work.
No. leaders get more "caught up’ in their duties 
with less time and energy to devote to sodal 
and political issues.
No. leaders tend to be socially or politically 
responsible only to the point that It helps 
their cause or personal goals. Some leaders 
truly act for the good of all, but this Is rare 
today.
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Status, money, etc. sure
No, they Just choose to express themselves 
in different ways to achieve their own setf- 
worth.
No. not reaiiv. leaders simoiv assert 
ihemse/ves in rhetorical or communicative 
wavs. Non-leaders mav often be more 
sociallv or Doiiticaiiv responsible than 
leaders, that responsibilitv however, goes 
often unnoticed. Leadership is mostly, but 
not wholly, a function of communicaOon and 
rhetoricai skill, 
doesn’t hurt
No. leaders can guide, but all make their own 
decisions.
No
I think leaders are more socially responsiljle 
than non-leaders because they challenge the 
social rules and changes happening In the 
society.
Not necessarily, non-leaders in more subtle 
ways can act in socially and/or politically 
responsible ways.
Leaders are more sodally responsible than non- 
leaders. The act of communication and people 
persons, getting along with others goes a long 
way.
Not always, they should be, but most the of the 
school leaders I have met in the U.S. 
institutions of higher education tend to be more 
politically oriented in their decisions than being 
socially responsible.
I think leaders are more socially responsible 
because leaders have to be leaders all of the 
time. It is like a gift that a person has. They 
can't Just be political leaders.
I think that leaders are socially responsible 
because they feel that it is their obligation.
I think leaders are “effective" and are more 
socially responsible. You don't lead things, you 
lead people. To be an effective leader you need 
to be socially conscience of the people's 
feelings and thoughts around you.
They are expected to show responsibility by 
the followers. They are also motivated and 
high demanding people.
Not Necessarily, in all environments, there must 
be effective leaders but also effective followers.
Leaders are more sociallv and politicallv 
responsible than non-leaders. Leaders 
recognize their positions in the community 
and take more active roles. Leaders are also 
more outgoing so thev tend to do more 
social and/or political events.
I think leaders are probably more visible and 
therefore, may appear to be more sodally 
and/or politically responsible than non-leaders.
A little: I.e. to be a leader reouires a certain 
minimum amount of responsilMlitv but of 
those people who have that amount I don't 
believe the leaders are necessarily much 
more responsible than the next.
I hope so, but not always.
I think that leaders and non-leaders are 
equally socially and politically responsible, 
it just happens because of our pseudo­
democracy that there are more non-leaders 
than leaders.
Sometimes.
I think both are equally responsible. Leaders in 
that they are an example for others to follow 
and are typically policy makers. Non-leaders in 
that they can choose who to follow and when. 
They can set the standard for the leaders.
I would like to think that leaders are more 
socially responsible, but I am afraid that the 
truth reveals that they are more politically 
responsible. I believe that they are caught as 
the image of leadership and disconnected from 
the sodal responsibility.
Well it takes a leader to initiate opportunity. 
Leaders take a stand at handling matters 
that may be social or political.
Politically, leaders watch every move they 
make, and aren't likely to act if it could affed  
them politically even if It goes against their 
beliefs.
Thev are usually more crqanizationallv 
responsible.
Not necessarily, because leaders can be 
self-serving individuals who don't' have 
social or political responsibility. They are 
just serving their own interest.
Possibly, public image is important to leaders.
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/ think leaders should be more socially 
responsible than non-leaders since as a 
leader, they have an obligation to help fulfill 
then needs of their community or groups. 
Representing Is key.
No opinion either way.
Thev try to be. Because unfortunately thev 
can’t be trusted. At least, not all of them.
Not necessarily. I believe that there have to be 
leaders and followers. Just because people 
follow doesn’t mean they haven’t put a great 
deal of thought into what/whom they choose to 
follow or work toward.
I think that everyone Is socially and/or 
politically responsible because everyone sets 
an example for someone else. Everyone can 
make a small difference. The leaders, 
especially should be socially and/or 
responsible because their decisions often 
affect others lives In dramatic ways.
Politically it is good to have someone in charge 
to ensure order and oversee standards and 
dedsions. I believe sodally, each member is of 
equal importance and influence.
Not necessarily, leadership qualities are not 
sufficient to give one the Idealism and sense 
of ethics that are requires to be socially or 
politically responsible.
In some cases, thev are, in others thev 
aren't. Manv leaders take advantage of their 
positions and act sociallv and politicallv 
Irresponsible.
Because normally thev are extroverts, that show 
more ability and are out meeting people
yes, thev must conform to sodetal standards.
Yes, leaders are expected to assume a 
position of political and social responsibilitv 
bv those thev lead.
Yes, leaders take It upon themselves to 
speak up for and direct change in all arenas 
of life, this Includes social and political 
aspects. Leaders also consider how others 
perceive them In their action, thus they will 
act responsibly.
Leaders have to be socially and politically 
responsible; that is what defines part of 
their role. Leadership is a position as well 
as an act.
They have to be in order to influence others.
Yes, leaders have a responsibility to nurture 
and mention others so that new leaders can 
emerge and so that fresh ideas can excel. 
Politically leaders are held accountable for 
programs and organizational success.
I believe that leaders and non-leaders 
should both be socially and politically 
responsible because it is a responsibility 
that would be ineffective if no one or a few 
people displayed.
Yes. Leaders by definition accept 
responsibility for the welfare of others.
Yes, bv definition.
Yes, that is in manv wavs whv thev assume or 
take or afforded leadership because of the 
sodal political consdous.
I believe that leaders have the responsibility 
in both areas but there is variation in how 
they respond to the demands to be socially 
or politically responsible. In taking on the 
leadership role, leaders take on the task of 
being socially and politically responsible.
I think leaders are both more socially and 
politically responsible than non-leaders 
because Inherent In the definition of “leader" 
Is behaving responsibly. In a democratic 
society, the tradition of social and political 
participation incorporates our understanding 
of what Is means to be a leader rather than a 
followers (non-leader).
Sodally in working with people. Politically 
working in institutional structures.
Yes, but leaders are broadly defined. Non­
leaders are those who so not realize the 
power of the Individual to make a 
difference... Those who do not act because 
they do not feel empowered.
Motivation, sensitivity to others' needs. 
Interpersonal skills.
No, everyone has social/political 
responsibility. “Leaders" just 
coordinate/facilitate efforts.
No. non-leaders can act In sociallv or 
politicallv responsible wavs without having
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to answer to constituencies or interest 
groups.
No, they have merely chosen to make their 
perspective public and to help shape the 
environment of others.
No. it Is almost 100% context and dependent 
(  leadership that is).
I don't knowifi know what is meant bv 
“responsible" but I so believe that leaders are 
probably more sodally and poriticallv savw than 
some non-leaders.
Mostly, but not always. Thev mostly are 
because they often have a broader view of 
the issues and see things in a more holistic 
way.
Political elected leaders usually are neither. 
Often it is because they perform in arenas 
with controversy where they can blam e  
others for their failures. Com m unity leaders 
are often both.
Thev are more active o r involved because 
thev seek or are sought fo r leadership  
posts. The word “responsible" is loaded for 
there is not alwavs agreem ent about w hat is 
responsible. Ghandi and H itler were leaders 
but on the scale o f "responsibility" thev  
would be poles apart.
Not necessarily, some people choose not to 
enter leadership positions in organization 
because those positions are tangled in 
bureaucracy, overloaded with administratiye 
requirements, and drowned by endless strings 
of meetings. These people may neyertheless 
be socially and politically “responsible" in their 
priyate liyes. The converse is also true.
Political because what is involved.
Maybe more political; a way to make change.
I think leaders should be more socially and 
politically responsible but I do not think they 
always are. It Is their responsibility to 
communicate a set of values and belief to 
an organizational community. A social and 
political conscious is part of that belief 
system that should be conveyed 
symbolically and in actions.
I think leaders are m ore socially responsible  
than non-leaders. From m y experience, I 
have seen people in leadership positions  
who have displayed a higher level o f social
consciousness. W hat I mean by th is is that 
leaders (whom I consider having true  
leadership qualities) are m ore sensitive to  
the human e lem ent o f interactions, 
com m unication, and expectations.
Not necessarily, I can 't say th is  about 
leaders in general.
I Don’t know, /  have observed some leaders 
who care little about social responsibility. In 
fact, they are a deterrent to i t
Not necessarily. Leaders should be 
responsible but there are m any people not 
recognized leaders that are socially or 
politically responsible.
Depends on an individual's values, goals and 
attitudes. Hitler was an irresponsible leader. 
Mother Teresa was a responsible leader.
Not necessarily, The bell curve must 
certainly apply to both leaders and non­
leaders.
Not necessarily.
We have seen o ur share o f corrupt leaders 
and followers. M ost often, I have seen 
followers who are the moral conscious of 
the leader because the followers are closer 
to  the behavioral and attitudinal issues of 
the team . I have seen leaders who abandon 
the goals o f the group fo r personal gain. So 
you can not say absolutely that leaders are 
more socially o r politically responsible, it 
takes both leaders and followers to  provide 
a check and balance in order to  so the  
responsible thing.
Yes, this is because leaders are in a position to 
influence young minds.
More because leader set examples.
I think that leaders are m ore sociallv and 
politicallv responsible than non-leaders  
because thev exude a zeal to  w ant to  do.
Yes, even though thev do not appear so: it is 
because thev take a lot into consideration and 
appear less responsible. Non-leaders only see 
their perspective and concems. Leaders see 
less responsible for specific issues, but 
responsible for overall general concems.
Leaders are m ore politically as well as 
socially responsible than non-leaders.
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Leaders tend to  be m ore sociable and more 
able to  com m unicate with others.
inspiration and o f ten tim es to  be a role  
m odel.
Yes, they show a positive attitude to  make a 
change. They don't' s it around and wait for 
someone else to m ake a change.
Yes, but only to a certain degree. People tend 
to put leaders on a higher level but thev tend to 
forget that leaders are human too. People must 
understand that the best wav to measure 
political and social leaders bv iob performance.
Yes, because leaders have to have adequate 
social skills to draw followers and be politically 
sound and skillful to gain support on his/her 
views and goals.
A leader is one who can delegate authority 
without demanding works; therefore, he tends 
to be more socially driven.
Leaders are more politically responsible than 
non-leaders, because politics control over 
society.
Leaders are more socially responsible because 
thev get involved in social activities through their 
leadership roles. Thev are also more politicallv 
responsible because thev take an interest in 
what is happening politicallv that mv affect their 
leadership role.
Yes, I think leaders are more socially and 
politically responsible than non-leaders because 
leaders tend to think of the future and what it 
holds in respect to being successful in life and 
not being successful.
Yes, simply because leaders for the most part, 
are looked upon as role models and sometimes 
put on a pedestal. This a lot of people tend to 
try to emulate what they do.
The leaders are more responsible: because who 
is the more foolish, this fool or the fool that 
follows him ?
They place themselves in the role by virtue 
of their behavior and actions.
Yes, responsibilitv is important to retain 
followers.
People who assume leadership roles are 
m ore socially and politically responsible. 
These are the people who have agreed to  
lead the community, state o r nation in a 
positive, social, and political direction. 
Leaders are looked to  fo r guidance and
I th in k  that leaders are more politicallv  
responsible than non-leaders t>ecause thev  
are m ore scrutinized then anv o ther sectors.
Yes, leaders are goal-oriented and In order 
to  achieve th e ir goals thev set standards  
and a m oral ethical code.
Leaders should be more politicallv responsible 
than non-leaders and therefore, held sociallv 
responsible for action that thev are involved in!
Yes, because a leader is responsible because 
of doing things or events as a leader.
Politically  I feel they fell they have to  uphold 
certain  standards which causes them  to  be 
sociable.
I th ink  leaders are born and have a social 
responsibilitv.
Yes, i do think that leaders are more socially 
and/or politically responsible than non-leaders 
because persons in leadership roles must fulfill 
obligations to a larger constituency. They must 
be able to work will with, associate with and 
involve themselves in issues and persons that 
may benefit the betterment of an activity or 
endeavor they are engaged in.
Yes, I do, unlike others leaders, have the  
m ore authority and (in m ost cases) respect 
o f th e  m ajority. These people are th e  ones  
who set the atm osphere o f situations and 
circum stances.
I think that leaders are both socially and 
politically responsible due to them being chosen 
by society they must take into consideration 
what society expects from them. They are also 
politically responsible because once they are 
chosen by society they must uphold what is 
politically correct.
No, it depends on the person not the leadership. 
No.
No. I believe that expectations for a higher level 
of sociallv or political responsibilitv from leaders 
exists largely from the perspective of the people 
thev serve. Also, leaders tend to perform at a 
level in which thev can comfortably negotiate 
and balance being "who thev naturally are" and 
"who thev are expected to be" Bottom line - 
leaders non-leaders, deep down - the same.
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No, ju s t because you are not leader does not 
m ean that you are not socially or politically  
responsible.
No, m any leaders have hidden agenda and 
are only responsible to  them selves.
No, many times leaders have more access to 
money and power. They are often in positions 
where they can avoid punishment for their 
actions.
Most times particularly those who are 
concerned about the improvement and welfare 
of other rather than their own personal gain.
I th ink  that leaders are m ore socially  
responsible than non-leaders. If  the leader 
has condescending attitudes and others not 
really knowing the true person. Non-leaders  
are m ore politically responsible in some  
areas t>ecause o f lack o f knowledge from  
peers who fo llow  them.
Some are and some are not. They all should 
be because they are setting examples and 
training others.
Leaders are  politically responsible.
Because politics is what keeps them w ell- 
known in th e  com m unity as leaders.
I th ink this depends upon the individual but 
m ost o f the tim e leaders are more 
responsible.
The innate ability.
Depends - 1 have experience both: good 
leaders with good and bad habits.
Not necessarily, Non-leaders do not have as 
much to gain as leaders by being socially and 
politically responsible. Therefore, perhaps their 
actions are more well-intentioned than the 
latter.
I do not believe that leaders are more socially 
and politically responsible than citizens who are 
non-leaders. I believe that all citizens should 
behave in an appropriate manner.
Not always. In most cases leaders tend to 
forget why they were elected and what they 
promised to do to better then condition of 
things.
I believe th a t leaders should be more 
politicallv responsible than non-leaders
Leadership
because politics consumes th e  life  o f  the  
leaders. O nce vou become a m an, vou out 
awav childish things and as a leader you 
m ust look to  the future. The fu tu re  can not 
alwavs be planned through social 
engagem ent.
Yes, it is part o f being a good leader.
Yes, leaders are more conscientious.
No. however. I feel that society wrongfully  
pfoiects the ideals and belief system s o f  
“so-called" leaders uoon the public.
For the m ost part thev are.
Demographic Kev:
Bold -  With Loans
Female of Color 
Male of Color 
Female, White 
Male. White
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Is diligence or leadership more critical to 
academic and occupational success? What has 
been most important to your success?
I think a diligent person with sut)stance is a 
lot better than a leader who's full of hot air. 
Then again, leaders get more out of people.
Diligence is more critical to academic and 
occupational success. Diligence to me 
means not giving up and staying with a task 
until it is complete.
For me, diligence is what has been most 
critical to both my academic and 
occupational successes. Much hard word 
was the cause of 3 promotions with a fortune 
500 company and 3 appearances on the 
Dean's List
Diligence. Neither. I attribute mv success 
toward the hunger for knowledge and 
competition with mv colleagues.
Diligence is more critical to academic and 
occupational success Diligence has been bv 
far the most important to mv success.
Diligence - determination to complete.
Diligence!
Diligence is more critical to academic 
success because of the kinds of obstacles 
which are faced in academia, such as 
constant stress, questioning of one’s 
abilities, and extensive and long-range 
projects. What has been most important to 
my success has been my ability to take 
criticism as well as be well-organized in 
advance.
To both it takes diligence to succeed in both 
areas.
Diligence is important A person must be 
willing to sb'ck with something in order to be 
successful. Leadership is secondary. A 
diligent person can be successful without 
being a leader.
Diligence.
I am greatly surprised at American people, how 
they are so diligent. Maybe this is the secret of 
this country's success.
Diligence -  My determination has been most 
important to my academic and occupational 
success. I tend to do things as best as I can.
Seek higher degrees, I am a professional 
athlete, etc.
Diligence - consistent behavior, always giving 
best efforts.
Diligence, hardwork and patience.
Diligence is more critical to academic 
success while leadership is more critical to 
occupational success. Mv experience is that 
success in the business world is not 
dependent on actually a  good or complete 
iob. but a perception of vour work bv others. 
Personally, diliaence has been more 
important to mv success.
Diliaence is more critical. Diligence has 
been bv far most important.
Diligence is more critical to academic success - 
persistence and determination are 
characteristics more suited to academic work. 
These characteristics must be tempered with 
compromise by leaders.
I believe diligence is most important to 
academic and occupational success. I feel my 
self-motivation and perception have been most 
important to my success.
Diligence is more important because it takes 
hard work and persistence to accomplish 
your goals.
Diliaence. making academic goals one of mv 
top priorib'es.
Diligence is more critical. It has worked well for 
me.
Hardworking is more important than being a 
leader. You don't get anywhere if you are lazy.
Diligence because you need to be diligent to 
get assignments done to achieve success. 
My success relies a lot on being respon^tile, 
following through with what I say i wiii do, 
keeping promises, having a good attitude, 
faith in others, having a good sense of 
humor, and being approachable and 
personable.
Diligence. Diligence has been most 
important to my success. During school and 
at work I have conditioned myself to 
adequately manage my time wisely. This to 
me is critical (time management).
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Diliaence is more important to academic and 
occupational success. I have remained diliaent 
in mv pursuit of mv higher education degree.
Diligence, bv being able to stick to something 
and have concern with follow workers. Leaders 
will alwavs rise to the too.
Diligence is m ore critical because the first 
try may not be successful, so you keep  
trying until you com plete your goal.
Diligence is more important in my doctoral 
program, it has proven to be more important 
than academic knowledge.
/ feel diligence is more important to academic 
and occupational success. Being able to stick 
with something as opposed to easily giving up is 
important in developing character and good 
habits. This has been important in my success. 
Diligence - attending graduate school after 
working a full day and driving 1 1/2 hours one 
way for 4 1/2 years proves diligence!!
Diligence - Leadership helps, of course, but 
diligence provides the long-term commitment.
I believe d iligence is m ore critical to  
academ ic and occupational success. This 
has been critical to  m y success.
Diliaence.
Diligence, bv far is more important. Diligence 
has been most important to mv success.
I believe diliaence is more important because 
without diliaence vou can not be a leader.
From my experience, diligence has been a key 
factor in motivating myself in academic 
endeavors. The most important factor in my 
success has been a strong motivational attitude 
and support from my parents.
Diligence is more important. You have to be 
willing to stick to projects and persevere no 
matter how insurmountable the objectives. 
Sometimes this means the sacrifice of 
leadership in order to accomplish more. 
Willingness to work hard and keep doing 
something until I  get the right result are what 
has been important in my success
Diligence, my threshold of boredom.
I come from a medical backaround in which I 
feel diliaence olavs an more important role in
success. The ability to be diliaent will aain 
respect in the medical field.
I think leadership is a great gualitv to have, 
however, not all people are called to take that 
role. Diligence on the other hand shows the 
willingness to do what it takes to complete the 
task, another good gualitv.
I believe diligence is more critical. Diligence.
Diligence.
Diliaence is more critical because leadership is 
vour abilitv to motivate toward a goal. Diligence 
is abiStv to motivate vourself toward vour own 
goals.
Diligence. Diligence. Diliaence. if a person is 
diligent in their academic or occupational 
success, this does not ao unnoticed. This sets 
the example bv which others will perform and 
isn’t that leadership?
Diliaence. the abiTitv to alwavs get the iob done - 
not alwavs a great iob: but alwavs a good iob 
and sometimes a great iob. Alwavs the abilitv to 
learn from vour mistakes especially vour serious 
mistakes.
Diligence.
Diligence is more critical because you not only 
lead and work as a team, you must be a 
supportive background.
Diliaence. Try and try again.
Diligence and Diliaence.
Diliaence. persistence, people have different 
abilities, but if thev persist thev will succeed.
I believe th a t d iligence hard w ork will 
produce greater success in the  long run. 
Leadership o r the  perform ance o f such may  
create success superficially.
Diligence is m ore critical fo r success. 
Diligence has been m ost im portant to mv 
success and th e  leadership has been a bv- 
oroduct.
Leadership, with leadership you can 
procrastinate on projects yet finish them on 
time and do a good Job on it
In today's world. I think leadership is required to 
become noticed in the crowd. A larae portion of 
sodetv are eamina degrees. It takes something
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over and beyond to become recognized and 
gain real success.
Leadership is more important. Mv abilitv to 
sympathize with others is most important to 
mv success.
Leadership, if you are a ieader, eventually, 
projects will get done, always before a deadline. 
DUigence is Just and attribute to leadership
Leadership is more critical. Personal skills and 
the ability to interact well with others.
Leadership has been the most important thing 
to my success. It has given me professionalism 
and taught me to be organized in order to get 
things done. I think both are important, but I 
feel leadership is most critical to academic 
success because a leader motivates 
themselves in order to get things done.
Leadership: moving ahead of my field and 
colleagues.
Leadership and Leadership.
Leadership is more critical because you have to 
be able to deal with people.
Leadership puts vou in a position where vou 
can learn more. You learn bevond the 
textbooks and lecture on how to deal with 
people to motivate them and make them 
efficient. Pius how to network and communicate 
more efficiently with others ^interpersonal skills 
and public speaking skills).
Leadership and oersonalitv: people have needs 
for power and achievement.
Leadership shows people what you can do.
Diligence should be most important - but /  
think many people get by on leadership. In 
the early years, diligence was important, but 
now, it tends to be group initiatoror leader, 
so I think they are both very important, 
especially together.
Both are equally important.
Both, faith, and hard work.
Both are very important and go together 
because diligence without leadership doesn't 
have all the success and vice-versa. Both have 
been equally important to my success.
Leadership is more critical to academic and 
occupational success. Leaders make changes 
and motivate other people. DiBoence has been 
more important to mv success because / dont 
act Hke a leader in most situab'ons. but I  am 
diligent in all I do.
As compared to what? I do not understand 
the question. Both have been important to 
my success.
Cogence within academic and leadership within 
occupational. Success + timing, contacts, and 
knowledge On that order).
Diligence leads to leadership -  this has been 
mv personal observations. /  am now senior 
audit manager (CPA) for a iarae local firm.
Leadership is more critical to occupational 
success. During tax season, I interned w/E&Y. 
I reafized that in order to get ahead and be 
successful you need good leadership qualities 
and diligence. I know that once I get my foot in 
the door at work, this is what I  wiii need.
My experience has been that diligencel 
Leadership is equal in career success. I 
have been disappointed in the expectations 
of diligence and leadership in graduate 
programs. They are both self-fulfilling 
characteristics that I feel have very little 
affect on academic success.
Neither is more important - you need both to 
succeed.
Leadership is more critical, but diligence has 
been more important to mv success.
Academic and occupational success can be 
mutually exclusive. Academic = difigence. 
Occupational = leadership more than diligence.
Leadership is more critical, diligence has been 
more important to my success.
I believe diligence and leadership are critical 
to academic and occupational success 
which have complimented my success in 
higher education and other areas of my life.
Both are important to any success.
Diligence has been more important to my 
success. I have not held a lot of formal titles 
but I am diligent about achieving goals and 
find ways to act as a leader without 
necessarily running for special social 
positions in organizations.
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Leadership is more important to leading. 
People respond to those they trust and can 
relate to. People /social skills are crucial to 
effective leadership. Most of my 
accomplishments have been academic. 
Diligence has been the most beneficial to my 
success.
I find it very difficult to clearly differentiate 
between the two; the problem of which comes 
first. I personally feel that perhaps my diligence 
in my most recent academic endeavors has 
been the key to my success. However, my 
occupational success has indeed contributed to 
the carryover of academic success.
Diligence is more critical to academic and 
occupational success. Both.
Diligence is more crhical for academic 
success. Occupational success depends on 
diligence and leadership.
Diligence for academic success. Leadership for 
occupational success. Communication skills, 
visions, competitiveness.
They are both important because quite often 
leadership sets the pace for the rest of the 
group in group work. I have probably been 
more diligent to ensure they get done.
Thev are both critical. Mv success is doe to 
the fact that refuse to fall.
I think my leadership skills have made me 
more successful although, being a diligent 
person and I think leads to leadership skills.
Leadership is more critical to academic and 
occupational success, but diligence has 
been more Important to my success so far.
Both are important. Individuals have different 
gifts to offer; all must be diligent at times, all 
must lead. Both have contributed to my 
success.
Both are crucial to academic and 
occupational success. I simolv expect a lot 
of mvself and I hate to fail.
A combination of the two is important, but one 
must often be diligent to be a ‘ieader^
Both diligence and leadership are important 
to academic and occupational success, 
however diligence has been most Important 
to me.
I think it is very critical in both. So far, hard 
work, spending extra time, and doing what I am 
supposed to be doing.
Not settling for the "status guo" even if it 
means decreasing mv level of securitv 
{income, etc).
Yes.
Motivation, self-esteem, encouragement 
from positive people has enabled me to get 
where I am today. Another factor which 
should t)e primary is one's belief in God. he 
gives me the strength to carry on.
I don't think I can say either way, it depends on 
the person and the situation. I have found 
diligence most important to my success.
Yes, dedication has been most important to my 
success having the drive to get things done, 
also support and motivation from others.
Yes, it is critical to academic success 
knowing where to find information has been 
very important for me because I 
procrastinate.
No I was admitted to a Ph.D. program as a 
result of high GRE score and GPA.
No. diliaence or leadership is not more critical to 
academic and occupational success. In mv 
opinion, academic success brings diliaence or 
leadership.
Yes, think positive and do the best you can. 
Yes. Parents.
Stav busy and alwavs being involved and 
most of all vou will think successfully and 
this will breed success.
Mv life experiences as an adult. Experiences 
are enlightening.
Yes, most important patience and discipline.
The ability to look at the small steps while 
making sure that thev are in the “right" 
direction.
Both are, but if only one can be selected. I 
would Pick leadership. I think it is ooss/b/e 
for a person to be very diligent but not be 
able to lead.
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I would conclude that diligence is more 
critical to academic success rather than 
leadership. However, in the occupationai 
area, I believe that there must be a 
combination of the two. Both have been a 
huge part of my success and I Imagine that 
diligence will be what gets me through.
Diligence • Independently responsible. 
Leadership - when you have to motivate 
others in order to be successful.
Leadership lends itself to more auickiv 
advandna while, diliaence and perseverance 
are key to long-term stabiTitv.
Leadership knowledge and effort.
I feel leadership is more critical to academic 
success. Basically from a family perspective, 
for me setting an example means a lot to me to 
give mv sisters' under me a desire to achieve 
their goals and aspirations.
Leadership style has contributed heavily to mv 
success. As a orindole at an alternative school. 
I have had the responsibility of educating mv 
faculty regarding leamina styles and other 
important information. Because they trusted me 
and my iudament. they allowed their minds to 
open and accept non-conformina methods.
Diligence and support from my family.
Diligence is more critical, often leaders get 
bogged down by the added load and taking on 
others’ responsibility. Diligence - being on task, 
pursuing goals endlessly have contributed to 
my success.
Diliaence is more important. Everyone  
appreciates handwork, though, mavbe not 
enough, but leadership is often discouraged 
or not appreciated at all. Therefore, 
leadership In some circumstances, may be 
detrimental to advancement.
Yes, luck.
Self motivation, challenging situations, 
responsibility.
No: raw talent has gotten me very far despite 
mv lack of real effort.
Not necessarily, often self confidence is a 
very valuable asset.
Neither, it is all about intelligence.
Knowing the right people and having 
connections.
The most important aspect for personal 
success has been being trustworthy.
Discipline to study and be oraanixed.
Most important to my success is my 
persistence to work hard and set high goals.
I think patience and persistence are the two 
biggest factors in mv academic success.
No, straight relationships. Self control will keep 
doing what you think is right.
More critical than what? I believe the 
support I get from my colleagues and 
committee have been the most important to 
my success.
Diligence
Diligence - Diligence
Diligence is more critical to academic and 
occupational success. The reason I see this 
is that I have often observed people who I 
would not consider leaders but who are very 
successful because they are diligent. Also, I 
don't think that Is an either/or issue. But, 
they often co-exist to varying degrees.
Diligence- Diligence, good mentors, talent, 
commitment to what I do.
Diligence is more important. It pays off, it makes 
sense, consistently produces results and always 
works. Leadership is more slippery — it comes 
in many forms- is more difficuk to define - often 
comes at unexpected times from unexpected 
sources. Diligence has gotten me this far, I am 
learning to be a consistent leader.
Diliaence. Diliaence.
Diligence • personal diligence is often a 
better Indicator of personal standards 
because “leaders" are many times give 
positions because of show -  not follow 
through.
Diligence is more important to academic 
success. Diligence and competence have 
t)een most important to my success.
Diligence is more important I know a lot of 
leaders who are able to follow through.
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Diligence is probably more critical, it has 
been more important to my success.
I don't know if either of these are more 
important. Diligence is probably has worked for 
me. because by trying I have found myself in 
positive situations and among good people.
Diligence. You have to take care of yourself 
before you can take on others.
Diligence - The systems' professors so not 
appreciate leaders at our departments.
Diligence working hard and doing good 
work.
Diliaence has given me success.
Leadership has been more important to my 
success. But that leadership and 
opportunities for leadership did not come 
without diligence.
Leadership is important as well as assuring 
that subordinates are diligent. Diligence 
has been most important to me.
The answer is different to each Question. I 
think leadership is more hiahiv valued in 
occupational success, but diliaence in 
academic success. Diliaence has been far 
and always the most important trait in mv 
academic success, both in Graduate school 
and in administration, i am a persister and 
defined therefore, as ’successful” and 
reliable. (Witness the enormous volume of 
publication- growth industry- on leadership 
in the occupational marketplace!.
Both. Hard worker.
I think leadership and diligence are equally 
critical to success. Both of these qualities 
work hand-in-hand. I think if you have one, 
you have the other. Leadership had been 
most important to my success. I *ve found 
that my initiative and leadership abilities 
have provided many opportunities which led 
to my success.
Both are important and i believe distinct.
You can be very diligent in your work but not 
be a leader in academic/occupational 
success. I treiieve lam a leader within my 
own realm and diligence in my work keeps 
me moving towards success.
Diliaence -  substantiating mediocritv’s who are 
diligent at administrative tasks and often rise to
leadership!! It's the ‘Half- Peter Prindole’  I 
know. but I ain’t aonna tell vou.
I don’t think I can choose. Both have been very 
important to me i.e. eating etc. are critical to 
my success intellectually, yet challenging myself 
and working cooperatively define my success 
too.
I don’t see diligence or leadership as 
separate. Both are important and have 
contributed to my success.
/  think diligence is more critical to academic 
success, and leadership to occupationai 
success, i have done well in both areas, but 
my personal life well-being, and balance has 
suffered. So I  question that since i would 
say that I have not been a good leader.
I believe diligence or leadership can have a 
greater impact on academic success than 
occupational success because evaluation of 
performance is more objective and 
quantitatively grounded. This does not 
necessarily say that they are more critical to 
academic success, however, there is a 
significant higher degree of subjective 
judgment in employment circumstances. 
One can work very diligently and display 
outstanding qualities of leadership in the 
workplace and not have it acknowledged 
and therefore, not “succeed” However, 
identical diligence and leadership skills will 
present greater success in the academic 
setting. In my experience, diligence has 
played a greater role although leadership 
has also been valued.
Academic success, I think this is greatly 
diligence. I am convinced that my receiving 
Ph.D. is more a result of persistent than any 
special talents or intelligence. Occupationai 
success- This is both leadership and 
diligence. To be able to “climb the 
occupationai ladder" one needs to be 
diligent and must also show leadership 
skills. Both are essential. Again my 
occupational success therefore, is based on 
both.
Leadership: mostly mv employment has 
required leadership skills. However, 
diliaence is a kev to leadership for sure.
Yes, my MBA training.
Life must be keot in balance.
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M y faith and be lie f in a h igher spiritual 
power.
Diligence has been th e  key to  success. I 
have been in situations in w hich  I have been 
the  leader or have had h igher rank than 
another person, and the o th er person was  
promoted o r given an opportun ity  fo r m ore  
experiences to  further h is /her career and it 
was overlooked. I rem ained d iligent and 
patient and produced program s, articles, 
etc. beyond w hat was required  in order to  
have an opportunity to  m o ve  forw ard. I 
often changed positions in o rder to  gain  
some opportunities that w eren ’t  afforded at 
the previous institutions.
I will have to  sav  d iliaence. It is great to  
have strong leadership skills , however, one  
m ust have a strong driven inner-strenoth to  
accomplish academ ic and occupational 
success. A  strong faith is Jesus is w hat 
strengthens m e to  succeed a t school and 
work.
Diligenca; certainly, leadership not 
necessariiy. My success, persistence, 
resourcefulness, and making connection 
politicaily. Having pure motives - no hidden 
agenda.
Diligence is. I don’t  know th a t a causal 
relationship have been estab lished.
Diiigence, creativity, reinventing myself.
Diligence... the ieader who is not diligent will 
not make much of a difference, wiii inspire 
others to follow, and will only make sporadic 
contributions. Peopie lose faith in ieaders 
who are not diligent. Diligence had been 
most important to my success — though I 
fee / that I can and do make a  difference (and 
an therefore a leader).
Diligence is a categorical imperative.
Diligence. Most important: faith and family 
support.
I can only comment on occupational success. 
Leadership is by far more important, vou need 
to guide the people working for vou. Mold them 
into a team, have them take ownership for what 
thev do etc. Most important is to have the right 
people and utilize their best skiffs.
if you are a women, leadership is more critical 
than diligence. A diligent woman without
leadership skills can not be a success because 
she win be passed over. Diligence is critical but 
worthless without an assertive leadership style.
Hmmmmm... tough issue. My own "diligence'is 
clearly aH over the map. Personal ‘Bfe’  
diligence and work Bfe diiigence my be two 
different things. I think that if a leader is to be 
seen, in the long run, as credible the diligence is 
very important. I wish I were more diligent in 
eating habits, exercise, because I think health is 
important to a good state of mind which is 
important for enthusiastic leadership. I’d say 
diligence is more important to academic and 
leadership is more important to occupational 
success.
For women, I  suspect it is both. This may be 
due to differences in leadership styles and/or 
visibility (of women as leaders) and so perhaps 
we are especially diligent and persistent.
I think that leadership Is more critical to 
academic success, because it gives others 
an impression(accurate ornot) that you are 
confident and able. Diligence is 
important tnrt. It may be perceived that die 
person is a hard worker, rather than simply 
talented. Clearly, however, both are 
important For me, ieadership has been 
more important because /  have been allowed 
to “slack" because I am perceived as able, 
due to my leadership ability.
My diligence adds to  m y leadership. Having 
a strong personal life enhances a person’s 
professional life . Again you can’t  lead, 
serve, help people if you are empty. You 
need to  take care o f yourself if  you are going  
to  be a role m odel fo r others.
Perservance. trustworthiness, fiexibilitv.
Yes, having an exercise routine and being able 
to focus when living in a crazy situation.
Diligence.
Diligence is most critical and has been most 
important to my success.
Diligence is more critical because it will help to 
improve leadership. Trusting and depending on 
God for guidance and help to be prepared to do 
the job is always important to being successful 
for anyone.
Diligence in m v  experience diliaence has 
plaved a larger role. Through diiigence I am  
better able to  accom plish. A lso, mv
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diligence has out m e in a position on 
leadership.
Diligence!! Hanging on if just by a shred of 
desire.
Diligence is usually m ore im portant. Being 
a leader is net fo r everyone, but being 
diligent about w hatever goal Is at hand is 
alwavs reouired fo r success. Diligence has 
proved to  out m e In a position for 
leadership.
Diligence is more critical because it 
automaticallv translates into effectiveness and 
leadership bv example. Diligence has been 
most important to mv success.
Yes, diligence has been m ore important to  
m y success than leadership.
Diligence. Diligence.
Diligence. Diligence because consistency is a 
key factor in determining success in any field.
Diligence is m ore critical to  academic and 
occupational success. Leadership style 
contributes to  success as w ell as faith in 
God.
Diligence, m any have dropped out because  
they could not see the end o f the tunnel.
Diliaence in academics, however, it appears that 
leadership applies to the workplace. The 
leadership idea may plav more to politics in mv 
frame of reference because of the size of mv 
employer = 500 to 600 employees.
Diligence is more critical to both. If I work 
consistently toward a goal it can be 
accomplished. If I work with a group and 
contribute to the overall success. I feel fulfilled.
Diligence. You must be able to endure the 
pressures of school in order to obtain the 
goal of graduating with a decree.
Diligence is more critical both than leadership. 
To stav focus until the end.
Diligence is m ost critical to  academic and 
occupational success. You m ust be able to  
com plete, w hat you start and go after what 
you want.
Yes, diligence gets the Job done. It requires 
tenacity, determination, perseverance; most 
have been all important to my success.
Hard choice, I think diligence counts for a lot 
and you can not succeed without it  
However, the spark of brilliance that comes 
from a true leader often boasts the 
charismatic person to the top of his/her 
career faster. I am diligent with occasional 
flashes of good leadership.
Diligence.
Diligence is more critical in my opinion you 
have to be dedicated and determined to 
succeed in life to accomplish goals and take 
care of yourself, you must be religious in your 
actions as far as studying, exercising, and 
working hard too.
Diligence seem to have a great importance. A 
person who tries and never gives up. always 
benefits from his/her experience.
Although I feel both diligence and 
leadership are important to  success, I 
t>elieve diligence Is the most critical to  
success. An extrem ely diligent person can 
be highly successful without being a leader.
Diligence is more critical than leadership 
because you can be a good leader, but without 
the drive or diligence to pursue your goals and 
school rules you will not be consistent in your 
leadership regulations.
I feel that leadership is more critical to  
academ ic and occupation success
Leadership only comes from diligence. If 
you are not a diligent person then your 
leadership skills will suffer and become nom 
existent.
Leadership is more important, but it must be 
done with dilioence.
I think both are critical to academic and 
occupational success because you need both. 
Both have been instrumental in my success.
Leadership is more critical to academic and 
occupational success.
Leadership can be critical to  the academic  
and occupational success. The person tend 
to  not put in as much tim e needed as 
necessary.
They aie important in your everyday life. Taking 
care of your health, family etc. However, 
diligence will see you through the long haul.
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Both are critical. One m erely leans on the  
other.
I feel that both diSgenca and leadership is 
important to academic and occupational 
success. I think diligence is probably more 
important. A person who diligently pursues their 
academics and occupation will be more 
successful than a person who chooses only 
leadership roles.
Diligence and leadership have played an 
important role in my academic and 
occupational success.
Neither. They are both critical to success. Both 
have been important to my success.
No comment.
Diliaence. Mv family and friends.
My belief and trust in God and the support 
o f my fam ily  through values and hard work.
Diligence is more critical to  academic and 
occupational success because if you are 
diligent, it  w ill lead to  great leadership. The  
m ost im portant to  m y success had been 
God, m y education, m y fam ily, and knowing 
how to  trea t people.
Reasonable health.
Self control.
No. the most important aspect of mv success 
has been a deep, lasting, strong sense of self- 
determination. spiritual motivation, and an earlv 
sense of self-identitv with no pressure to be 
anyone but mvself.
Assertive behavior, wanting more, strong 
skills, and experience; strong will.
Personal experience savs no.
Mv leadership abilities have been m ore  
critical to  m v academ ic success because 
that is w hat I am . w hat I live. However, 
diligence is an im portant aspect of a leader.
Diliaence and persistence, and mv faith in 
God.
Diliaence is m ore critical. Diliaence has 
been m ost im portant m v success.
Diliaence is the kev to  occupational 
success. Leadership com es as the natural 
product o f diliaence.
Diliaence. Leadership.
Yes, it teaches or shows us how to  act, 
behave o r be a part o f a aroup.
Honestlv. love, and respect fo r people o f all 
races.
Dem ographic Key;
Bold -  With Loans
Female of Color 
Male of Color 
Female. White 
Male. White
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Any comments about loan status?
I don't remember the amount, however I paid 
it in full under $1.000.
Six months after I graduated from LSU with 
my masters, I hadn’t gotten anything about it 
so I called and found out I  have 6 more 
months because I am one half time stHI in 
grad school.( $1-Sk)
No status, no loans.
The interest is what is going to kiii me! ($15- 
2Sk)
Aahlll fS2S-40k)
i did not have loans in undergrad, I do have 
loans now. Have not repaid any dollars yet. 
(deferred until after graduation).
Paving on student loans I arranaed last year. 
($1-Sk)
I am taking out more than what I need for 
security. I work full-time, but have loans to 
help pay off other debts and live 
comfortably. I have not started paying them 
back yet, but, I have to start before I 
graduate. ($5-10k)
i am deferred but, for two years between mv 
BA and beginning mv MA I was paid up and 
in good standing. Now in Ph.D. and it is 
deferred. f$10-1Sk)
Carefully avoided ever needing loans.
The interest is incredible after payment 
begins. (t15-2Sk)
Began loans in graduate school.
Waiting to get mv masters degree.
Since I am in school right now, I am not 
paying on my loans because I have only 
incurred a loan for this current year. ($10- 
15k)
Thank goodness loans are available for those 
of us who can not afford school without it. 
($1S-25k)
Haven't begun paying. May 1998.( $1S-2Sk)
I will begin paying after I attend graduate 
school ($15-25k)
W ish I could find  resource to  pay them o ff 
fo r m e. (S15-25ki
I got a lot of them! ($10-15k)
Criminalsl ($15-25k)
I just received my first loan this semester, 
my first semester of grad school. ($10-15k)
Even though th ere  is a steady but small 
interest charge on the am ount o f money 
borrowed before the final paym ent is made.
I like the fact th e  banks give you tim e to  
repay the loans. iS5-10ki
On scholarship.
/ was lucky enough not to have to take out any 
loans.
Had scholarships
I wished they w ere paid up. f$10-15k>
Still paying on loan, in good standing. ($1-5k)
When vou receive vour loan vou think it wiii 
be so easy and guick to oav it off. After 
paving on mine for three years sometimes it 
seems as if i will never finish paving it. ($5- 
10k)
Wish I didn't have. Did not have for 
undergrad.( $1-5k)
Paid in fuli; paid out eariy.($15-25k)
Helped me oreatlv. but degrading to aoolv 
for, i was treated like criminal/bum in the 
financial aid office. ($10-15k)
Pay, pay, pay. f$5-10k)
Goes on foreverl ($15-25k)
My loans are a lm ost paid off. ($1-5K)
Education will drain vour dav.f $25-40k)
Still racking up more debt! f$15-25k)
I also pay on loans for my 2 children. Parent* 
($25k-40k)
Have been in good standing started other 
loan w/97-98 academic year so deferred prior 
loans. ($15-25k)
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/  paid on time for a while I was still in school 
but decided to get them deferred.($1S-2Sk)
Still in grad school - deferred. (t10-1Sk)
I hope the education benefits outweiah the 
cost. (t1S-25k)
If I had to  do it over again, I would be m ore  
responsible in m y acceptance. Initially, it 
seem s like free money because o f the fact 
that your paym ents are deferred. But, you 
do eventually have to  pay; m any don 't 
worry about that aspect because it seem s so  
fa r  o ff (deferred w/default). ($15-25k)
It is no problem, will be paid off within 40 
years (default). f$40k*)
Considering taking loans for completing Ph.D.
Scholarship provided most funds for college.
Full Scholarship.
I am an international student. Questionnaire 
assumes all respondents are American.
I teach consumer education. No matter what 
group I see; industrial employees, churches, 
students, welfare mothers, student loans are 
the #1 consumer problem.
Received education maior tuition exemption in 
retum for teaching each semester received.
If  you borrow money for anything, you should 
pay it back definitely, unless very extenuating 
circumstances apply.
Presently fu ll-tim e grad student. ($25-40K)
Ow e one graduate loan upon degree  
com pletion. ($5-1 OK)
Frequertt late payments. ($10-1 Sk)
We are paying on both my school loans and 
my husband. ($10-lSk)
The snafu at Huntsville gave me an 
Inadvertent deferment in the consolidation 
Drocess.f$2S-40Ki
Just started for arad school. ($10-1SM
It has been a long road and it's still not overt 
My masters has been paid in full and I have 3 
more years until my bachelors will be paid. 
($10-15k)
I made efforts to budget for expedited payoff 
schedule, successfully follow thur on goal. 
Early payments in full. ($1-5k)
Im portant and necessary for staving in 
college. ($25-40kl
Paid loans in full shortly after graduation. I 
was very fortunate to have such a sm all 
am ount to pay. I received 100%  financial aid 
but it was mainly grant and I opted fo r work- 
study instead o f loans. ($1-5k)
I am alwavs in com m unication w / m v 
collection aaencv due to  c lerical errors on 
the ir part. Thev fail to recognize 6  units o f 
graduate work as full-tim e. I l l  0-1 Ski
I paid my last ungrad loan payment in June 
1993 and started back to school full-time in 
Sept 1993. The amount for grad school 
($30,000) above is for a one year masters 
program. I am graduating in June with my 
Ph.D. if lam lucky enough to get a faculty 
position, how am I going to make $300 a 
month loan payments on an assistant 
professor salary? ($25-40k)
They are difficult to pay back on Just out-of­
school salaries, we need a larger deferral 
program. ($4Qk*)
Mv grandmother paid in full. Paid in monthiv 
installments. f$10-1Skl
My undergrad and master loans are all paid 
off. /  will be paying for my Ph.D. loans 
forever. Furthermore, my boyfriend has 
loans. When we marry, we wonder if we will 
ever be able to buy a house. ($15-2SK)
I am currently getting a Ph.D. and have taken 
out no loans. ($10-1 Sk)
Currentiv making oavments. f$1S-25k)
With $75.000 in loans, whv would I want to 
aoolv for a low-waoe (tvpicallv) academic 
iob? Sometimes vou ask vourself. whv in 
hell have I done this to mvself and mv 
famllv? f$7SK)
Since graduation I have been paving it back 
as rapidly as possible. I Plan to  pav it o ff 
ahead o f schedule.($15-25k)
Will be repaying foreverll I did a 
consolidation recently to spread payments 
over 20* years in order to afford payments
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on almost $40,00 on an assistant professor’s 
salary. ($2S-40K)
Currently a full-tim e arad student loan 
deferred. IS25K-40KI
Currently a full-tim e doctoral student. I’ve  
been enrolled fu ll-tim e college since 1991. 
The two loans I have taken o u t (undergrad  
and doctoral) were taken fo r car purchases. 
($5-10K)
Have paid o ff one $5,000 loan. Currently 
deferred fo r doctoral loan. ($10-15k)
I am in grad school fu ll-tim e so salary 
$20,000 to  30,000 is due to  that. ($ 2 5 ^ K )
I have been unable to make a serious dent in 
my loans because I have been In grad school 
(as has my spouse) and not made enough 
money to eliminate anything except the 
interest each month. FRUSTRATING that I 
will be paying them off forever. ($15-25K)
/  feel afraid that I will not find a Job that can 
support both myself and my loan debts In 
Just 6 months of graduation. $1S-2Sk.
YUCK! $0 but $40,000 erased!
They haunt mail ($2S-40k)
Currentiv finishing dissertation. Paid UG 
loans. Now in whole new round for arad 
éducation.! $25~40k)
I took less than $9k total for a student loan  
in undergrad, but I have $6k fo r one year o f  
grad school. ($15-25k)
Thank god you can defer them  while you are  
pursuing a masters or doctorate! ($5-1 Ok)
Loans are for undergraduate work and are 
deferred now that I am workina on a 
Graduate degree ($S-10k)
Was not able to get loans; paid my own way 
through working.
Still working to pay them  off. ($5-1 Ok)
Paying back loans is a long process. ($5- 
10k)
They are not good ideas.
Not yet in repayment. ($1-5K)
Currentiv still making payments under. ($1kl 
toood/defaultl.
Southern’s processing is poor. ($10-15K)
Not working fu llt im e . ($25 -40K)
I think loans should be given to students 
who really need them . ($1-5K)
Still receiving loans to com plete education. 
($10-15k)
Leave o ff in terest and you can finish in four 
yearsi ($15-25k)
Glad not to have a loan!
No Loans.
i ioined the national auard to oav for school and 
worked full time.
I am paying off my small loans and deferring the 
larger one until I finish my Master's degree. 
($15k-25k).
Did not incur loans for underarad at private 
liberal arts coHeae in NE with tuition in excess of 
$25.000 Arr parents paid for underarad. Grad 
school self-financed. ($15k-25k.
! have loans for graduate school - $9000 per 
year for two years.($15k-25k)
I have a loan from my bank and I received a 
scholarship from my business school In 
finance and one from the French embassy in 
New Orleans. I also have an assistantship at 
LSU. ($10k-15k).
Thev heloedl No Problemslf$15k-25ki.
My parents paid for my undergraduate degree.
I am paying for my graduate degree.
Worked mv wav through school, paid 100% of 
school and living expenses through hardwork 
and diliaence.
I had a scholarship in undergrad and I am 
paying as I go for graduates school. I don't 
believe in loans or carrying debt of any kind.
Thev are building and I don't like to think 
about the amount i  owe. f$2Sk-40k)
I am going to be in serious debt for ouite 
awhile.f$2Sk-40k)
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I only started taking loans during grad 
school. I had a scholarship for undergrad 
and a Job for living expenses.($5k-10k)
I take loans, but I also receive assistance 
from the national auard 5 vrs. fS10k-2Skl.
Mv student loans are oresenthr deferred until 
I finish arad school. I am good standing. 
(tIOk-ISk).
I am a full time worker and full time grad 
student($40k-+).
Hopefully, w ill have a full tim e job  before th e  
grace period ends. ($15k-25k)
Big loan, small salary.($40k~*)
I owe a great deal of money to student loans. 
I am fearful of potential default and 
understand the consequences of doing so. I 
will be cautious in paying them back. I 
dislike (very much) the bureaucracy and un­
coordination of crossfunctional departments 
in my lender companies. Their mistakes 
increase the chance of student default 
related to companies miscommunication 
within it's own system.($40k-*)
I am confident that I can reoav loans after 
graduation. fSSk-10).
I would give anything to have them paid off. 
($1Sk-2Sk)
I have received my first student loan in my 
second year of grad school.($5k-10k)
Years to aoll ft15k-25k)
Thev are good until it is time to reoav (hem. 
(t2SK-40K)
I had a scholarship for swimming in undergrad.
I have a full scholarship as grad asst, in athletic 
department.
After leaving the US army, I joined the LA 
nat'l guard and took student loans 
repayment option. As long as I was actively 
drilling, my loan payments were made. They 
were completely paid off by the guard.($1k- 
6k)
/  was never really worried about loans 
throughout undergrad, but now it is starting 
to sink in. I am beginning to realize how 
much I am going to have to oav back. (i2Sk- 
40k).
I try as much as possible not to raise any 
loans prior nor to have any burden after the 
college.
I was in the army for four years and received 
the Gl bills. I was also in the LA nat'l guard for 
seven years and this augmented my future 
expenses.
Undergrad paid in fuli, none required for 
grad level.
I am  in good standing. ($10-1 Ski 
None. ($10k-15k)
There should be other program s, th a t would  
allow student s to  work o ff th e ir loans 1*1 k- 
5k).
It requires a lot o f thought and 
resDonsibilitv. ($10k-15k)
My first loan (undergrad) has been paid in 
full with no default status. I have since then  
taken out a new loan for grad school. (S5k- 
10k)
I wish I didn't owe but it was an atisolute 
necessity and I am paying them backl ($10k- 
15k)
Critical Condition! ISSk-lOk)
I th ink that m any students receive loans to  
support their social lives not to  help  for 
college. ($1k-5k)(/pd default).
I should not have had to pay it back. I have  
gone on to  work in the public sector. Som e  
exem ptions should apply ($Sk-10k).
ApDlving for deferm ent for critical shortage  
teachers assistant. (S1Sk-25k)
The lending institutions should be 
considerate and understanding w hen it 
relates to  not tieing able to  repay student 
loans im m ediately after college. ($1k- 
5k)(good-default)
IVay back when I was an undergrad $1,500 
was a lot of money to borrow. Probably half 
a year's take home pay. ($1k-5k)
Loans are very beneficial for social and 
academic use as well as creating a credit 
status.
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Presently enrolled in grad school. Loans 
acquired during grad school.
To a certain extent; I was fortunate th a t m y  
parents are paying back m y loans. Others  
are not so lucky. ($25k-40k)
I am currentiv seeking a loan forgiveness  
program with little success. fS25k-40kl
Halleluiah!! I paid mv final S100 paym ent 
after seven years in July. 1997. iS5k-10kl
Demographic Kev:
Bold -  With Loans
Female of Color 
Male of Color 
Female, White 
Male. White
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Do you think that student loan repayment is 
related to post-collegiate socially responsible 
behavior? Why?
Yes, responsibility in life covers all aspects 
including financial,then you understand need 
in society, understand the Importance of 
paying it back.
yès, it shovfs responsibility and success in 
paying it Itack.
Yes, because som e try to  get away without 
paving the loan back. It saving vou are  
responsible fo r the loans.
Yes. obviously a socially responsible person will 
tend to be accountable to others for all debts 
financial as well as behavioral.
Yes, you spent i t  It should be repaid so 
others can use the funds.
Yes, it is a matter of acceob'na resoonsibilitv.
Yes, /  believe it is related to responsibility 
period.
Yes, responsible people oav their debts.
Yes. keeping commitments and completing 
assignments are traits of responsible people.
Yes, not from  personal experience, however,
I believe that ability or inability to  repay 
student loans will influence socially  
responsible behavior.
It is defin ite lv  a sociallv responsible  
behavior to  oav the college loans. Perhaps 
because vou have to oav them  vou are m ore  
responsible with vour w ork resoonsibilitv. 
but I do not th ink thev are s tric tiv  related.
Yes, it is another area where responsible 
Ijehavior is considered by some as 
necessary.
Yes. I think those that place a orioritv on 
responsible tiehavior will make certain 
sacrifices to reoav all student loans as well 
as other debts.
Yes, oav what vou owe.
Yes, social responsibility trains you to be 
responsible for your debts
Yes, understanding and upholding an 
agreement or contract is socially responsible 
behavior.
Yes, not reoavina one's college loans places 
strain on the sources from which we got these 
loans (community, government). If these 
sources become finandallv unstable, it mav limit 
the loan opportunities for those who come after
Loan repaym ent is socially responsible  
because the more people who default, few er 
o f us in the future will be able to  secure  
school loans.
It is because default loans contribute to  
national debts.
It is related because it is usuallv the firs t 
legaliv binding agreement that som e people  
enter into.
Yes, students should reoav all funds because 
thev need to develop financial resoonsibilitv.
Yes, Just like any thing else - accountability.
Yes, it is dishonest and illegal not to.
Yes,
Yes. I believe that if you are loaned dollars in 
good faith, then you should pay it back. It is 
also means that you are a reliable person, truly 
mature.
Yes.
Yes, both collegiate and post-coliegiate  
attitudes affect loan repayment. Som e  
students take out loans with the intent to  
defau lt in the  first place.
Yes.
Yes, I  think if  a lending institution loans 
money to you, you should pay it back.
Yes, resoonsibilitv comes with aae.
Yes, because the governm ent is helpful 
enough to  help one through college that 
otherw ise would not have finished.
Therefore, one should be grateful and keep  
th is  service operative for others who fo llow  
in the ir footsteps.
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Yes, because my repayment depends on 
future generations being able to get loans.
Yes.
Yes. part of being socially responsible is 
accepting responsibility for your actions. 
Repayment of student loans is the responsibility 
of the person who incurred the loans. By not 
paying, you cause everyone else to pay for your 
loans thru increased tuitions.
Yes, it is one responsibility that should be paid 
off unless other arrangements are made. It is a 
loan like other loans.
Yes, alwavs oav what vou owe.
Yes. I believe that loan repayment is related to 
other mature responsible behavior.
Yes, you should definitely be a responsible and 
well disciplined person by now.
Yes, a loan is a loan by its very nature. It should 
be repaid!
Yes! if you borrow you should pay back!
Yes, a person is socially responsible oris not.
Probably, because if one is not sociallv 
responsible, it is likely that thev are not 
productive.
Probably so, I would think the tendency to pay 
back the loan in a timely manner is indicative of 
similar behavior in others aspects of one's life.
Nolll
No, peopie do not have to do any of these 
things to pay back a loan.
No, my repayment of student loan has not 
had any affect on my life other than a few 
doiiars a month.
No. no correiation (defauit).
No, because they agreed to pay back.
No, I think ioan repayment is reiated to post- 
colieaiate financial behavior. I do not think 
the idea of loan payback has anv bearing on 
how college graduates behave EXCEPT on 
the importance of aettina a decent iob to pav 
back the loans.
No, a loan is a loan; school repayment is Just 
iike financing a car or a house. Some of 
these behaviors are the actions of 
responsible aduits and some are addictive 
behaviors.
No. I feel pretty sodally responsible and have 
had no loans to pay. I have had friends with 
loans and they respond in about the same way.
No!
Jailed for 3 times for abortion protest
Yes, because if your take out a loan; 
“regardless” o f “identity” it is your 
responsibility to  pay it back. Otherwise it is 
stealing!!! This all an opinion a very  
subjectivity OPINION.
Not sure, faood/default)
If you are spending your money on drugs and 
drinking, you may not have enough to repay 
your loans.
It is difficult for me to answer that question 
because I was fortunate enough to have my 
parents pay for all of my education. I would 
think there is a relationship though if people 
have to pay back loans, they are probably 
responsible and so are people who had no 
loans.
Being responsible in vour action is usually 
not limited to one area. If vou are 
responsible sociallv vou should also be 
responsible financially.
Not necessanlv. a person could be socially 
responsible but have no financial acumen. To 
me. a person should be self-motivated to oav 
back loans, others are not.
Yes, important to settle that before you really 
move on.
Yes, responsible people are generally, but 
not always, responsible in ail areas.
I think not to repay is reprehensibiel i would 
say that any person obligated to be 
responsibie shouid repay loans.
Yes, this has a serious im pact on your credit 
and the way you choose to  handle this will 
have a direct bearing on your future fo r 
credit purposes.
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Yes, I have a certain very negative opinion 
about peopie who would so something like not 
paying back a loan.
It is spurious. Responsible people repay 
their loans and remain socially responsible 
throughout their lives (as a rule).
Yes, if vou default on loans vou are not being 
sociallv responsible.
Yes, if you can’t repay loans you probably will 
not be a responsible consumer.
Yes, when you accept student loan money, 
you enter into a contractual agreem ent. You 
should honor th a t agreem ent. Even if you 
find yourself in hardship, you should m ake  
som e arrangem ent to  pay w hat you can 
when you can.
Sure, those socially responsible are often 
economically responsible, common sense 
stuff here.
Yes, many doctors spend a Metime trying to 
repay loans. It effects them by making them 
more stern with their office policy.
Yes, most of the people I  know who have 
defaulted on their loans have been acting 
irresponsibly. Some because of drinking 
problems, others because they felt they did 
not have to work for a living.
Absolutelv. pavment of student loans is the 
onlv honest alternative. If we want these 
options to be open for our children, we must 
pav back what we owe. Non oavment of 
loans is a very serious problem.
Respect for those who helped me.
Yes, repaym ent is a sign o f ethical growth  
has taken place in college. You can be a 
Ph.D.. but If  vou are not responsible the  
degree is useless.
Yes, making promises and repaying loans 
shows truthfulness, honesty, responsibility. 
Others have to also get loans.
Yes, student loans are issued to allow a person 
the opportunity to develop and broaden their 
knowledge and skills. These benefits have a 
value to the person and is a/so related to 
eaming potential. It is a liability that they owe 
and should pay.
Yes, it is the riaht thing to do.
Probably, if one is engaged in unethical 
immoral behavior, it stands to reason that they 
might also practice the unethical, immoral 
behavior of non-payment of student loans.
Yes, if not responsible person they probably feel 
no obligation to repay the debt they owe.
Yes, no one should get a "free ride’  I feel that if 
a student incurs a loan, they should pay it back, 
not responsible taxpayers.
Yes, No repayment = no responsibility.
Yes, must oav bills!
Yes. I incurred the loan and eniov the benefits 
of the colleae decree.
Yes, alwavs repay vour debt.
No. loan reoavment is up to vou: no matter 
what vour backaround. If vou are lazv. vou 
do not work/pav If vou are energetic, vou do 
pavfwork.
Yes, because repayment of the loan in itself 
displays commitment/responsibility.
Yes, I think that college has taught me 
responsibility. Hopefully, being responsible 
will help me during my life. I accept that the 
loans are my responsibility and I will pay 
them off when I graduate.
Yes.
Yes, because people that are sociallv 
responsible are aenerallv finandallv 
responsible.
Yes, students tend to repay their loans when 
they are involved with organizations \where 
others have similar ideas.
Yes, it reflects character and resoonsibilitv.
Yes, because you are deemed by law to 
repay your loans.
Yes, if government loans money for self- 
improvement, you must pay it back. 
Otherwise, the system will fail and future 
students may lose opportunity for financial 
aid.
Repaving student loans is an absolute must!
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Yes, I think people who default also think 
they can get away with other Irresponsible 
activities.
Yes. It Is the first step toward eamlna credit.
Yes.
Yes, if you can't repay its unlikely you'll be 
socially ‘generous’
Yes
Yes, part of becoming socially responsible 
adults Is learning how to budget finances. 
However, one late payment related to 
miscommunication by the lender can affect 
your credit for around ten or more years. 
This Is ridiculous. Perhaps these lenders 
could Improve their system or allow one to 
two warnings before default.
Yes, because It Is all a sense of 
responsibility.
I think it is somewhat related. If vou have been 
detained and driven home after drinking then 
vou are probably more likeiv to not pay back 
your loans than a person that engages in ethical 
business practices and community service.
No. vou can be a great citizen and still not 
pav vour loans back.
No, because as students becom e employees 
there  are not always high paying 
opportunities which give individuals the  
ab ility  to  m eet all o f the ir financial 
obligation.
If people do not have jobs and are unable to  
pay th e ir loans, then I understand w hy they 
defau lt. However, people w ho are able to  
pay but are trying to  get away with it, I get 
very upset when I hear about doctors or 
law yers w ho refuse to  pay back their loans 
because they  only make it d ifficu lt fo r those 
o f us w ho have good credit and are  
harassed when w e try  to  get a loan.
No, I know people who are extremely 
responsible and did not have to repay loans.
No, sometimes people are socially 
responsible but poor. As long as they are 
trying.
No. araduates should be educated to know 
what is riaht.
I think if is possible, resoonsibilitv as a personal 
trait probably extends to many other areas of a 
person's Bfe.
If you pay back, then you are socially  
irresponsible. If  you do not pay th em  back  
then you are  socially responsiblel
I do  not know  if loan repayment is related to  
responsible behavior. I defaulted on  m y 
loan yet, it is paid in full at th is  point. I also  
try  to  engage in civ ic  and com m unity  
service projects so I feel that I am  very  
responsible (default).
It is aenerallv a measure of responsibifrtv to 
repay debts, but sometimes factors beyond an 
individual's control such as the iob market at the 
time of Graduation affect their ability to reoav 
loans. But, people who required loans to hnish 
colleae are more likely to be responsible 
because they had to work harder instead of 
having everything handed to them.
Yes and no. ves: because I feel that people 
who live a positive social life will be 
responsible enough to pav off loan. No: 
because of the lack of lobs on the market.
No. morally responsible consumer.
Nah. no correlation between the two.
No.
I don't know about In this countrv. but in mv 
country no. After the graduation which means 
the iob is related to the loan.
No, I think it is an issue of the country's 
economic state and unemployment rates. I 
wonder what the point of your study is really 
about? More drug testing for students on 
financial aid?
No. I don't think that driving home after a 
few drinks can dictate whether or not a 
person Is resoonsltile enough to oav off 
loans.
Not really, because you can be socially 
Irresponsible I.e. drinking etc. and yet still be 
making good money and paying your loans 
monthly.
Sort of.
No comments.
Not sure.
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I have no idea.
I feel that loan repayment is not so much 
being responsible as It is being capable to  
pay. If  I get a jo b  making $20,000 and I 
have a loan paym ent o f $250 a month plus 
rent, car, etc. m aybe you default.
Paying back your loan is a personal 
responsibility first. As far as being a 
socially responsible behavior; a loan is part 
o f a social contract between a bank, the  
governm ent, society, and the individual: is a 
trust.
If  a bank can not trust vou. I can not trust 
vou.
I feel th a t it is a sociallv responsible 
behavior because a default im pacts the  
access and cost o f future loans to  others in 
need.
Absolutely, to sign a loan agreement and 
default weakens one’s Integrity and not to 
mention making one a liar.
Yes, if  th e  U.S. governm ent was benevolent 
enough to  help out me through school, then  
I should reoav those who rlohtfullv deserve 
to  be repaid. Unfortunatelv. so much o f the  
reoavm ent dollars go to fiduciarv agencies.
Yes, our vaiues are deep, and we tend to 
repay them in most situations. Also, most of 
us are unable to escape our oroarammlna.
Yes, having loans means having a bia stake 
in vour education and career development, 
but also vou become more aware of social 
issues.
Yes, if vou are obligated to  give back to  the  
com m unitv w ith vour time I believe vou will 
also be com m itted to  oavino back what was 
given to  vou as part o f a binding contract.
if  civic responsibility is Important then the 
thought of taking advantage of the system 
and causing problems for future students in 
need is not an option.
Yes, responsibility comes in many forums.
Loans are a vote of confidence in your behavior. 
Do not lose the confidence that was given to 
you.
Debt should be honored as agreed because 
w e should be honest and responsible. Also  
it impacts future loan recipients.
Yes, it has to do with a person’s vaiues and 
ethics. These apply to both behaviors.
Yes, student loan repayment is in general 
related to post-collegiate socially responsible 
behavior, i believe that most students who 
are financiaiiy responsible (i.e. paying bilis) 
are also responsible In other areas (I.e. 
socially and poiiticaily).
Yes, because students who are responsibie 
pav back their loans and tend to be more 
socially responsible.
Yes, we need to be responsible In all areas of 
our lives.
Yes, I feel that there are certain  
responsibilities that one should fulfill at all 
tim es. This includes paying ones financial 
obligations.
Yes. Conscious!
Yes, because at least for myself it is 
incomprehensible to me to not repay or to 
default I would find a way!
Probably, both are related to the personality 
of the student in question.
Perhaps, but not necessarily.
Probably, shows responsibility to repay 
funds that will be needed by the next loan 
applicants.
if we consider our education to be of value, 
then it seems appropriate to repay debts.
Theoretically, I would assume that people 
who feel more socially responsible would 
default less because they would have an idea 
of the impact that action would have on 
others.
No, I think that m inority students tend to be 
a lot more socially responsible in general 
because we understand that w e do not have 
the  option to “play” and get in trouble In 
undergrad. Our parents work hard to  get us 
there and we carry that with us In undergrad 
and throughout our lives. If  w e don't pay 
o ur loans back it is because w e are not 
making the kind o f money w e  need to  in 
order to  set up our lives and live from day to
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day. (house, apartm ent, car, profession, 
clothes, food, entertainm ent, furniture, etc.).
No, it is about the Jobs that we are trained to 
do education typicaily is iower paying 
profession. Aiso bureaucracy has a iot to do 
with. Ridicuious stringent “guilty until proven 
innocent" attitude of student loan comp.
Also, this reseiiing of loans makes things 
very difficult to keep up with.
No! I th ink it is related to  individual ethics  
and income upon graduation.
No, financially responsibie behavior.
No.
Mostiv reiated to sufficient income in mv 
experience.
No. intent mav be there to be responsible but 
hierarchy of needs precedes resoonsibilitv to 
loans.
I think that students values before and 
during coilege are im portant too.
Oftentim es, students exhibit these socially  
responsible behaviors whiie attending 
college.
Not necessarily, personal fiscal 
responsibilities are very different than social 
responsibilities. Many people believe that 
ioan repayment has nothing to do with 
others. Because of this they may “hurt 
themselves" and not have riscai 
responsibilities yet be very socially 
responsibie - which considers other people.
Som ewhat, I often th ink the amount o f 
student loans incurred d uring undergrad is 
related to  irresponsibility. The payment is 
som ewhat related to  ethical behavior, 
though Job attainm ent is a big issue.
Do not know.
I don’t  know. I do not ask people about 
whether they have or have not repaid theirs
Yes, because if som eone wanted to  hide  
from  loan managers she could. However, 
with your tax refund being held back if you 
are delinquent in your loan payments, it is 
m ore difficult to  hide these days. One could  
argue that if  you w ere responsible, you 
wouldn't have uncle Sam  hounding the  
person for money. A lso if the  form er
student does not pay her loans, future 
students w ill suffer. This alone is socially 
responsibility, not fiarm ing others who have 
not reaped th e  benefits o f form er scholars.
Yes, a person who realizes responsibilities to 
loan repayment would also be likely to be a 
“good citizen" within the larger community, 
because of similar underlying vaiues and 
commitment to behave in manners 
consistent with their vaiues.
Yes, i do not believe that oeoole act ethically 
in one domain but not in other maior 
aspects. Minor ethical lapses are common to 
most, but Intentional ioan default is maior. 
There should be some clear distinction 
between intentional and unintentional default 
bv those in catastrophic life circumstances
My parents raised me to be responsible, as a 
responsible person I pay back my loans. It is 
a part of being a diligent person.
Yes, like any other loans, mortgagee, car, 
etc. however, student loans differ from these 
loans in that the implications of default are 
linked directly to the future availaliiiity of 
funds for other students.
Yes, hopefully, education is broad and helps 
people becom e concerned citizens and 
responsible.
Yes, if one is socially responsibie she will 
pay his debt to society and she/he will 
exhibit good character.
Yes, loans fo r education com es with the  
territory o f investing in ourselves. We pay 
car loans, m ortgages, etc. we should be 
proud to pay student loans.
I never thought of it. I  suppose any loan 
repayment is some indication of generally 
responsible behavior.
Somewhat, I  know i contribute to alumni 
funds of institutions i  attended because they 
gave me money that enabled me to succeed 
educationally and thus professionally.
I guess it does in some way since sociaily 
responsible behavior has a hand in keeping a 
Job and paying back loans.
Student loan repayment is probably related 
to life-long soaally re^xtnsible behavior with 
obvious exceptions due to exceptionai 
circumstances. Any debt repayment is
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dopmdent on the character of the debtor. / 
would utilize the analogy of Abraham Lincoln 
walking miles to retum a library booA and/or 
pay a late fine.
No, I do not believe there  is a relationship. 
The connection Is not logical. It falsely  
hom ogenizes those w ho pay and those who  
do not pay. True, there m ay be som e  
characteristics that fo liow  each category, 
but to  m ake a sweeping generalization  
would be a travesty.
No, th is  is a responsibility th a t is learned 
and college does not prepare you for.
No, ethical and moral responsibility.
No, I do not th ink that how  w e  m anage our 
money has any relation to  sociai 
responsibility. I feel like I am  incredibly 
socially responsible but terrib le  at managing  
my money.
No, I th ink that em ploym ent status is far 
m ore im portant to  loan repaym ent. If 
socially responsible m eans having a steady  
jo b  and getting the  b ills paid on tim e  then  
yes, I suppose it is.
I believe that education should not (require) 
student loans. Students contribute to research 
and should not be burdened with lifetime debt 
when education makes them able to contribute 
to welfare of their country and corporate 
conglomerates.
No. C ircum stances and grow ing awareness  
o f adult responsibilities and obligations are  
“develoom ental" benchm arks fo r m any  
oeooie. Thank ood not a serious problem  
for m ost o f us.
I think student loans create 2 types of 
behavior: (1) totally socially resportsible 
behavior where the person attempts to pay 
them back through realistic frugality A (2) 
totally (in my opinion) irresponsible behavior 
where then real world of having a Job, paying 
biils, etc. (also known as being an aduh) is 
put off in favor of partying etc.
Not necessarily, I know one person who did 
not pay off a loan incurred many years ago. 
She never used what she learned in the 
technical school she attended. Left 
the country, came back several years later, 
started a new life, now has a family, has a 
responsible Job (not very high paying) and is
involved in community activities. She 
Justifies to herself her rwn payment of loans 
by the fact that she did not use vidtat she 
learned and by the fact that she now has Just 
enough money to get by (or maybe not quite 
ertough). So, here is a person who is 
odterwlse quite socially responsible who has 
not paid back her loans. Theremustba 
more people like her as well as people arho 
are socially responsible arid do pay their 
loans. Maylae what Is necessary to pay loans 
is social responsibility and sufficient current 
income and feeling that what we learned 
because of the loan was beneficial.
I am not sure, my friends who are repaying 
loans were responsible before and after college. 
A lot of students really worry about loans 
repayment So much that they graduate in 
three rather than four years which is 
unfortunate. They deserve to have a college 
experience without continual worry of food, 
housing, and job security.
H aven't a clue.
Yes, because the  colleae children o f the  
future m av also twnefit from  loans. But I 
aiso understand that students are unable to  
find lobs to  reoav loans.
S tudent loan repaym ent makes m oney  
available to  o ther students that need it.
Yes, because when you are able to  find a 
person that acts responsibly about repaying  
the ir student loans, you usually have found  
a person that cares about their post- 
collegiate responsibilities.
Yes
Yes, repaym ent o f student loan is part o f  
your responsibility as a person.
Yes, student loan repayment is related to  
post-collegiate responsible behavior.
Because you have to  repay loans.
No, student loans are a way to put people in 
d e b t
No, because it has nothing to do with social 
responsibility. It Is an obligation.
No, although they  do bring on the  reality o f a 
need fo r incom e, I d o n t th ink they play a 
m ajor role.
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No, because w hether you are involved in 
one o f these th ings (post-collegiate 
behaviors) is not going to  decide if you are 
going to  repay a loan.
No. sociallv responsible behavior is not the  
kev. but a feelina that the loan was som e  
how  owed to  students and should be repaid 
at leisure or not a t all.
No. anvone m av incur financial hardships 
that m av inhibit them  from  reoavina their 
student loans, irreoardless o f th e ir post- 
colleoiate sociallv responsible behavior.
No, no jobs  are readily available.
Yes, because if you owe money than it is 
socially responsible to pay it back.
Yes, college should prepare one to be fiscally 
responsible.
Yes, those who are social responsible will repay 
the loan so that the system can continue for 
others.
YSL
Yes, because a loan is.
Yes.
Yes, the responsible person would pay back 
any m oney that they borrowed. The m oney  
is needed to  lend to  others.
Yes, you borrow with the understanding of 
repayment
Yes. t)ecause th is  dav people don 't care 
about being in debt with a loan.
Yesl assum ing responsibility in paying back  
a loan is taking care o f business which  
reflects on how you look at society and the  
role you will play In delegation your service  
to  th e  world.
College teaches vou to  be responsible fo r  
vour actions. If  vou have tieen granted the  
opDortunltv to  com plete vour training, then  
vou w ill be conscious o f vour financial 
resoonsibilitv.
Yes, I think that student loan repayment is a 
responsibility of that person. If he does not pay
Post-CoSegate Behaviors
that loan back, it is likely that he will default on 
other responsibiTities.
Yes, fulfilling an agreement, giving your 
word, whatever you want to call it is a sure 
sign of beirtg socially responsiblel You 
cannot be socially responsitde if you don't 
take care of your own business.
I feel student loan repayment is sometimes 
related to post-collegiate socially responsible 
behavior because your action academically and 
socially after your receiving scholarships.
Not entirely, it is during our scholastic  
endeavors that w e obligate repaym ent
No.
No, I feel that each individual should be held 
responsible for the ir own actions.
No, no connection.
No, because the student m ay be 
unemployed and cannot repay th e  loan.
I really can not comment.
Yes, citizenship means m uch fo r all citizens. 
W e m ust teach all A m ericans that w e should 
pav all debts, all be it financial o r social, 
thev both have a connection.
Yes, w e tend to  th ink that it w ill not m atter if 
th is monev is not paid back. The (leaders! 
don’t  need the m o n e v . I have m v education  
now.
Yes, the m ore independent vou are, the  
more responsible vou becom e.
Dem ographic Kev:
Bold -  With Loans
Female of Color 
Male of Color 
Female, White 
Male. White
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